Inspection of Table 1 reveals that the same subgoals are implemented 
at each level of the continuum. It is this repetition of subgoals which 
insures articulation across grade levels. 



' Each subgoal is translated into a set of learner objectives, against 
which the teacher or counselor can compare the outcomes to determine^ effec- 
tiveness- of the learning experiences. The objectives are designed to take 
into account the^^need for the learner to progress through the stages of 
awareness and exploration to skill preparation and placement. The learn- 
er objectives s'pecify knowledge, skills, and a.ttitudes to be developed, 
reinforced, and strengthened to realize career dev^elopment . The objec- 
tives int-Part II of the curriculum guide are generally stated learning 
outcomes. These expected outcomes must bfe expressed as behavioral objec- 
tives, since the effectiveness of the learning tasks can be determined only 
if evaluation is criterion referenced. To define a behavioral objective, 
it is essential to fiake into consideration the limitations and constraints 
in the situation and the characteristics of the learners. Since the cur .- 
riculum guides will be used by teachers and ccrunselors in different school 
settings, the defibition of behavioral objectives will need to be done by 
the teachers and counselors, taking into account the learner characteris - 
tics, environmental conditions, resources, and constraints in the particu - 
lar school setting . The teacher or counselor should convert each learner ^ 
objective into a behavioral objective. Each definition of a behavioral 
objective should include: (1) operational description of the behaviors 
to be developed; (2) the conditions under which the desired behaviors - ^ 

will be demonstrated; (3) limitations and constraints; and (4) criteria , , , 
for acceptable performance. 

Each behavioral objective developed by teacher or counselor should 
pass a quality test. Ryan (1973) developed ^nd described a SPAMO quality 
test for behavioral objectives. ^ This test requires that each objective 
satisfy five criteria in order to be'of the desired quality to provide a 
basis for accountability. The criteria are: (1) Specificity; (2) Perti- * 
nence; (3) Attainability; (4) Measurabillty; and (5) Qbservability . An 
objective is specific if it is expressed in terms clear and precise rather 
than being vague or ambiguous. It is pertinent if it is relevant to the 
learners and the setting. Any objective which cannot be shown to be im- 
portant for_ calmer dev.elopment is not pertinent. An objective is attain- 
able if it is within the realm of possibility for the particular group of 
learners and the situation. An objective is measurable if procedures for 
quantifying the desired outcomes are available. An objective is observ- 
able if the desired outcomes can be^^seen either directly or inferred on 
the basis of behaviors that can be seen. The learner objectives included 
in Part II of the curriculum guide are intended to be suggestions . They j 
were developed outside the context of any particular school. They must \ 
be converted to behavioral objectives which are appropriate for -a parti- 
cular school setting!^ \ 

The' relationships among goals', subgoala, and objectives are shown in 
Figure 4. 
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Eiamiijation^of Figure 4 reveals that within each Of the four major 
-goal areas of career developments basic concepts have been identified by 
thf subgoals which must be achievecl. The subgpals represent brdad areas 
of learning which must be mastered to develop the knowledge, skills, and 
-.attitudes implementing self-realization, economic efficiency, Social re-, 
lationships, and civic responsibility. These four "goals are the founda-- 
tion of the career development model. It can be .seen that subgoals'are - 
converted intx) learner objectives relating to awareness, exploration, and 
preparation. The way in which the go.als ^nd subgoals are converted into 
a sequence of .related objectives to establish a continuum of c^re^r de- 
velopment is shown in the charts on pages 31 to 41. 

Examination of the charts on pages 31 to 41^ which depict the rela- 
tionships among goals, stjlbgoals, and objectives, shows the way in which 
the continuum of career development is accomplished through implementation 
of learning, experiences to achieve. a sequential 5et 6f objectives related 
to a single subgoal. It is expected that learhing experiences will b^ 
implemented in the early grades to develop awareness in.^elation to s^lf- 
realization, economic efficiency, social relat.iqnships , and civic respon-, 
sibility. In the: middle grades, related cn^jectives will focus 'on explo- 
ration, and in the upper levels, the related objectives will emphasize 
skill development. The four goals constitute the foundation for the ca- 
reer deve,lopment model. The subgoals represent broad areas of learning 
content which implement he four goal areas. Jhe objectives de'fihe the 
outcomes in relation to civ7areness, exploration, and preparation. The 
matrix of subgoals and objectives,, by developmental levels, establishes 
a scope and sequence for each of the four goals. By studying the charts 
showing the objectives . by leyels, it is possible to identify the way in 
which objectives appearing in the four curriculum guides are related. 
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PART II 
LEARNING EXPERIENCES 



This part of the guide contains the set 
of objectives, learning experiences, and 
evaluation procedur^es for the given grade 
ievels: The objectives are sample objec-^ 
tives and the learning experiences are 
suggested tasks, materials, and equip- 
ment. Suggestions are given to indicate 
the class or settings in which the learn- 
ing experiences mi^ht be used. 




i , , '~ ■ Grade 4 

GOAL: Developing ''capabilities for achieving self-realization through 
self-understanding and decision^making. 

SUBGOAL 1: Acquire skills of self appraisal. 

Learner Objective 1: Each learner will be able to describe his/her per- 
formance in each subject area. 



Learning Experiences , 
LEARNING EXPERIENCE A : (Language Arts, Mathematics) A - ' 

(construction paper, string,- stapler, paper, pencils, pens, rulers) 

1. Encourage learners to read the written remarks on their work papers 
and tests. Have learners note written remarks for a two-week period 
as a check for improvement. 

* 

2. Have each learner make a folder to stare his/her returned papers. ' 

3. -If possible show the film, ^TCeep Up With Ycair Studies', " available 

from Coronet Films, 65 East South Water Street, Chicago, Illinois 
60601. 

» 

4. Allow'ti^e during the we^k^ for learners to discuss their accomplish-^ 
ments in subject areas. Learners may wish to share their Weaknesses 
as well as their strengths with the class. 

5. ^Allow time during the week for a personal conference with learners 

to describe their* performance to them concerning all subject areas. 

6. Hav^ learners make a rating chart whereby they keep a personal record 
of all their marks. 

7. Discuss with learners ways of predicting grades in subject areas 
based on past performance "(rating charts, written remarks, etc.). 



Evaluation 



J 



Self-Evaluation, Teacher Observation. Each learner will predict his/her 
grades. Teacher will observe and record learner's capability to predict 
performance with accuracy. 
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Grade 4 

GOAL: Developing capabilities for achieving self -realisation through 
self-understanding and decision-making. • > . 

SUBGOAL 1: Acquire skills of self -appraisal. • . * 

t^arner Objective 2: Each. learner will be able to list or* describe three 

personality *variables about himsel^herself . ^ 



L^arni^g EHR^ 



LEARNING EXPERIENCE A : (Social Studies) /\ 

# - * , 

1. Have .learners interview meiAbers. of their families to request informa- 
tion which jde scribes them as a member of their families^. Have the 
learners report their findings to the claps fo? discussion, 

2. Create a Situation for the learners to give oral descriptions of 
themselves and how they relate to othet learners. Have the class 
r^act to the learner's descriptions by evaluating the accuracy of 
them. - * . ^ 

^ ^ - 

3. If possible/ show the film, "People Are Alike And Different," availa- 
ble from Coronet Films, 65 *East Snuth Water. Street, Chicago"', Illinois 



60601. * 




. \ • 


LEARNING EXPeI 


RIENCE B: * 


■ u ■ ' 

(Language Arts) /\ * 


(paper, p 


Ln) 


- - ^ * t 


1. Have lear 


rt^rs write 


five or six sentences describings, themselves and 



how they interact with their' clS^smates , 

2,,. Have learners read-.their sentences to the class for discussion and ^ 
comparison. 

3t, If pos3iblel* take photographs of the learners in classroom situations 
that might best help to describe them." Share* the photographs' with 
'the learner (allowing him/her to evaluate the pictures. ^ 



LEARNING EXPERIENCE C : CArt) ' /\ 



(drawing paper, pencil, ruler, croons, paints , ^mural paper, news- 
print, scissors,, bulletin board)'' 

1. .Have the learners draw a self-portrait pf themselves and alloV them 



to describe t 
to the learne 



le drawing to tire class. Encourage the class tq react 
^*s descriptions 
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Have learnei* .xhoose par'tne«^. Each learner will trace the outlina 
of his/her^ partner on -newsprint. -Have leai^ners cut out their c^n 
body outline an^^aiht features, clothes, etc. ' \^ 

Mount all outlines on bulletin board o*r wall and di9cuss similarities - 
and differences* with ol'ass. 



I. 



Evaluation 



Teacher-raade test, fill-in or se^lf-evaluation rating chart, 
will list three of his/her personality traits. 



Each learner > 



ERIC 
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Grade 4 



GOAL: Developing capabilities for achieving self-realization through 
self -understanding and decision-making. 

SUBG(S|AL 2:'' Develop awareness and understanding of self. 

Learne\objective 1: Each learner will be able to list. Or describe one 

""personal strength and one personal weakness. - 



Learning Experiences 
' ' . , * 

LEARNING EXPERIENCE A : (Physical Education) /\ 

1. Sti^late a disci^ssion by stating that some people are good in some 
♦activities and weak in others. Encourage learners to express tho^e 
activities they may do well and those not done as well as they would 
like. ' ^ J 



2. Relate disctisgion to other subject areas. Emphasize that everyone 
hafif strengths and weaknesses i^i many different areas. 

3. Have learners participate in several activities to emphasize that 
each has strengths and weaknesses. 

; 

LEARNING EXPERIENCE IB : (Mathenfatics) /\ 



1,, Prepare a number of exercises which require various mathematics 

skills. After learners complete the exercises have them note which , 
skills they are strong in and which ones they are weak in. 

2. Lead a di&cussion on the/ fact that everyone has strengths and , weak- * 
nesses in many different: areas. Have learners give examples of their 
strengths and weakneJs'ep in a^eas other than mathematics,* 



Evaluation 

Ora«l quiz. Eiach 1 
wte^kness. 




er will name one personal strength and one personal 
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Grade 4 

GOAL: Developing capabilities for achieving self-realization through 
self-understanding and decision-making. 

SUBGOAL 2: ' Develop awareness and understanding of self. 

Lear\ier Objective. 2: Each learner will be able to describe a method of 

Strengthening a personal weakness. ' , 



\ |f Learning Experiences 

\ % 
LEARNING EXPERIENCE A :\ (Physical Education) A 

1. Have learners express weaknesses they may have 'ii\ the area of physical 
education. Have other learners whd have strengths in those areas re- 
late how they "acquired th^ir strengths. Lead discussion on weaknesses 
in other subj^^^Hf areas and means of strengthening them. 

2. In individual conferences, encourage learners to reveal their weak- 
* nesses. Help* them develop methods whereby they may strengthen their 

weaknesses. 



LEARNING EXPERIENCE B : (Language Arts) /\ 

1. Have learners orally list weaknesses ^hey may have or are aware that 
others have. Keep discussion as impersonal as necessary. Encourage 
class to offer suggestions whic h may help to strengthen weaknesses 
listed. If class fails to list TTeaknesse'S^ which are evident in some 
learners, list those and discuss ways of strengthening them. 

2. Individually , help learneij. to develop strategies to combat one of 
their weaknesses. - 



to 




Evalua€i6n ^ 

Oral quiz, individual conference. Each learner will describe one way in 
which he/she can strengthen one personal weakness. 
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Grade 4 

GOAL: Developing capabilities for achieving self-realization through 
self-understanding and decision-making. 

SUBGOAL 2: Develop awareness and understanding of self. 

$ 

Learner Objective 3: Each learner will be able to list or describe two 

Ireasons for knowing one's weaknesses and strengths. 



^earning Experiences 
LEARNING EXPERIENCE A : (Social Studies) A 
(blackboard) 

1. Have learners ask a parent or working friend' one ot the strengths 
needed in their job. Have each learner share results with class. 
List jV>b and needed strength on the blackboard, » - 

2. Discuss with class reasons for knowing one's strengths and weaknesses, 
Relate to occupational choice. 



LEARNING EXPERIENCE B : (Language Arts) ^ 

(Book: What Could I Be ? by Walter Lifton, available from Sqience 
Research Associates, 259 East Erie Street, Chicago, Illinois 60611, 
$1,32) 

1. Have learners discuss their strengths and weaknesses in relationship 
to their school work. 

2. Read to the class thfe story. What Could I Be? 

^ : ' 

3. Have learners ^discuss' how knovH.ng one's strengths and weaknesses could 
affect job choice.. Discuss reasons for knowing one's strengths and 
weaknesses ♦ * * 
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Evaluation 

c * 

Teacher-made test. Each learner will name two reasons for knowing one's 
strengths and weaknesses. • 



Grade 6 



GOAL: Developing capabilities for achieving self-realization through 
self-understanding and decision-making. 

SUBGOAL 3: Develop understanding of decision-making process. 

Learner Objective 1:' Each learner will be able to describe or list the 
^ steps involved in making a decision. 



Learning Experiences 

LEARNING EXPERIENCE A: (Health) A 

,* 

1, Assign a health project where the learners will*work together in com- 
mittees to complete the project. 

2. At the completion of the assignment have learners discuss the method 
that was used in making decisions to complete the project. 



LEARNING EXPERIENCE B : (Language Arts) ^ 

1. Give le^arners accurate, inaccurate, complete and incomplete informa- 
tion and have them make decisions based on the information they re- 
ceived. For example, utilize Unfinished Stories for Use In The Class - 
room , available from the National Education Association, 1201 l4.th 
Street, N. W. , Washington, -D. C. 20036. Encourage them to give 

e. reasons why they were able or unable to make decisions. 

2. Create hypothetical situations for the learners to dramatize. Have 
^ them discuss ttieir reasons for making certain decisions in the pro- 
*cess. 



LEARNING EXPERIENCE C : (Mathematics) A 

4 • 

(textbook) ^ I 

« 

1. As a group have learners demonstrate and disciiss their Reasons for * 
making certain decisions in computing mathematical problem-solving 
example's a particular way. ^ 

2. Rel[a£e decision-making process in this task to. decision-making in gen- 
e eral - e.g., what inforraatipn must you have, what are the basic steps. 
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LEARNING EXPERIENCE D : (Mathematics) /\ 

(play money, canned and boxed goods or pictures of goods)* 



1. Develop a classroom store whereby the learn^a^s will make change using 
play money as the purchaser buys certain store items. 

2. Discuss choices made. Discuss how amount of money affected, purchase, 
etc. ^ 



Evaluation 

Teacher-ijiade test. Each learner will list the steps in making a decision 



AO 
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Grade 4 



GOAL: ^.Developing capabilities for achieving self-realization through 
self-understanding and decison-making. 

SUBGOAL 4: Acquire skills of decisioa-making, risk-taking, value clari- 
fication, and goal-setting. 

Learner Objective 1: Each learner will be able to describe or^list 

sequence of career development 

Learning Experiences 
LEARNING EXPERIENCE A : (Social Studies) /\ 

/ 

1. Invite learners from lower and upper grade levels (kindergarten through 
third grade and fifth and sixth 'grades) into the classroom to discuss 
the types of things they have learned about occupations. Following 
the visits,' have the learners compare and contrast their knowledge 

of occupations for this with that of the lower and^upper grade levels. 

2. If possible invite various workers (include schopl personnel) to vLsit 
and^tell class the sequences of their personal career development.. If 
^visitors cannot be obtained, ,use pictures to discuss career development 

sequence with class. 




Evaluation 

Teacher-made test, "matching or multiple choice. Each learner will iden- 
tify steps in the development of a career. 
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' Grade 4 

GOAL: Developing capabilities for achieving self-realization through 
self-understanding and decision-making. 

SUBGOAL 4: Acquire skills of decision-making, risk-takimg, value^ clari- 
ficiation, and goal-setting. 

Learner Objective 2: Each learner will be able to list or describe two 

, occupations in which he/she is interested. 



• Learning Experiences ' 

LEARNING EXPERIENCE A : (Social Studies) E 

1. If posTr&1r€^have learners read and discuss the book What Could I Be ? 
by Walter Lifton available from Science Research Associates, 259 East 

" Erie Street, Chicago, Illinois 60604 ($1 . 32/copy)^ ^ 

2. Have learners rol^-play interested jobs and describe the functions of 
those jobs. Learners should give their reasons why they are interest- 
ed in certain jobs as opposed to others. 

3. *Have learners select two occupations in which they are interested and 

have them a) interview persons who are engaged in the occupations, 
b) research the occupation in the library. Have learners prepare a 
report to share their findings with the class. 



LEARNING EXPERIENCE B : (Art) E 

(construction .paper, drawing paper, scissors, paii|t) 

1. Have each learner identify himself/herself with a' self-made hat or 
other identifying garment or piece of equipment, and pantomime the 
duties of^^orkers about whom he or she is interested. Have other 
learners gu6ss the name of the workers being portrayed. 

2. Have learners state why ot why not they are interested in the various 
occupations . / 



Evaluation 



Oral*quiz. Each learner will name two occupations in which he/she is 
interested and describe the duties of workets in these occupations. 
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^ - , . Grade 

GOAL: Developing capabilities for achieving 'self-realiza4:ion through 
self-understanding and decision^makihg^ *^ 

SUBGOAL 4: Acquire skills -of ,decisiojJ-makir>g, risk-taking," jvalue* clari- 
ficat ion, and .goa^-set^*rlg . • * ^ * , ^ 



Learner Objective 3: E^cfc learner will ^ie -able ' tro list two occupations 

in which he/s^e-'Jias no interest: /- " •/* ^ 



1 Learning Expapiencee, 

LEARNING EXPERIENCE A ; (Health, Science) E ; 

1. Aid learners in determining and listing the various ''occupations re- 
lated to each science "or health unit. ^ 

2. Have learners express orally those occupations which are not ititeres^t 
ing to them. Encourage learners to relate their reasons wh)r the jobs 
are not interesting 'to them. 

*^ 

I ' 
LEARZ^ING EXPERIENCE B : (Social Studies) E ^ ^ 

(3x5 cards, masking tape) 

1. Write various j:ob titles^ on 3 x 5 cards. Tape onB card ^n the back 
^ . of each learner. ^ Tell le^^rners they* are to gues^ tTie occupation by 

asking other learner? questions whidh can be answered with a yes or 
^ no response. They can ask only three questious/of each learner and 
will !?e given 20 minutes to determine their 'jol? title* ^ 

2. After 20 minutes, have learners tape their cards on front and have 
^ each name two of the jots written on the ^j^rds that he/she is not 

interested in and give rtesons why. 



Evaluation 

■-■ ^ » , 

Oral quiz. Each learner will name two occupations in which he/she is not 

interested*^ and give one reason for his/her disinterest. 



Grade 4 



GOAL: Developing capabilities for achieving self -realization? through 
self -understanding and deci'^ion-making. !' , 

SUBGOAL 5: Develop understanding of sthe relationship between' work and 
life style. 

Learner Objective 1: Each learner will be able to list 4Dr ^describe ways 

in which workup relates to the way one lives. 



Learning Experiences 
LEARNING SXPERIENCE A : (Social Studies) 
(poster pictures of workers) 

1. Stimulate a discussion through pictures depicting work that is done 
by familiar memb^s in the learners' immediate community (doctor, 
teacher, sanitation worker, minister, etc . ) 

2. Have the learners compare and contrast the worker's pay, material 
possessions, leisure time, working hours, etc. 



LEARNING EXPERIENCE B : (Mathematics) ft 

(canned and boxed food items or pictures of various food items, play 
money) ^ ..... 

1. Establish' a grocery store in the classroom. Have learners choose a 
specific job that interests them. Give them their weekly salary using 
play mon^y. Learners are then to make their weekly food purchase from 

the store. j 

, 1 

1 
I 

2. After all learners h^ve made their purchases, discuss the eff.ects 
their pay had on their purchases, discuss other necessities their 
salary must buy. 



Evaluation 

Tfeacher-made test. Each , learner will list one way in which working re- 
lates to the way one lives. 



/ ^ , Grade 4 

GOAL: Developing capabilities "for achieving self-Trealization through 
self-understanding and decision-making. * 

SUBGOAL 5: Develop understanding of the relationship between work and 
life style. 

Learner Objective 2: Each learner will be able to describe or list ways 

in which his/her attitudes relate to school, per- 
formance. 



Learning Experiences 

LEARNING EXPERIENCE A : (Social Studies, Mathematics) A 

1. After "the completion of a project in social studies or mathematics 
h^ve learners evaluate their performance. Encourage them to talk 
about the way they felt during the time of their work on the project. 

2. Develop a class discussion centered around the learners' attitudes 
and work performance. 




LEARNING EXPERIENCE B : (Physical Education) 

1. Have learners play a game which involves all learners. 

2. Stimulate a di-scussion concerning .the way they played the game and 
the kinds of things, which caused them to play that way. Emphasize 
whether or not they had success in what they did and. why. Relate to 
other subject areas . 



LEARNING EXPERIENCE C i (Language Arts) - ' 

(blackboard) 

1. List various attitudes on the blackboard such as patient, friendly, 
humorous, cheerful, dependable, honest, responsible, ambitious, 
courteous, etc. ' 

2. Lead class discussion on how each attitude can affect school perform 
ance. Also relate these attitudes to job performance. 

Evaluation 

Oral quiz. Each learner will describe one of his/her attitudes and tell 
how this -attitude affects his/her achievement in school. 



Grade 4 ' 

GOAL: Developing capabilities for achieving self-realization through' 
se If -under s^^ding and decision-making. \ . 

SUBGOAL 5: Develop understanding of the relationship between work .and 
life style. 

Learner Objective 3: Each learner will be able to list or describe ways 

in which his/her study habits relfte to school 
success ^ 
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Learning Experiences 
LEARNING EXPERIENCE A; (Social Studies) A 
(paper, pens> 

1. Invite upper-grade pupils into the classroom to discuss with learners 
how they have had success 4n their school work through goo^ study hab- 
its.' F(^llowing the visit, learners should discuss the study methods 
and amoiint of success those pupils are making in school, 

2. If possible, tape ^^otd person discussing the good study habits to- 
ward school succ^^iC Have the learners listen to the tape. At the 
conclusion of th^^^^y" have the/ learners discuss the advantages of 
good study habiti ars opposed to jpoor ones. ^ 

3. Encourage the learners to think of other learners who are 4oing well 

in school. H&Ve the learners discuss thos% persons and make inferences 
about how goodlstudy habits contribute to individual success. 

4. Have the learnersS^ite short paragraphs describing the^r ways of 
studying and how ha&Sit itelped them in their school work. Have the 
lear;ners read their coirfjsasitions to the class for discussion. • 



LEARNING EXPERIENCE B : (Mathematics) A 

1. Invite a mathematics teacher or one who is in the mathematics field 
to come to the classroom and discuss with the learners how «Lgnifi- . 
cant it was to have good study habits to do well in school. Have 
the learners discuss the important things stated at the talk. 

2. Have one of the better mathematics pupils^ from an upper grade 

speak with the" learners about how they were successful in mathematics 
through good study habits. At the conclusion have the learners dis- 
-cuss the significance of the talk. ^ 

Evaluation 

Orals quiz. Eaoh^.earner will describe one of his/her stiid;^abits and 
tell how this habit affects his/her achievement in school. 
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GRADE 4 



ECONOMIC EFFICIENCY 



Developing capabilities for being eco- 
nomically efficient as producer and 
consumer of goods and services. 



K-3 



7-9 



10-12 



13-14 
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* ' , ' • , . Grade 4 

tjOAL: Developing capabilities tor being economically efficient as * r 
; producer and consumer of goods and' services , 

SUBGOAL f: Develop understanding of variety of occupations, int^errela- 

tednBss of occupations, and knowledg^of occupational classi- 
fication 'and job descriptions,' . * ' ^ 

* ^ ♦ 

► Learner Objective 1:^ Each learner will be able to describe or .list types 

. of workers in the community ^or in theschool. 



Learning Experiences ' * 

. LEARNING EXPERIENCE .A ; ' .(Social Studiy) A' . ^'■ 

1'. If possible take learners on a field trip to the immediate community 
of the school to visit the local police station, fire station, busi- . 
ne-sses, post office, library, etc., to talk with th>e vSri<5\iS' workers • 
Following visft, discuss functions and kinds of work done. If field 
trip is, not ppssible, mak^ a map of the neighborhood, take a siipulated 
walk, arid disciisa wprkers "seen/* * ' * ^ ^ 

2. Invite school or consnunity workers or parents into the claqsroom to 
- discuss their occupations. Have learners discuss the similarities, 
differences, 'likes and dislikes of these jobs. If j^isitors are not 
available mount pictures of various workers on a bulletin ^board and . 
label with job title. Discuss job duties of workers. 



LEARNING gXPERUeNCE B : (Science) A ' - 

(writing pa^er , envelopes^ st-^ntps^l ^ ' * . 

1. List' -several- Science-relied workers or companies for learners to 
write^^ to*' requesting in foprmat ion 'about community workers or jobs.^ . 
Have class divide into groups according to their choice of whom to 
write to. ^ ^ ■ • . * 

2. Discuss letter writing 'techniques ^rid Rin4s of questions which need 
to be asked t6 e'licit -needed inf ohnatiorf.- Aid -each group in writipg 
its letter.- ^ • ' . * * ' 

, * • * . ' \ ' ' " ' 

3'. Have learners share results with rest of clasB. , >^ , 

\ . . • ■ . ■ 



ERIC 



LEARNING EXPERIENCE (I ; (Art) A 

(,wi?iting paper, drawing paper, ,paint or crayons, bulletin board) 

1. Depending on class abilities, either as a grpup or individually have 
class name occupations which begin *with each letter of the- alphabet* 

2. Ilave learners draw**illustrations for three of the occupations. Have 

each loS^^OA^ present one drawing to the class and discuss the worker 
drawn. ™.splay pictures on bulletin board. ^ 



LEARNING EXPERIENCE D^ ^CSoctal Studies) A ^ * 

(picture: "How Many OcciXpations Can You Find,''* available from 
D'epartment of' Public Instruction, Honolulu, Miac . No. 103) 




# - J" - 

d^flDistribut^ copies of picture of Hawaii scene 

•* * » ' 

2. Have learhers name as ra§ny occijjxations as they can find in the pio- 

,ture and^tate where they w^xK- ..Learners may wish to organize^a 

conte'kt ^o**6ee who can name ^fie mcsjit''. occupations, n-. 

♦ ' V ' 

LEARNING EXPERIENCE .E : ^(Social Studies) A '4 

1. Take learilers on walking 'tours throughout the* school building to ob- 
serve and speak. witl;i* members of the custodial staff about ^tReir job 
titles and duties. After the tours have learnefs discuss the contri- 
butions 'each worker mdkes to 'the school,. ' 

2. Invite various members of the school staff into the cLassro<5m to dis- 

^ cuss their roles school workers (teachers, nurse, doctor, ^principal, 
guidance counselor, attendance teacher, social worker, etc.). Have 
learners discuss how 'e^ch_ worker 'contributed to. their well being as ^ , 
pupils. ^ ^ ^ ' * ' l 



LEARNING EXPERIENC&pF^ : ' (Language i^rts) A , 

(paper, pens) ' - , * ' ^ * , ' ^> 

1. flave learners select -a particular^ jschoo'l worker they^ar^ familiar ^ith 
and write a short paragraph 'descr the co,nt:ribution8 thajt worker 
makes to*tl)e school. - * - ^ * • - ^ v * 

2. Have learners share their paragraphs wtth the cl^ss for discussion. 



LEARNING EXPERIENCE G ; '(Health) A ' ^ ' 

1. Invite the school doctor, nurse, first ai/i person or health room 
mother into the .classroom to discuss how they work to piromote good 
health hahits for the learners » 

. /' • 

2. Have learners list good hea-lth habits which need to be follo\^ed. 

3. Have learners discuss the importance of these workers ^to the school. 



lEARNING EXPERIENCE H> (Art) . A 

(drawing paper, pencils, crayons, rul§rs) 

' t 

1. Have learners draw pictures illustrating the work of various school 
workers they are^familiar with. Have learners describe their pictures 
to the class for discussion,^ 

2. Have learners make scrapbooks. sho</ing the various work activities which 
take place in. school. '« ■ 



'A. 



Evaluation 

Teacher-made test.V^Each leapier will name three kinds of work found in 
the schools or community. 



67 



Grade 4 



GOAL: Developing capabilities for being econimica'lly 'efficient as 
producer and consumer of goojis and services, 

SUBGOAJL 1: Develop understanding of variety of occupations, interrelated- 
ness of occupations, and knowledge of ' occupational cla^sifi* 
cations and job descriptions. , i ^ • 



Learner Objective 2: 



Each learner will be ^able to list -or describe two 
ways to classify occupations. ^ . ' 



Learning Experiences ^ . 

LEARNING EXPERIENCE A ; (Social Studies) A 

1. Develop an activity whereby the learners classify whether a worker is 
involved with people, things or ideasw Help the learners by grouping 
job titles under appropriate headings. Then give them other job ti- 
ties arid have them group the titles independently. 



2. 



Have class compare and contrast their results through discussion. 
Discuss other ways of classifying occupations. 



LEARNING EXPERIENCE B : (Art) /\ 

J ' . 

(bulletin board, drawing paper, magazines, paint) 

I* Have learners make "af bulletin board illustrating the classification 
of ^certain occupations into categories of working inside or outside, 
working in^the city or country, working with people or animals, etc. 

2. Make appropriate headings for bulletin board and have learners cut 
out; or draw pictures to put under proper heading. 

3, Discuss various ways of classifying jolis. 



Evaluation * • ^ * 

Teacher-made test. Each learner will list two ways to classify occupa- 
tions. 
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. ' • Grade 4 

GOAL: Developing capabilities for being economically efficient as 

producer and consumer of goods and services. ^ 

SUBGOAL 2: Develop understanding that occupations exist for a purpose 
and contribute to the dignity of the individual. 

Learner Objective 1: Each learner will be able to describfe one occupa- 
* « tion which has an effect upon a portion of society 

* and contributes to individual growth. 



Learning Experiences 
LEARNING EXPERIENCE A : (Social Studied) A 

1. Have the learners interview their parents to find out which occupa- 
tions and persons in the community through their work affect society. 
The learners should report their * res^ults to the class for discussion. 

2. If possible, have the learners take a field trip to the Ipcal muni- 
cipal building to speak with city or county government officials about 
their work as it affects members in the community. Following the field 
trip, the class should discuss the job titles and how they have an ef- 
fect on tbe community. 



LEARNING EXPERIENCE B : (Language Arts) A 
(paper, pens, newspapers) 

1. Have the learner^Vead and clip articles in the newspaper to find out , 
the various'^cuipiitions in the community (mayor, councilmember, etc.) 
which affect .tl^-T)eople within the community. Have ^the learners dis 
cuss their results with the class. 

2. Have the learners write short compositions listing job titles in the 
community and describing how these jobs affect the people within the 
community. The compositions should be read to the class' for discus- 
sion. * 



LEARNING EXPERIENCE G : (Science, Health) A 

.\ 

1. Invite various persons who are in the science and health fields to* 
come to the classroom and tell about their occupations and how- they* ^ 
have an affect upon society. 




2, The- learners should discuss each occupation and its afi^ects upon 
society following each visit. 



Evaluation 

Teacher-made test. Each learner will describe one occupation which has 
an effect on the population of flawaii. 
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. Grade 4 

GOAL: Developing capabilities for being economically efficient as pro- 
ducer and consumer /of goods and services. 

SUBGOAL 3: Develop appreciation for the' value and worth of vork, appre- 
ciate the contribution of occupations to society and' the 
economy, ' and appreciate that work means different things to 
different people. ' . : « 

Learner Objective li Each learner will be able to list or describe two 

contributions which a specified occupation has made 
to the improvement of society. 



Learning Experiences' 
LEARNING EXPERlENCg A : (Social 'Studies) 
(blackboard, writing gaper, pens) 

1. Have learners interview persons in various occupations (teacher, doc- 
tor ,• military worker, sanitation workeir, scientist, etc.) to 'f ind"out 
how their work improvfes society. 

2. Discuss questions to be ask^d . List on blackboard and have lear*ners 
copy them. Have learners choose a partner and decide upon whom to 
interview. 

3. At the conclusion of interviews, have learners report their findings 
to class for discussion. 



IJEARlfLNG EXPERIENCE B : (Science, Health) E 
(paper, pens) ^ 

\\ Invite workers fr,om the science and^health fields' to come to the* 

classroom to discuss &ith the cl^ss 'how they help to improve society. 

2.' After each visitor's talk, the learners should write the worker's job 
title and list under it contributipns it makes to the improvement of 
society. ' - V. 



LEARNING EXPERIENCE C ; (Language Arts, Art) E , • ' 

(paper, pens; drawing paper, paint, stamps, envelopes) ^ 

1. Have class divide into groups of fotir or five members and decide upon 
a person to write to requesting information relating how his/her work 
helps make improvements to society. 



i 



\ 



2. Discuss with entire classjwhat questions to ask in th€ letter. Give 
assistance as needed to each jgroup in wr^ing their letter. 

3. Have each group draw pictures of worker they write to. Have groups 
designate one person to share results with entire class. 



"learning experience D : (Language Arts) E.,^ 

(newspapers , blackboard) . ^ 

1. Assign learners to read the local newspaper" to find various persons 
or organizations advocating or making certain improvements to society. 
Discuss findings with entire class. 

-\ 

2. Write the job titles and corresponding improvements to society on 
blackboard. 



Evaluation , ' ^ 

* 

Oral quiz. Each learner will name one occupation and describe one way 
in which it has contributed to the improvement of Hawaii. 
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^ * Grade 4 

GOAL: Developing capabilities for being economically efficient as pro- 
.ducer and consiimer of goods and services. 

SUBGpAL 3: Develop appreciation for the value and worth of work, appre- 
ciate the contribution of occupations to society and the 
economy, and appreciate that work means different things to 
different^ people. 

Learner Objective 2: Each learner will be able to list or describe ways' 

in which a worker he/she knows contributes to the 
economic good of his/her city. 



Learning Experiences 
LEARNING EXPERIENCE A : (Social Studies) 

1. Invite local government officials (cbuncilperson, mayor, superinten- 
dent of schools, fire commissioner, police commissioner, etc.) i;ito 
the classroom to speak with the learners about their jobs and how 
they affect the city. 

2. Fo^owing each speaker, have learners discuss the speaker's job as 
iffects the city. 




LEARNING EXPERIENCE B: (Language Arts) A 



Help learners write to the local Chamber of Commerce requesting in- 
formation concerning ways it contributes to the growfh of the city. 
Have learners share their information with the entire class. 

In a discussion encourage learners to make inferences^ about "the ad- 
vantages of having a Chamber of Commerce. 



" learning EXPERIENCE C : (Ma thema t ic s ) /\ ^ 

1. ^Invite prpperty owners into the ^classroom to speak with the learaers 

about ways in which their property taxes benefit the city* Have 
) learners discuss the signifi^fice^of property taxes. 

2. Discuss how prop^ty ow][iers benefit the city. Discuss variety of . 
jobs held by property owners. ^ 



ERLC. 
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♦ 

LEARNING EXPERIENCE D ; (Science', Art) A « > ^ 

V 

(scissors, paste, construction paper, cardboard, magazines, news- 
papers, roll of shelving paper, paints, crayons) : 

1. Invite a sanitation worker into the classroom to talk about the im- 
portance of his job to the community. Followiitg his talk, have 
learners discuss the advantages, of this worker's job to city inhabi- 
tants and the disadvantages should the city not have this type of 
vork. 

2. Show pictures of varioos city workers and discuss contributions they 
make to the city. # 

3. Have learners make a collage depicting city workers of various occu- 
pations which are important to city inhabitants. 

4. Have learners paint a mural illustrating how various ways city workers 
are import^t to the people in the area. 



I 



Evaluation 

Teacher-made test^^Learner will list three ways in which worjcers con- 
tribute to the ec^omy of cities in Hawaii. , 
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Grade 4 

GOAL: Developing capabilities for being economically efficient as 
producer and consumer of goods and services. 

SUBGOAL 3: Develop appreciation for the value and worth of work, appre- 
ciate the contribution of occupations to society and the 
economy, and appreciate that work means different things to 
different people. » 

Learner Objective 3: Each learner will be able to describe or participate 

in a task which contributes to classroom goals. 



Learning Experiences 
LEARNING EXPERIENCE A : (Social Studies) A 

1. Encourage learners to help develop rules for working together. Create 
jobs within the classroom to be done in turn by each learner. Learn- 
ers will evaluate each other's performance, 

2^ Set up activities to foster social interactions and concern about 
others. For example, make the selection of a class host/hostess, 
send class-made get well cards, establish tutorial services rendered 
by learners. 



LEARNING EXPERIENCE B : (Physical Education) A 

1. Have class decide upon seSreral games or activities to be completed by 
everyone during a one-week period. Have learners help each other as 
needed so, everyone achieves the goal. 

2. Lead discussjion on participation in group activities and the accompany 
ing responsibilities, 

7 



Evaluation 

Observation. Teacher will observe and record participation of ,^ach 
learner in a task contributing to classroom goals in a one-week time 
interval. 



9 
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^ , Grade 4 

- , * ^ 

GOAL: . Developing capabilities for being economically efficient as 
producer and consumer of goods and services. 

SUBGOAL 4: Develop understanding that new occupations develop in response* 
to needs of society. * 

Learner Objective 1: Each learner will be able tp list three occupations 

whicb have developed within his/her lifetime. 



Learning Experiences 
LEARNING EXPERIENCE A : (Language Aarts) ^ 
(stamps, envelopes , pens, paper) 

1. Have class divide into groups of four or five members. Help each 
group write letters to the local employment office requesting infor- 
mation concerning occupations which have been developed within the 
past ten years . 

2. Have each group share their . results with the class for discussion. 



LEARNING EXPERIENCE B ; (Science) £ 

1. Invite persons who work in the science field (high school or college 
science teachers, doctors, nurses, etc.^ into the classroom td dis- 
cuss the newly developed science^ occupations. ' 

2. Have class discuss how t;hese occupations might influence their lives. 



LEARNING EXPERIENCE C ; ' (Mathematics) E 

1. Invite high school or college mathematics teachers, accountants, bank 
managers ,* etc . , into the classroom to discuss those occupations which 
have been developed within the past ten years in the mathematics field. 

2, Have learners list the occupations and discuss how they affept their 
lives. ^ 

*• • ' 

Evaluation 

Teacher-made test. Each learner will list thr'ee occupations which deveL- 
c oped during his/her lifetime.* ^ 

'-■'^ ' ' . ^. 



GOAL: Developing capabilities for being economically efficient as 
proxi.ucer and consumer of goods and servi^^es. 

SUBGOAL 4: Develop understanding that new occupations develop in res- 
ponse to needs of society. 

Learner Objective 2: Each learner will be able to list or describe one 

occupation which has been developed for the pur- 
pose of fulfilling a need of society. 



Learning Experiences 
LEARNING EXPERIENCE A ; (Social , Studies) /\ 

1. Have class participate in the game '^Voyage to Another Planet.'* Tell 
\^class that life has been discovered on another planet and at the 

vplanet*s request the United States is sending a space ship there. 
iSeveral*^ people are needed to help those on the planet. Besides the 
'crew of the space ship only eight people can go. 

2. Have class divide into groups of four or five. Have each group choose 
from the following list the eight people they think should go on the 
space ship: 



carpenter 
clergy ^member 
scientist 
teacher 
doctor j 
bricklayer ^ 
dietitian 
fireman 



nurse 
secretary 
farmer 
child 
musician 
dentist 
social worker 
policemajn 



3. Have each group present!^. their choices to the rest of the class. Dis- 
cuss and compare similarities, differences and reasons for choices. 



LEARNING EXPERIENCE B : Language Arts) ^ ' * 

(books on occupations which fulfill societal needs, e.g.) I Want to 
Be a Space Pilot , 1961, Childrens Press, Inc., 1224 West Van Buren 
Street, Chicago, Illinois, 60607; How Airplanes Help Us , 1971, by 
Edith McCall, Benefic Press, 1900 N. Narragnset Street, Chicago, 
Illinois 60639; A Young Scientist Looks at Skyscrapers , 1964, by 
George Barry, McGraw-Hill Co., 750 Third Avenue, N6w York, N^w York 
10017; Wizard of Electricity , 1965 by Eric Kerry, MacMill^n Co.., ^ 
New York, New York, 10022 j Let's Go Logging , 1962,^ by George Herman,^^ 
G. P. Putnam's and Sons, 200 Madison Avenue, New York, New York, 
10016; Maybe I'll be -A Dairy Farmer , 1959 by Mildred* Letton and 



D. and B. Kaii>^ National Dairy founcil, 111 J}orth Canal Street, 
Chicago, Illinois 60606;^ Your Hospital A Moxierrt Miracle , 1962, by 
Margeret Cosgrove, Dodd, Mead and Co., Inez, 432 Park Avenue, New 
York, New York 10003; The Schoolmasters , f967,.by Leonard Fisher, 
Frankli«n Watts, iTic, 575 Le3(ington Avenue, New York, New Ydrk, 
10022; What Does a Fore sjt Ranger B& i : <iS6^; i>y tfayne Hyde/Dodd 
'Mead, and Co., 432 Park -Avenue. , New York, New York 10004; 
to be a Dentist , 1960 by Carla Greene, Children's Press, 1224 
West Van Buren Street, Chicago, Illinois 60607) 



1. As a group read certain books about occupations which fulfill nee 
of society.. ^ ' ' 

2. Following the readings have learners discuss and list occupat 
. which fulfill needs of society. 



I 



Evaluation ^ ' . . * . 

Oral quiz. Eaph learner will name -one occupation and describe one way 
in which the occupation has contributed to the welfare of people living 
in Hawaii. \ ^ ' ^ ' 



GOAL: .][>eveloping capabilities for being economically efficient as 
. *^oducer and consumer^ of goods and services. 

^UBGOAL 6: Develop understanding 6f the relationship bietweeh education 
' and work." . | 

S, • ' ' 

Learner Objective 1: Each learner will be able tp des'crtbe or list the 

educational needs related to a specific occupation. 



^ . Learning Experiences 

LEARNING EXPERIENCE A : ' (Lan^isage Arts) E . - 

. ' (newspap'ers, blackboard) 

1. " Help learners read the want ads (employment section) of the local 

' newspaper to discbver some of the educational requirements of various 

jobs. Encourage learners to express why an educational background is 

necessary to occupations. - • 

' • ^ * , ^ . : 

2*. List jobs and educational requirements on blackboard and discuss. 

UBAftNINl} EXPERIENCE B' : ^ (Physical Education, Mathematics) * E ^ ' ' < 
(blackboard) ^ - * ' ** . ^ / ' " ' 

1. ' List a number of physical' education or mathematics related job titles. 

on.tfie blaclfboatd. Have each learner choose five titles and find oi^t 
t;he:'educational irequirerraents Discai§s, witfi learners how they can de- 
termine this;.a$k a person who has. the job, fisk librarian for help in 
Ipo'king it -up, 'ask parents for help. 

2. 'Upon completion, write job titles on board and as^ learners tell their 
' results write them on blackboard. Compare and contrast 'necessary 

,eduicational requirements for the various jobs. 



Evaluatibri 

Teacher-made test, matching op multiple choice. Each learner will iden- 
tify educational prerequisites for certain occupations listed by the 
•teacher. 
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. ' * , \ .Grade 4 



'GOAL: Developing capabilities for being ^c^ujiomixally efficient as pro- 
ducer and consumer of goods 'and services, 

SUBQOAL 6: . Develop undietstandlng of the relationship between education^ 
and work, . 




Learner Obj^ective 2: Each learner will be able th describe ^the cbntejit 
' and sequence of 'e<ft^cati6n necessary for a specific 



^ ^ .occupation. 



( 



^ Legytiing Experiences 



LEARSlNOBlXPmgNGE >A ; <Social Studies) A • . ' ' 

1. Inform' leiarners that the^ will, be given certain school and classroom 
jobs ,to perform as they-^acquire new academic^, skills, Xo^ do t^e jobs * 
-adequa^tely . Emphasi|g that each person must'' learn certain^things 
•befjtJre taking on cer^^n jobs'. * ^ 

2,, 'Have learners pair off, select a job in which they* are currently iti- 
, "vterested, and iifterview^ a worker to find out the education and txain- 
^ ipgc^equiremenjs to obtain the particular job. Aid .learners in de- 
ten^ning and^^writing questions to be asked. Xhe learnef s should 
report their, findings to the class for discussion and comparison. 

3, Discuss and coi^are classroom jobs^nd their sequences and information 
learners obtained from interviews. * . . - 



t 



LEARNING TASK B r (Language Art's) 
(stamps,, envelopes, paper, pen) 



1, Have class divide into Several groups and select, a job in which they 
are currently interested. Aid each group it^ writing a letter to a 
particular worker requesting information pertaining to the necessar/ 
education^ and training for the jo1^ 

.2. Have each group Report findings to entire class. IliftnnRfi r^^&tttts. ^ 



Evaluation " , / . • . * ' 

Teacher-made 'test, multip^ie choice or matching, Badjji learneV-^Jt^l identify 

sequence 'of education aa^ training to acquire* designate'd Jobs ^tound in" 

lawaa.r.« ' ' . 



.•8a 



... * ' Grade 4 

GOAL: Developing capabilities for establishing and maintaining healthy 
social relationsips . 

SUBGOAL 1: Develop interpersonal skills. 

> 

Learner Objective 1: Each learner will Tjq able to describe how inter- 
personal skills contribute to his/her personal 
feelingjs of worth. 



Learning Experiences 

LEARNING EXPERIENCE ^a T^^ Studies) A 

(construction paper, magic marker, scotch tape, string) 

1.* Have tlie claTss play the game, "I Am Likeable and Loveable." Have 
each learner wear a piece^of construction paper with the title, *'I 
Am Likeable and Loveable" attached near his/her chest throughput the 
y " day. Have the learners interact and observe the positive and nega- 
tive interactions they have with other learners. Have each learner 
tear off a siiall piece of. his/her construction paper for each time 
he/she senses a negative reaction from another member of the class. 
Have the learner tape the torn piece /bf construction paper back into 
^ Its original place"*"f or' each positive interactionr he/ she h^'s. 



^ ''T^s^Near the and oi class, have each learner observe his/her signs and ' 
discuss how the. class made him/her feel as a member of t>he class. 

3. Optional: Take movies jof the cl^ss while *the learners, are involved 
in group activities. Show the movifes to^the class. After the movies 
have been shown*, encourage learners to describe how the group contri- 

^ ' buted to their personal feelings, of worth. 

4. Optional: Divide the class into small grou^ and have each discuss 
a**spe^ific topic. Tape record portions bf the.jdiscussion an each 

• group. Following the discussion, have the learners listen to the 
'tape. Encourage learners to discuss how they trpnTfe the group made 
them feel good about themselves. 



Evaluation 



Oral quiz. Each le*arner will* describe one way yin ^hich 'participating in 
a group contributes' to a p6rspjir[s feelings o\ worth. 



ERIC 
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Grade 4 

GOAL: Developing capabilities for establi^ing and maintaining healthy 
social relationships. 

SUBGOAL 2: Develop understanding of social roles. 

Learner Objective 1: Each learner will be able to describ^ the role of 

one, significant adult. 



. Learning Experiences 
LEARNING EXPERIENCE A : (Social Studies) E 
(paper, pens) 

f ♦ 

1. Have the class interview adults to find out as moth- information about 
these individuals as possible. As^ a group decide upon questions to 

. ask. Hav« each learner copy questions. 

2. Following the. interviews, have the learners share their findings with 
the class for discussion. 

3. Optional: Have learners take snapshots of adult mo'dels. Have learners 
paste snapshots at^ the top of a shieet of paper ^nd write a paragraph 
under each descriWhg -the models. I 

2+. Have learners write shprt sentences or paragraphs describing their 
- - favorite adult. Have Ifearners share composition with class for dis- 
cussion. ^ ' 



f.. 



). 



> » 



Evaluation 

Oral quiz. Each learner will describe the role of a silgnificant adult. 
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Grade 4 

GOAL: Developing capabilities for establishing and maiataining healthy 
social relationships. , [ 



SUBGO^ 3: Develop understanding of cooperation. 

Learner Objective 1: Each learner will be able to identify a situation, 

whqre two or more workers cooperate to produce -a^ 
product, or provide a service. 



« * Learning Experiences 

LEARNING EXPERIENCE A : (Social Studies) E 

1. Take the class on .a field trip to a Jocal factory to observe situa- 
tions where workers work cooperatively in producing products. -After 

' the field trip, haye learners describe the situations where coopera- 
tion was being implemented. If field trip is'^not possible show film 
or pictures of a factory an<f discuss workers seen ^^nd how they inter- 
act. . . 

2. Have learners ask parents or a friend how they^ (parents, friends) must 
work' cooperatively S^ith oChe^ workers on the job^. Have learners share 
their results by describing. situations where workers function cooper- 
atively in order to complete certain tasks. 



LEARNING TASK B : (Language Arts, Art) - C / \ ; 

(paper, pens, rol^of shelving-paper, scissors, paints, craypns, \ 

* "i'^eneils, brushes) ' ' ^ 

1. Have cj.ass w;rite short paragraphs or describe orally situations where 
they must'wc^rk cooperatively- with other 9^as8room workers in order" 

to perform their clas'sroom jobs well. ^ j 

2. Present snapshots or poster pictures of cooperative workKapiong workers 

* in the proce?^ of 'comprleting products. Have learners identify each^- 
situation and describe^ wh^at is taking place. ' * . 

3. 'Have class divide into groups to make mur;?ts illustrating various \ 

situations where persons Uovk cooperativelv in produc*ing^ products. 

■: / ■ ■ • ■ ■ ■ ■ 



Evaluation . * • • 

Oral quiz'. Each learner will lis*t two workers who cooperate to produce 
a product.. 



^ , . Grade* 4 

GOAL: Developing capabilities for establishing and maintai'ning healthy ^ 
social relationships. 

SUBGOAL 4: Develop understanding 'of community workers* 

Learner Objective 1: Each learner-vill.be able to list , or describe two 

occupations- which c'oritribute to other occupations. 

^ ^ Learning Experiences 

LEAIH;ING experience A : '''(Social, studies) ' E 

(filmstrips or plcture/^l\ustrating cooperative work situations, 
e,g.,' a) "America At/Work "Series," available from Eye Gate House, 
Inc., 146-01 Aroher Avenue, Jamaica, New York 14435; b). /'Bread," 
available from Encyclopedia Britanriica Educational Films, *Inc., 425 . 
-N. Michigan Avenue, Chicago, Illinois 60611; c) "Fanner Don and 
.the' City," and "Food for the City Product," available fror|^ailey 
Film As^sociat^s, 11559 Santa Monica Boulevard, Los Angeles, Cali- 
fornia, 90025; d) "Where Does Our^Meat Come From?", available from 
Coronet Instructional Films, Coronet Building, 65 E. South Water 
Street, Chicago, Illinois 60601)^ 

1, Pr<^sent filmstrips, ^oovie-s, or still pictures to the l^earners which 
y illustrate hov^^ an,.pt:c<ipation is related to another. 



2' Following the presentation, have learners ftame and describe tl\ose 
iobs which are . interrelated^. Have them compare aod contrast jobs. 

3, If possible, invite wtitkers of several occupations from supermarkets, 
factories, farms, etc., into the classroom to discuss how certain 
products ate dependent on many different types of workers before' they 
are in their £i.nal Jorm/ Folipwing the visitors^ discussions have 
lear'ners name and describe as many jobs as they can whicja are interre 
lated.' . ' - . • ' • " 



LEARNING EXPERISNCE B : (Art) A. 

'<.rol'rof shelf paper, paints, crayons, brushes, pencils, scissors) 

1. Develop a discussion with the class centered around the question of 
how finished products get to the market;, for example^ ^milk, cheefe, 
pineapple, coffee,' or sugar. Guide the' discuses ion .in such a-^ay that 
learners will name the types of workers who took part in the process 
of finalizing the products. * . * • 



86 



After discussing' several products , -have eaj;h learner list the wcJrkers. 
who are' necessary to cortiplete a certain product mat irtteresta him/ 
her. Learners shoi^d share lists^w4.th the class for further discus- 
lion. ^ 

^lave learners form groups to jnake murals depict irig. people of various 
^occupations working on a specific product in an attempt 'to get it to 
Inarket. They are to exhibit the interrelationship of occupations 
needed to complete the product. » 



•V 

t 




Evaluation. 



Oral quiz, E'ach learner will name two occupations ^ For each occupation 
he/she, will list* two other occupations t]\at contribute to the fir^t one. 
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« • . , • ■ J. ■ 

^ , • . . Grade 4 

GOAL:^ Developing Qapabilities for establishing and maintaining healthy 
social relationships. * * x ♦ ' * 

SUBGOAL b\ Develop appifeciation for' flexibility and adaptability in 
social, re^ta^ionships . 

Learner Objective 1: ^5^ach learner will be' able to describe or ^define m 

w^rk* in two different ways; * ' ^ 

* - Learning Experiences - • ^ - 

J ' . ' • ^ , ' \ 

LEARNING ^EXPERIENCE A: (Social' Studies^ A' 

t> • , . ^ ^ 

' (paper, pens) . . * 

' . (* ' 

\s . Develop^ t'he concept that work mdans different things 'to different;i 
people. *Have learners interview their parents or a friend to find 

^ out what work peans to them. Following the interviews, have learners 
share theiJV results with the class for'<fiscussion. 

2. If ^ssibld, ^invit-e persons (non-worker, volunteer worker, average 
worker^ affluef^ worker) into the olassroom to discuss what work 
mean-s to them.* After the visits, have learners compare and contrast 
the^ meaning* of work among these persons. . • . . 



3. Have learners write a paragraf)h .^explaining what work means to them. 



j ^ARNING EXPERIENCE B : (Language Arts) A 
(paper, pens) 



V. 

'ief ^i^cussic 



1. ^ Stimulate a brief c^i^cuss ion with the class based on the concept that 
people feel diff erent ly 'about work, that there are many definitions 

of work. 

2. If possible show one of the following films: a) "Thd' Meaning of Work," 
available from Popular* Science Audio Visuals 5235 Ravenswood Avenu§, 
Chicago, Illinois 60640; or b) "Why Do People Work," available from^ 
Visual Education Consultants , 2066 Helena Street, Madison, Wisconsin ^ 
53701. ^ . ' , / 

• • ^ 

J. Have learners write five or six sentences expressing what ^work means 
tto'^them. Have learners share the^r sentences with xhe class £or fur- 
ler discussion. 



Evaluation , * * • / 

■ • • • . . ' ■* /' 

Tea|her-made test. Each -learner will define work«»two ways. 



/ 




Grade 4 
•* 

GOAL: Developing capabilities for establishing and maintaining healthy 
social relationships . 

* 

SUBGOAL 6: Develop Understanding of interrelatedness of occupational 
roles. 

Learner Objective 1: Ea-ch learner will be able to describe one job which 

contributes to or is related to another job. 



Learning Experiences 
LEARNING EXPERIENCE A : (Social Studies) A 

— -*c ■ 

(social studies textbook,' encyclopedia, library /books) 

Have a local grocery store owner come int^^^^Jme classroom and discuss 
how. the work depends on other workers (wholesale market person, milk 
delivery person, baker, truck farmer, dairy farmer, freight handlers, 
etc.):; If unab-le to have, greyer come to the classroom, use series- of* 
pictures to illustrate diffe^nt workers. Following the discussion 
of the workers, have learners make a list of the grocer *s dependent 
workers. 



2. Have learners read related books to find out how certain occupations 
are dependent on .other occupations, »Ha^e l^^arners report findings 



to,^the class for discussion-. 



1 



LEARNING EXPERIENCE B: (Language Arts)^^A 



(pi^tures^ bulletin board, scissoVs," constructioil paper, drawing 
paper, crayons, paints, pencils^* 

1. Have learners role play "to demonstrate how their classroom jqbs rely 
on* the work of others to allow them to perfqrTn|i their work well. En- 

, courage the^clas^s to discuss the interdependenjce of jobs. 

2. Have le.arners use, the 'bulletin board, to 'di'^spliy the concept of how 
work roles are interrelated.. ^ Stimulate a discussion centered on the 
\^ork which was necessary to complete the' bulletin board. 



LEA RNING EXPERIENCE C : 




(Science) A 



ERLC 



Lat learners select a health -or science occupation ;in which they are 
interested and have them interview someone who is engaged in the occu- 
pation. Discuss questions to be^ asked and have learners copy them. 
Have learners prepare a report on Whe interview relating the inter- 
dependency of the job and allpw them to share the findings with the 
class .igj^^ 

: 89 




2.^ Develop a class science fair whereby the learners may construct a 
science project displaying the interrelatedness of science occupa- 
tions. 



' f . 

LEARNING EXPERIENCE D : (Lahguage Arts, Art) 

(scissors, paste, construction paper, cargooard, magazines, news- 
papers) 

1. Tell class they are going on a simulated trip to a market, a depart- 
ment store, a pineapple factory, a resortthotel , etc. Have l,earners 
orally list al^l the"wor<er*s they might sec as well as those not seen 
but who have jobs directly related to^thework being done. Discuss 
•job duties of workers and interdependence *of Workers. 

2. Have iearner^^ake a collage depicting thl interdependence of work 
that occurs in places "Visited.*' | 



Evaluation 



Oral quiz. Each learner will name one jo6 and describe the duties and 
then name another job that is related^ to the first one"* and describe its 
.duties. 
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GRADE 4 



CIVIC RESPONSIBILITY 



Developing, capabilities for carrying 
out cj.vic responsibility at work and in 
the community. 



. ' . . • Grade 4 

GOAL: Developing capabilities for carrying /out .civic responsil^ility at 
work and in the community. * ^ ' . 

SUBGOAL 1: Develop, understanding .of rights, privileges, and responsibi- 
lities on the job, in the 'home, and in 'the community. 

Learner Objective 1: Eac^ learner will be able to list or describe ways 

in which work requires- responsibility . 



. • Learning Experiences . 

LEARNING EXPERIENCE A : (Social Studies) . /\' ' 

_ * « 

1. Set up classroom'jobs whereby the learners receive job titles ' (atten- 
dance courier - collects attendance cards; horticulturist -waters 
plants; sanitation worker - empties the wastebaske't; milkman - deli- 
vers the milk; supervisor - observes and aids other workers) for^ the 

, task they are to perform. They will perform their jobs at various 
intervals of the day. The clags will eValuate the 'learners ' pef- . 
formances in a discussion once or twice a week. ^ 

2. Invite the learners* parents into the classrodtn to talk with the 
class about the responsibilities they must maintain in their occu- 
pations^ and jobs at home. Following the talk, have the learners 
discuss^'the importance of'the^e responsibilities to the speakers* 
jobs, ' 



LEARNING EXPERIENCE B : ^(Language Arts) A ' • 

1. Have learners discuss with the class the things they must do to perr 
form their school work well (punctuality, completing work, study, 
being alert, pay attention, do neat work, etc.) 

2. Relate discussion to attributes all workers must have.*' 

3. If possible, have the learners listen to a tape recorded conversation 
of a worker describing his job and hi^responsibilities to the job. 
Encourage the learners to make judgments about the importance of this 



^ worker 's responsibilities to-his-job. 



Evaluation • > ' 

Teacher-made tes.t. Each learner will list three rules which workers 

must; follow to be responsible on the job. /, jjj. 

♦ 
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Grade 4 Y 

'GOAL: Developing capftilities ,^or carrying out civic resppnsibilities / 
at work and in the 'community ; ' y 

SUBGOAL 3: Develop understanding of importance of rules in society, ^ - ^ 

•Learner Objective 1:. Each learner ,wilL be able to describe or list 
' * responsibilities of the adult citizen. 



Learning. Experiences ' ^ j ' 

LEARNING EXPERIENCE A : (Language Arts) A ' ' « 

1/ Have learners discuss the characteristics of admired adult models. 
\ They can compare these characteristics with their own. Have learners 
express the kinds of things they must do to. further develop charac- 
teristics of th^se adult models. , 

2. Have learners role-play adult models and their responsibilities. The 
responsibilities should incltide voting, community participation, 
taxation, etc. * / 




. Evaluatipn ^ , \ . , 

feach^x-made' test. Each .leather ^ffllT list three responsibilities. of an 
adhlt crtizen. , - ^ 
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PREFACE 



The "philosophical base for Hawa(ii's Career' Development Continuiim 
was determined by a stud^.of existing official documents, reporfs 
of studles'made, arid an, analysis df*the oh-going programs -in the 
-schools. ^- '"'^ ' . ' 

ReaUzJng that the greatest^portian of an individual's life is 
spent /in the pursuit of his career or careers, it behooves the 
Department of Education to pro^vide'a continuing experience to all 
•Students through the sdhodls' curriculum which develops an aware- 
ness of the relationship of self to home, school and community. 
Each student needs^to her made g,ware of the worth and dignity of 
work through field observations and- exploratory experiences iate- 
grat^d with classrSom instruction in "academic skills. 

Through these experiences' each student will, become acquainted with 
the many different fields of endeavor and become aware of his own . 
abilities so as* to be able to' choose^ a career in "which he will be ^ 
both succe$sful ^nd content. , ' ^ ' 

Finally, the curriculum shpuld instill in the student the ^i^ea 

that education dbfes not end l;>ut continues throughout, life, whether 

he goes directly into his chosen field or seeks further focnnal 
,^^^e4ucation. ' ' ^ 

The Career Development -Continuum curriculxim guides, K-3, 4-6, 7-9, , 
and 10-12, provide for a broad approach to the economic, social ^ 
and psychological development of each individual, involving life 
^styles 'and values. These guides suggest instruction'al experiences 
Yor developing the capability of coping with the world in which, 
t^ie individual lives and will live in, the ^future . 



TEICHIRO HIRATA, Superintendent 
, DepartmeA%^<>f Educa^on 
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PART I 
OVERVIEW 



P^ct I is intended to gfv^ an overall pic- 
ture of th^ design for a total ^career de- 
velopment continuum, from Kindergarten^ to 
Grade 14-, and to establish a frame of ref- 
erence for relating this"' curriculum -guide 
to tfie total continuum. . •• 
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CHAPTER I 
INTRODUCTION 



\ 



This is a guide integr:^ting a set^^of 'systematically ieqiienced 
and logically coordinated career development exp^ri^j^^s into existing 
Currtcuium. It is intended that this guide will assist teachjjjfflj^Aounse- 
lors, and administrators dn developing .and implementing a c^^BHH^^p^p- 
ment curriculum within the existing instrtyitional and guid^r^J^R^'ams 
in ^he schools. This guide-is part of a set df guides *desigti6jd for four * 
Kindergarten ta Grade 3, Grades 4 tD 6, Grades 7 to and 

3^0 £-0 12. ; . . ; ',1 

' '\ ' ' \ /' ^ . 

Organization 
*■ — ' — \ 

The guiSe is organized into three major^parts and an appendix. Part 
I, comf>rised of four chapters, presents an overview of the total i^reer de- 
veiopni^nt continuum, extending from Kii^dergaxten to Grade 14. ^t'also 
establishes the, conceptual frame of reference for the career development 
curriculuii\. The four chapters in-Part I-^are: ' \^ ^ 




CHAPTER- 



s .CHAPTER II 



INTRODUCTION 

Organization of .the guide - \ ' ^ 

Directions for Users ^ * 

RATIONALE . ■ ^. . 

Assumptions undergirding developineiitf of a career develop- 
ment co^ntinuum^ . ^ | 
Reas'ojis for developing the curriculum guide 



CHAPTER III CONCEPTUAL llODEL^ 

< Conceptual frame of-reference filr the career developlnent 

continuum atid the curriculum gWde 



CHAPTER IV 



/ 



GOALS, SUBGOALS, AND OBJECTIVES. ^ 
Major goals of careen development 
Subgo^ls .for each major goal ' . 
Relation of objectives in one leyel to those in other- 
levels 



'part II of, the curriculum guide contains a sfet of; learning experiences 
to implemej^t career development objectives. The experiences can be used, 
dii^ectly or ca;^n be used as examples by teachers and counselors who want to 

develop-., learning' experierices for the learners ia their schools. 

/ - . 

* Part m.of the curriculum guide^ contains background information on 
the development of the. guide. 




THe''^Af>f>eii4ix contains a list of sources fbr obtaining hardware and 
software to use with~Ih^ iLearning-^tAska.,. a_.gl</s_8jary 'of terms, a bibliogra- 
phy, and -a subject index.* ^ 




* . Direotions for Users ' • 

"Th^s curriculunT gMide is itihended to help teachers and^ counselors 
provide learning experiences which wilC aid learnets in becoming fully 
functioning persons capable of realizing career development. The learn- 
ing experiences included^ in this guide pan be incorporated Into existing 
classe^^ and guidance activities and* can serVe as examples to help in de- 
velo4)i'rig new objectives, and. learning tasks to meet the needs of all learn 
ers^in Hawaii schools. 

TheoiV*' win be abTe to get the most benefit from the guide by read/ 
ing Part I. to gain an orientation. to the total careeir development continu- 
um concept and to establish a'frame of reference for relating a particular 
guide to the others in the cpntinuum. 

Part II of the guide has been designed to implement; the idea of a ca- 
reer development continuum by the use of a common set of four major goals 
and their subgoals . To insure articulation across grade -levels, the same 
goals and subgoals are repeated in each of" the curriculum guides. Each 
subgoai is accompanied by one or more related leajrner objectiyQs . Each . / 
learner objective^, in turn, is accompanied by several learning experienced 
the objectives ai^ learning experiences implementing a particular subgoai 
at one level are related to objectives and experiences for the^same sub- 
goal at other grade levels. In early levels, , activities stress awareness; 
in middle grades, emphasis' is on exploration; and in upper grades, the 
emphasis on exploration continues with additional stress on preparation. 



Each .learning experience describes the steps involved, lists the 
sof tware/hairdware needed to carry out the activity, suggests classes in ^ 
which it maybe used, and suggests an evaluation technique. Each learning 
experience is also identified by a code symbol to indicate whether it is 
primarily related t:o awareness (A), exploration' (E) , or preparation 
(?). . For 'further ease of use the learning experiences have been grouped 
by major goal and have been color coded. ' The four major goals are: 

Goal 1: ^ Developing capabilities for achieving self-realization 
through self-understanding and decision-making. (Color 
. . coded LAVENDER) 

"Goal 2: Developing capabilities for being economically efficient 

as producer and consumer of goo'ds and services. '(Color ^ , 
coded ORANGE) 

Goal 3: Developing capabilities for establishing and maintaining 
healthy social relationships. (Color coded PINK) 

GoaJ. 4: Developing capabilities for carrying out Civic responsibi- 
. lities at work and in the community. (Color coded GREEN*) 

The Appendix of the' guide includes complete citations for all recom- 
mended hardware/sof tware, as well as. Iist3.ing additional sources of 'career 
education materials. Also 'located in the Appendix^ section is a cross in- 
dex which groups learning 'experiences by curriculum subject. 
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The' objectives^, the learning experiences^ and the evaluation methods 
^presented ^iti' these guides are intended to serve as exaifiples. Iris anti- 
cipated that teachers and counselors will adapt the activities in the 
.guides and ^ill develop additional learning objectives and experiences " 
to m§et the needs of the learners with Whom they are* working. - 
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CHAPTER II 
RATIONALE 



This chapter sets forth the frame of reference within which the set 
jof caree.r development curriculum guides was developed. The development, 
oic the guides was organized to provide flexibility in expanding and im- . 
proving instructioa and guidance in Hawaii. The guided are^intended to 
provide suggestions for and stimulation to development of pADgrams and 
professional growth of teachers, counselors, and'admijiistrators.. The * 
guides, are designed to articulate 'elementary, secondary, and post-s^econd- 
ary 'p^rograms and integrate academic education^, vocational education, and 
guidance. , ' % 

The four curriculum guides ipiplement a set of assumptions * about 
learners, the nature of career development, interventions for achieving 
career development, and the nature of the environment. Jhese^ aasump- . 
tions combine to establish a rationale underlying the development of the 
curriculum guides . * • ^' * 

Assumptions abou4; learners . ' ^ » 

Each individual mu^t reach a level pf self-understanding and must . 
develop attitudes, knowledge, and skills necessary for engaging in goal- 
directed behaviors which are vocationally and a vocationally'' productive 
and personally satisfying. The indiyidual needs t;^Know about, bccupa- 
tions and must have competency in specific tasks, but this is not suffi- 
cient. He/she also must know ^le ways in which tasks combine in occupa- 
tions^ and must understand the relationships among occupational elements 
in jdb clusters (Venn, 1964) . T\i& person must know about available 
opportunities and be able to relate knowledge of self to thd g^upational 
demands in choosing from among available courses of action. Each indi- 
vidual must understand his/her capacities for development at early 
age, so aspirations and decisions can be realistic. The movement ' from 
a rural, agrarian to an urban, industrialized society has resulted in a 
highly specialized, technologically-based economy with a highly mobil^ 
populai:ion and a changing work-leisure structure. The work, ethic, which 
placed pride in craftsmanship and individual achievement, has l5een chal- 
lenged. It is becoming more difficult to find identity in an dcct^pation. 
Most people must anticipate a series of job changes during the course of 
their working years. Many occupations will become obsolete and r^ew ones 
will be born. ".^ . . Nearly half the students we see in high school wil 
have unstable or multiple trial career^ (Super, 1964, p.. 3);" The mi 
ment away from argrarian-based economy which typifies. the natipn is pro- 
nounced' in the state of Hawaii* The need is great for pr^parir ' 
children and youXh of Hawaii for coping with a world of work and lefsure 
in a state of rapid change. 



The Hawaii career development cohtlnukn^ JLmpJ.ements the following 
assimiptions abput learners: * - r ^ 

1. ^ ,Every individual 'should' have the opportunity to develop to the 
, maximum his/her capac4.ty for considered* risk- taking. 

. • ^ • ^ I. ^' 

2. Every individual should have .the opportunity to clarify .and 
ref infe knowledge about ,self and personal aspirations through 
planned assessment and" evaluation. . 

3. Every individu,al should have the 'opportunit;y to gain a clear 
understanding of careers, to have an opportunity to explore 
capeer options, and, to be prepared for career* implementation. 

' r 

4. Every individual should have the opportunity for participation 

* in various skill activities as a prelude to .decisions concerning 
♦ specific ^kill areas and eventual development of entry-level 
skills. • ' . - * 

\ 

5. Eveijiy individual should have the opportunity for learning the 
.process of job entry and adv^cement, including mastery of 

skills of job seeking and career placement. 0 

' , 6. Every individual should have the opportunity to develop a clear 
understanding of the relationship of ^ the, educati<^nal process 
and career development. 

7. Every individual should have the opportunity for healthy and ■> 
fulfilling career development. 

Assumptions about the' nature of career^ development * ^ > 

The essence of career development ia the person. Career development 
is person-oriented. Career development lis an ongoing process of indivi- 
dual development, continuing from infancy through maturity. This develop- 
mental process takes place through a systematic sequence af experiences 
and decisions of the individual in anyenvironmert. These experiences 

•and decisions contribute to the formulation of positive self-identity 
and achievement oof Vocational and avocational maturity. Self-concept is 
a key construct in career development. "Individual values have been 
treated as the major synthesizing force in seJLf -concept and the major 

. dynamic force in decision-making (K^tz, 1966. p. 3)^." Career development 
is concerned with all the factors which conttibute to or, militate against 
acquisition of values, attitudes, knowledge, and skills and their imple- 
mentation in meaningful and productive occupational^ and avocational roles. 
Career development is concerned with self, civic, social, and economic 
facets of the whole person. 

The career development continuum implements the ,f ollpwing assuinptions 
about the nature of career* development : - . 
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'career develapmentr tsf«a prdcess of individual growth, toward voca- 
tional maturity *and self-ideptity , realized .^through a systematic 
sequence of work e^xperieijces and implemented in occupational 
roles and the self-<?onc^pt . 

Career -development is an ^ongoing process extending from infancy 
►thrpugh maturity, *concertied with all factors and conditions which 
contribute to or mili^tabe against acquisition of values, atti- 
tudes, knowledge, arjd'.skills and their implementation in meaning- 
ful and productive^oocupational wles*. 



, 3. Career development or the individual ^ is dyclic-al in nafure, and 
is subject to intervention to correct or facilitate development 
of self and acj>ievement of career^ identity. ^ * 

4. Career development is implemented .through career awareness, \ ^ 
qareer exploration" an4 goal-setting, * pre-service preparatibn, 
placement, and fbllow-up. 

5. Career development is concerned with self, civic, social, and* 
economic development of e^ch person over a lifelong *continuun^^^ 
in relation to the total spectrum of the work world. 

ssumptlons about effective Interventions td achieve career development . 

, Healthy fcareer development does not happen by chance. There *must be 
a. systematic approach to articulation and^ integration of planned experi- 
ences from kindergarten through adult education to foster and enhance \ 
career develqpment. .the interventions to facilitate career development 
of each individual must be impietoented in planned experiences to bring 
about the cognitive, affective, and. psychomgtor changes needed to realize 
self-identity and vocational maturity. There mu^t be a concerted effort 
involving academic education, vocational educatioA, guidance, and work 
experience. . . ' % 



)f the iidi- 
)1 personnel. 



An effective intervention to achieve career development of 
vidual must include the effpfts and inputs of learners, school 
parents, community leaders, labor and industry 'representatives, and busi- 
nessmen. The experiences to facilitate career development must include 
planned opportunities for learning and practicing decisian-making and 
value clarification. The intervention must pxbvide an opportunity to 
articulate facets of particular jobs or careers and to expand this knowl- 
edge to other* facets of careers. An effective carefer development inter- 
vention must provide an opportunity for growth of 'an internalized value 
system to help each individual move to . self-fulfillment Shiough apprecia- 
tion of .his/her own career role. * » ' ' \ \ 

An effectivp program to facilitate career 'development \must be part 
of a total curriculum^^ involving school, home^ and community, and nhist - ^ 
be totally articulated and integrated laterally across school and commu- 
nity, and vertically from pre-school through adulthbod. The content and* 
nature of learning experiences must be focused on careers, with programs 
structured around career opportunities, occupational information, work 
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attitudes and values, job entry skills/ and. higher leV^^l technical, skills; 
An effective career development intervention must provide for ^a^^uidance ' 
component which assists individuals to make sound l£l§--d^^cisions , helps ^ 
them prepare for work role's implementing their career .'&Qices^ and pre^^V^^" 
pares tfiem for relating self-development ^experiences * to )c#reer dfevelop- 
meftt. Career development of the individual is' achieVed through provision 
of an integrated instruction-guidance program geared to a sequence of 
developmental tasks ('Havighurst, 1953). 

A career development ^continuum must implement the* same major goals 
or themes at every growth level. Admini^stration, instruction, and gui-- 
dance must be linked in a concerted ef fprt ta provide the kinds of inter- 
vention needed to realize career developmei>t>^ Effort miist be made 'at 
every level of the edupational process, from kindergarten through adult 
education, to implement a continue of systematically related expel^i^nces 
designed to help each individual realize his/her full potential for ca- 
reer development.^ The. re^sources of the State of Hawaii must be brought 
to bear on the problem of providing a totally integrated and articulated 
program of career development experiences for the children and youth of 
the state. Government, .education, labor, industry, and community groups 
must work together to^implement a planned program to prepare the chi«ldreh 
and^yoqth o^;- the state for* facing the challenges of a rapidly changing 
society. ^ * ' » 

The career development continuum implements the following assumptions 
abqut effective career development interventions: 

' 1. ^ Career development interventions must focus on interaction of 
academic education, vocational education, guidance, and work 

, * ^experience . „ V 

. ■ - ; \ 

2. Career development interventions .shoulff^incluSe the eflEorts and 
inputs of learner, school peijdonnel, parents, cotinunity, labor, 
industry, and business.* 

3.. Career development .interventions must provide opportunities for 
experiences 'in learning and practicing decision-making. 

? . \ ^ 

4. Career development comprehensive programs to develop >Belf, 'civic, 
social, and economic capabilities must provide career develop- 

^ment activities according to the individual's developmental 
\ level and needs, 

U' • t • ' • ' . ' 

5. f. Career development programs of activities nnust provide ^ach 

; learner the opportunity to clarify and refine knowledge about 
• j self a^d, aspiratipns for future through a planned process of 
( self-^aSB^ssment and evaluation. 

6. Career development programs of activities must articulate facets 
f of particular jobs or. careers, and expand this knowledge to other 
\ facets or careers. ' ' • j , ^. * . • 
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7. Career development programs must provide^ for discussion and 
growth of an internalized valu^ system which helps' each person 
^ move toward self-fu].f illraent . • ' 

Career development interventions must provide for participation 
in various skjlll activities as a prelude to decisions' concern- 
ing specific skill areas and. eventual development, of entry 
level skills. ... - , ^ 

9. Career development programs must provide assistance to the 

individual in learning the process necessary for job ^ntry and' 
advancement and in developing the skills of job ^efeking and ca- 
reer placement. ^ * 

,10. Career development interventions must provide individualization 
of learning experiences and participation in group learning and 
guidance ^activities . ' • 

' ■ \ ■ 

11. Career development interventions must provide a systematic ap- , 
proach implemented jointly by school and community, with person- 
nel from the world of work participating witfi educational and 
guidance personnel to design, implement,* and evaluate the experi- 
ences supporting career development* , " , • , 

* 

12. ^ Career development intervefitions must be part of the total cur- 

riculum and must be totally articulated and integrated, laterally 
across school and corarminity, and ^vertically from pre-school ♦ 
through adulthood. •/ ^ * ' . 

^•^ 

13. Career development interventions must be implemented in learning 
experiences and activities focused on careers--el^mentary% and^ 
secondary programs structured around career opportunities, occu- 
pational inf opnatios, attitude development; high school programs 
around career exploration. and job entry skills; and con&nunity 
colleges around technical skills. * . ' 

14. Career development guidance interventions must assist individuals \^ 
to make sounji life-decisions, help them prepare for work rojes- 
implementing th^ir career choices, and prepare, them for relating 
Self-developmental experiences to reality. * . ' • 

' ' ' f ' 

15« Career development interventions must be organized around a ? 

functional .priority of- life roles, with career-ridentity and self* 

identity providing the central focus. 

16. Career development interventions must be based on a developmental 
concept, which provides for integrated instruction and guidance 
geared to a sequence of developmental tasks (Havighurst, 1953),. 



ERLC 



ID • 



5>fil 



t 

r 

Getleral" assumptions about ^the'^enVifohmeitg^ , • .-^ 

^\ 

nulfibe:^ ^of basic premisjes about the envir'ofii^^t underlie the con- 
cep*tual model of career development which establi^^^, the frame of re-f- 
erence for the caree'r development curriculum guided ;^V^e following 
as*suniptions , which reflect the rapid social and econcni^c- change, charac- 
terizing post World War II society, the existing social' and institutional 
» arrangements, and some pf the mqre critical prpbl^ms and ^§^ues that ^ 
confront- society in gener-al^ajid Hawaii in paiyticular are: 

1. Rapid technological and social change will continue making it 
necessary to prepare youth and adults to use techrip^logy for the 
--j^ benefit of the individual and society, ^ • ^ ^ 

^»'2, Preparation for work is a major objective of education.- 

3. Vocational education and academic- education must be fused and 
integrated*/ * ' ^ 

^4. Children and youtUi^st be able' tq^ relate to the adult world of 
work, equipped to assume civic reSpcmsibility, capable af per- ^ 
sdnal usefulness apd satisiactibn, ,and able to establi.sh ^nd 
m^int§in social relsationships, . " / 

5. Effective education must provide for intensive guidance and * 
counseling, ° > . 
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6. 'Continuous articulation of education must be provided from 

kindergarten through grade 12 and into post secondary education 
' ' and training. 

^. Vopational-technical education, * academic discipline, and guidance 
and counseling must be fused and integrated,^ 

The rationale underlying the Hawaii Career Development Continuum 
assumes -the need for systematic planning and continuing evaluation of 
the career of each individual. - It— assum£s_tJiat healthy career develop- 
ment does not happen by chance. Zaccaria (i969) documents the -.assumption 
that skills and knowledge are not spontaneous occurrences. They must be 
developed in systematic ways. The accomplishment of healthy career de- 
velopment for* the individual calls for a long-term, continuing interven- 
tion. * 

There must be continuing assessment of the individual potential so . 
career 'growth and advancement can be facilitated. The assessment must 
begin early in life. Each person must understand capacities for develop- 
ment at an early age, so aspirations and decisions cap be realistic from < 
the start. The interventions to facilitate healthy career development of 
each individual must be implemented in planned experiences which will 
result in Individuals being prepared for personally satisfying and socially 
constructive occupational roles, as well as achieving "self-realization, 
implementing civic responsibilities, an^ maintaining healthy social re- 
la-tionships . 



CHAPTER III , . , . " 

CONCEPTUAL MODEL OF CAREER DEVELOPMENT CONTINUUM 

This chaptei: presents the concepytual model of the Career- Developmeirt:' 
Continuiim, which undergirdad design of the curriculum. The development 
of the career development .conceptual model was accomplished as a prerequi 
site to. the design of ctirriculum guides to articulate career development 
learning experiences from. Kindergarten through Grade 14. .The cojiceptual 
model was developed to establish a framework for integrating career 
development learning experiences into the existing academic, vocational, 
and guidance curricula. The model is based on two assumptions: XJ) that 
educa-tion must be relevant to the needs of the learners and conditibns 
of the social and economic settings; apd (2) that the delivery of educa- 
tion nbst be organized and implemented to optimize individual well-bi^Iig 
and social welfare. The conceptual model implements two major premises: 

< . . the potential for career development is realized by providing 
experiences to assist the individual to become a fully func- 
ti??ning person- 

.... the potential fpr individual caree^ .development is* realized by 
arranging a sequence of tasks and concepts to facilitate indi- 
vidual progress froiti one developmental level to another. 

The conceptual model encompasses three major components: (1') areas 
of growth which must be developed for the individual ^o achieve career 
development; (2) sequence of experiences which must be Implemented by the 
individual in the course of careel: developfcent; and (3) components of the 
environment in. which decisions and experiences must be implemented to ac- 
'Complish a totally integrated sya^tem for ac^hieving career development. 

The areas of indj;^dual growth are expressed as the »four major goals 
of career development,. The goals are implemented in^ experiences of the 
individual interacting with. the environment to achieve self and career* 
identity. The sequence of objectives to be achieved is from awareness 
to exploration and preparation. The model illustrated in Figure '1^ 
elucidates this, conceptualization of a career develo^inent' 66ntinuiim. 

Inspection of Figure 1 reveals that the individual achieves career 
and self-identity, becoming a fully fan6;tionitig person, through a series 
of decisions/and experiences in the schodl^ community, home, and work/ . 
leisure s,etCTLngs. This is accomplished as t^e/she grows and develops in 
four ajreas: self-realization, economic effic:tency, social relationships, 
and civic responsibility. Growth and development are realized as the 
individual progresses through a sequence of expediences ranging from 
awareness to exploration and skill preparation until he/she' becomes a 
fully functioning. person. The interrelationships ampng the three basic 
components of the concepti ^I model are shown in Figure 1. This figure 
identiffes three basic components essential for achievement of career 
development: • ^ ^ *^ 



< i 




\ 



Fig. 1 Conceptual model of career development 
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. . . individual growth and development through 

self-realization • . , 
'^economic efficiency 

social relationships 
. civifc responsibility * 

... an ettvironm^nt in which growth occurs in 

^ < J ' 

home 
' school 

work/leisure.^ • ^' . '.v 

^ ctJ^mmunity * . • . 

... a sequence of experieiices- through 

awareness . , 

:/|F ^ exploration 
" • ' prepa'ration-placemenj 

Areas of individual career development 

Career developnlent is seen as the continuing growth of an individual 
toward complete self and career fulfillment , achieved through a sequence 
of interactions ^nd decisions in the school, home, community* and work/\ 
leisure environments. Career development is the process of growth and 
development of the individual into the full realization of -potential as 
a ^rson with self* and career identity. Tlie individual becomes a fv^Hy 
.fuf?ctioning person through achievement of four goals: / 

- . . . achieving ^elf:j:jaa4riza^tion thi;ough the development of comrau'ni- ^ 
cation and computation skills, personal values, goal-setting-, 
and decision-making capabilities. ' • ^ ' ' . 

. . . becoming economically efficient as producer and consumer of' 

goods and services ^ - * ' • 

' ^ - \ 

. . . being able to establish .and maintain "healthy ^social relation- 
ships at home, on the job,* in the family, in .the c6nimunity 

. . . being able to carry out civic responsibilities at work and in 
the community. ^ * 

Se^quence of career development ' ^ 

The individual grows and«develops into* a £ully functioning perso'n as 
he/she progresses through a sequence of awareness,^ exploration, and pr6p*- 
aration and skill development in relation to the four areas of individual 
g.'yowtli and development. ^ The individual must^first become aware of self 
and the environment; then mu^t explore career opportuaities. and develop 
goal-setting* capabilities; prepare- for job entry, achieve* technological 
competencies, and learn the skiLl;^. of job placement, ^ These career devel- ^ 
opraent dimension^ are 'related sequentially^, with career and self-awareness 

. ; . • ■ 15 • ■ • . . ' 



being prerequisite to career exploration,, which, in turn, precedes prep- 
aration and placement. Awareness of self and career is'achieved as the 
individual acqujLres an understanding ^f , self, and the lifestyles related 
to different kind^ of careers. Exploration of careers is accomplished* 
through hands-on or simulation experiences as the individual deyelops 
the knowledge, attitudes, interests, 'and abilities required for different 
kinds 6^ occupation^, develops the capabilities*.of goal-settings under- 
stands risk-taking, and v^lue structuring, and acquires the skills of 
decision-making,' Preparation involves" the development of entry level 
job skills ^nd capability of planning for continuing career development r. 
Placement involves' learning the job-seeking techniques twsoessary for 
placement and upgrading r ^ ^ . 

The career development co1:itinuum is ;seen as a lifelong grocess in 
which each individual achieves full p6tential as a fully functioning 
person. This is accomplished .through a systematic sequence of experienced 
'and decisions resulting in the individual becoming a person capable of 
being economically efficieat, ^ble to be civically responsible, enable 
of achieving sel'f -rrealization, and capable of establishing and maintaining 
healthy social re?t'ationships, . - ^ . ^ 

The continuum is realized through 'a sequence of career development 
experiences aimed at "achieving thB four goals, extending from K through' 
Grade 14, involving awareness ,' exploration, preparation, and placement. 
This continuum is shown in Figure 2, * 

-I . . . ' 

Examination of Figure 2 shows th^t the dimensions o£ awareness, explo- 
ration, preparation and placement, are incorporated in learning experiences, 
from Kindergarten through Grade 14, .The emphasis on awareness, exploration 
preparation, or placem^nt*^^ is not constant j but changes, depending on the 
grade level, growth of the individual, and^'^'the social situation. In gen- 
eral, the emphasis in Kindergarten through Grade 6 is developing career 
and self-awareness. From Grade 7 to Grade 9, emphasis is on, career. . " , 
exploration and goal-setting, but awareness and preparation can be in- 
cluded. From Grade Ip to Grade 14, the emphasis is on preparation and 
placement', but; awareness and exploration are included also. The conceptual 
model subsumes the need to provide interventions to develop, improve, and 
increase career and self-awareness -^over the entire life span of the indi- 
vidual. The assumption is marde that the individual never reaches th^ stage 
in life when there no. longer is the potential for increasing or sharpening 
awareness of self and career. The time, of greatest potential for develop- 
ing avraret\ess,' however, is in the elementary grades, when the individual 
is concerned primarily with^ the developmental tasks of middle childhood: 

learning physical skillV-nee4ed for ordinary gamps 

building wholesome attitudes toward oneself 

learning to get along with, peers 

'learning an* appropriate- social role - , 



developing fundamental skills in^ reading, writing and calculation 

developing concepts needed 'for^ achieving personal independence 

developing conscience,* morality, and scafe of values *^ 

. '"^ d^velopin-g attitudes to social groups and situation^. » . 

* ' It is assumed that to some degree the' goils of career development 
are realized thrpugh career exploration oVer the entire life span of an 
individual. * -rt is held that even in middle childhood when the' individual 
is concerned primarily with tasks related to development of concepts and 
skills for everyday living — communication, computatiorKjjiterpersonal re- 
lationships — there is some opportunity f or , career ,expTofation,. anfl some • 
initial' experiences relatirig to goal-setting. Tlie.major emphasj.s, however, 
on career exploration and goal-setting is at the middle school grades, 
when the individual is concerned with the developmental tasks of preado-: 
lescence:*, 

V ^ achieving new and more mature relations with peers of both sexes 

"•achi^ing a social role ^ - 

accepting onfe's physique and using body effectively 

achieving emotionjil independence of parents and other adults 

achieving assurance of economic independence. * . ^ ^ 

It is assumed that to some degree there is a potential/ for develop- 
ment of skill proficiencies starting at an early age syid ^bntlnuing 
•through the mature years. The greatest emphasis, however, on 'preparation 
for job or further education is in adoJLes^en c^ and eatly adulthood. The 
line between career exploration and preparation is mudile^^ finite 
than that which marks the transition from awareness to exploration.^ T-he^ 
ne^ds of the individual and the social situation exert more influence at 
this end of the cdntinuum than at the beginning. For the individuals who 
will* go directly from Secondary school into the world of work, preparation 
must begin ear:lier than, for those who will continue schooling* in college 
of technical schpol. The emphasis on preparation apd pl;acemerit comes at 
the time when individuals, are concerned with developmental, tasks of ado-^ 
lescerice and parly adtilthood: 

selecting and preparing for an occupation * 

preparing for marriage and family* . ■ ; 

_ developing it\|tellectual Skdlls' and concepts for civic competence 

desiring and,- achieving socially responsible behavior 

- acquiring a. set o£ values andean ethical system 

- - <j " • 

selecting a mate . • ^ • " ^ 



learning to live with 'a marriage partner 
starting a family 

rearing children - ^ ' ' . 

managing a hoii\^ * * . . 

getting started iu an occupation . ^, , • 

taking ^n civic responsibilities 
finding a congenial social group. 

Career developtoent is accomplished over a lifelong continuum as the 
individual realizes his/her potential and achieves career identity through 
development of knowledge, skills, and attitudes to implement^ self-reali- 
zation, econon£Lc efficiency, social relationships, and civic respon^i- 
bilJLties. 

Experiences implementing career development * ' ' 

Career .development of the person is realized through interaction of 
the individual w4.th four aspects of the environment: ' school; home, work/ 
leisure, and conanunity. > \ 



Ca^peeT development^ is a lifelong process through which the 
individual realizes }iis/her potential and achieves self and 
career identity. ' This is accomplished ' through' a systematic 
sequence of planned interventions to reinforce the sequence of 
development along the continuum of awareness^ e;cploration^ and 
preparation. 



The four dimensions of * the environment in which experiences and 
decisions are iiiq)lemented to reinforce career development ,are: 

• . . school, wHere the individual is afforded the opporttmity to 

participate in purposefully created and contrived experiences 
/ < , to hiring about changes in behavior ' . " 

. . . home, wh6re the individual is afforded the opportunity , to inter 
act with members of a family and. to maintain a way of life' 

./ . • work/leisure, where the individual is afforded the opportunity, 
to perform' labor^.as a means of 'earning a living or engage in 
activities for the^ sake of ^persojiaJL.^ fulfillment and enjoyment 

. . . community,*^ where the, person is afforded the opportunity to 'in- 
' . teract with other Individuals who share folkways, mores^ / 
tattoos, rules, add laws. | 



Through the experiences provided in school, home, work/ leisure, and 
community, the individual grows into a person. The individual achieves ' 
self-realization, is capable of maintaining economic efficiency, *can 
execute civic responsibilities, and can establish and maintain healthy^ 
social'relationships . The school, working in consort with the home, ; 
community, and work/ leisure world, plays a key ralje in facilitating 
healthy career development. !/ . , 

Implementing the conceptual model in a delivery s^^sfeem > 

The delivery oS career development is accomplished through planned 
interventions which are provided through the interfacing of instruction, 
administration and guidance. Formative and summative evaluation is main- 
tained as an integral part of the delivery system to provide quality con- 
trol and accountability. Vocational education, academic education, and 
guidance are interrelatetj in the common pursuit of career development of 
tThe" individual . The basic philosophy of career development expostulates 
that: 

1. career development is a lifelong continuum 

2. career development follows a systematic sequence of awareness,, 
explorafcion, preparation and placement { 

3. career development of the individual is accomplished as^ the infli- 
vidual ^achieves self, civic, social, and economic development 
and growth 

4*'' career development is achieved through experiences and decisions 
which facilitate the growth and development of the individual. 

These assumptions combine to define a conceptual* model whigh^ when 
implemented in the school setting, will result in an integrated^nd arti- 
culated program o£ instruction and guidance. Kindergarten througl\ Grade 
14. This program is designed to develop self-realization, social rela- 
tionship skills, civic responsibility capability, and economic efficiency 
capabilities , Of every child in Hawaii. 

TKe career development continuum is conceptualized as an integral 
part of the total educational system in. Hawaii. Delivery of the career ^ 
development. cOrriculun^ to learners in Hawaii's schools requires joint 
and collaborative efforts of instructional, guidance, and administrative 
personnel. - , ^ 

' c 

. Administrators can contribute to^the delivery of career development 
to' Hawaii's schools by: * . ^ 

1. scheduling to allow for career development 

2, offering in-service and pre-service training to prepare "^teachers 
and counselors ' - * * 



'3.^ ^budgeting to allow for materials and equipment acquisition,' re- , 
pair, and maintenance . ^ 

4. ^providing facilities . 

5. maintaining a climate which supports career development concepts 

"6. coordinating witH community agencies and groups. - ^ 

Counsfelors can contribute to delivery of career development ifi 
Hawaii's schools by: . . ' 

1. working with teachers to create a career development center 

2. providing job placement artd follow-up assistance to learners 

3. cooperating i^ the planning and organizing of school-conmunity " 
programs 

4. developing learner objectives, learning experiences, and evalua- 
tion methods . - * 

5. integratln^g learning experiences -into guidance activities. - 

^ 6. reinforcing career ^development objectives and subgoals in gro'Vip , 
and individual cot^,eling/ "* . 

Teachers can contribute to delivery of career development, in Hawaii's 
schooli^ by: , ^ ' . 

1; designing learner objectives, experiences, and evaluatrion methods 
^ to achieve career development goals , ^ 

• >^ 

2. introducing into the different subject areas experiences which 
will assist. learners to achieve a healthy career identity and 
self-concept 

I 

3. allowing for individual differences, by selecting 'objecttVes and 
tasks appropriate for the 'individual learner or group of learners 

^ 4. using objectives and tasks from levels. in the career continuum 
to meet the needs of individual learners 

y. providing feedback to guide revision and modification in the 
curriculum guides. 

A model for a delivery systetn.of career development is shown in 
Figure 3. ' • * ■ . ^ 
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Organizational structure for the 
V delivery of career development experiences 




Figure 3 presents a model for the organi^tional structure ta de- 
liver a career development continuum in Hawaii. When the delivery system 
is implemented in the school setting, an integrated said articulated pro- 
gram of Instruction and guidance, K throligh Grade 14, is achieved.* 

Staff development, material development, community participants, data 
collection, information processing, and curriculum development are inte- 
gral parts of the total system for delivering career development. 



The esbence of aax^ev develapment is the person. Career devel- 
opment is person-^riented^ Coxier development is an ongoing 
process of individual developments continuing from infancy 
through maturity. This developmental process takes place 
through a systeniatic sequence of experiences and decisions of 
the individual in ' or. environment. These experiences and djaci- ' 
sions contribute to the' 'formilation of a positive self-identity 
and realization of vocational imd.aooc^ maturity. f 
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{ ' ■ ^ CHAPTER IV ^■ 

* GOAIIS, SUBGOALS j^AND okrECTIVES OF CAREER" DEVELOPMENT 

4 • 

{ 

This chapter describes the development of goals, subgoals, and ob- 
jectives of career developcdent, ^nd presents the model for achieving a 
continuum through the process of relating goals, subgoals, and objectives 
across levels. 

A. goal statement is a- collection of words or symbols describing a 
general intent or desired outcome ^ A goal^is a broadly defined intended 
outcome, , such as "achieving self-fulfillment." A goal , sets the direction, 
and indicates the general nature of the desired outcome, but does not 
specify the jcharactetistics of the expected outcome. Goals rfeflect a 
philosophical frame of reference and jare characterized by broadness in 
intent and scope. A goal is a statement of general purpose. Goals are 
somewhat idealistic, but should not be. so far removed from reality as to 
be meaninglels« 

A subgoaj: is a component of a goal. Eath goal is made up of two 'Dr 
jnore parts. hSubgoals describe in general terms the knowledge, skills and 
attitudes which must be achieved in order for the goal to be reached; 
Subgoals are .expressed in general terms to describe what the person will 
understand, l^e skills that will be developed, or the nature of the atti- 
tudes or values to be acquired in prder for the goal to be realized. 
Qoals tend to describe the total person or group of persons; subgoals 
refer to the psychomotor, affective,^ or cognitive dimensions of an indi- 
vidual or particular group of individuals/ 

Behavioral objectives are collections of words describing 'specific, 
pertinent, attainable, measurable, and observable behaviors that will 
result from planned interventions. Behavioral objectives are written in 
terms which can be evaluated, and specify the criteria of effectiveness. 
A behavioral objective must; 

. . . identify and name the desired behavior 

. . . describe -the^ponditions under which the behavior will take 

pl*ace '\ - . _ ^ 

. ... ap^cify limitations or constraints 

... specify acceptable levels of performance. , 

The conceptual model prescribes the go^s for career development. 
There are four goals which must be achieved for an indi<ridual to beconie 
a fully funj^tioning persons ^ 

. ; ife'coming capable of achieving sel-f -realization 
' *. . .'^coming capable of maintaining economic efficiency aa'ai pro- 
, ( ducer and consumer ^ 
. . , b'ecoming 'capable- of establishing and maintaining heaithy soci&l y 

L relationships ^ . V . 

coming capable of executing civic responslbi'l^itles . 



The goal of self-realization is the development .of knowledge, skills, 
and attitudes or values to make an individual the person he/she is capable 
of becoming, with a heightened self -awareness, a realistic self-concept, 
a positive self-image, a realistic value system, and decision-making capa- 
bility. Achievement of self-realization involves development of coimnuni- 
cation and computational skills, acquisition of basic knowledge about 
health, and generation of feelings of self commenstirate with potential 
abilities. Self-realization involves mastery of basic skills in reading, 
writing, speaking, listening, and mathematics . . ' * 

The goal of economic efficiency is the development of knowledge, 
skills, attitudes or values to make an individual a person capable of 
managing home^.^nd family affairs and supporting self and dependents at 
a living standard above the poverty level in a mariner contributing to 
individual well-being and social welfare. , Achievement of economic effi- 
ciency involves deyeloping the skills required to be an effective produc- 
er and consumer of services and goods, and the capability of benefiting 
from avocational pursuits. This goal subsumes the development of knowl- 
edge, skills, and attitudes* required for getting and maintaining gainful 
employment and the management of income for the welfare of the person 
and dependents. It also involves productive management of tinfe devoted 
to avocational interests. 

The goal of civic resplonsibility is the development of knowledge, 
skills, attitudes or values to make the individual a person capable»of 
contributing in an organized, lawful way to the welfare of the group. 
Civic responsibility means achieving an awareness of and participation 
in neighborhood and local community issues and affairs, awareness of po- 
litical issues and laws of the land' at local, state, national, and inter- 
national levels, and respect for. the rights and property of others in 
school, community, home, and workr-leisure settings. 

- The goal of social relationships is the development of knowledge, 
skills, attitudes or values to make an individual a person capable of 
coping with social situations and relating to other hiiman beings in 
terms of realities,- expectations, and standards of society. The goal 
subsumes the development of interpersonal and interrelationship skills 
needed to function effectively in the home, cpnsnunity, school, and j/ork- 
leisure settings'. ' ^ 

- For each of the^ goals, a set of subgoals ,has been defined. The major 
goals and subgoals are shown in Table 1. . 
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Inspection of Table 1 reveals that the same subgoals are implemented 
at each level of the continuum. It is this repetition of subgoals which 
insures artticulation across grade levels. 

Each subgoal is translated into a set of leai^ner objectives, against 
which the teacher or counselor can compare the outcomes to determine effec 
tiveness of the .learning experiences. The objectives are designed to take 
into account the* need for the learner to progress through the stages of 
awareness and exploration to skill preparation and placement. "The learn- 
er objectives specify knowledge, skills, and attitudes to be developed, 
reinforced, and strengthened to realize* career development. The objec- 
tives in Part II of the curriculum guide are generally stated learning 
outcomes. These expected ou/tcomes must be expressed as behavioral objec- 
tives, since the effectiveness of the learning tasks can be determined only 
if evaluation is criterion referenced. To define a behavioral objective, 
it is essential to take into consideration .the limitations and constraints 
in the situation and the characteristics of the learners. Since the cur - 
riculum guides will be used by teachers and counselors in different school 
settings, the definition of behavioral objectives will need to be done by 
the teachers and counselors, taking into accovint the learner characteris - 
tics, environmental conditions, resources > and constraints in the particu - 
lar school setting . The teacher or counselor should convert each learner 
objective into a behavioral objective. Each definition of a behavioral 
objective should include: (1) operational description of the behaviors 
to be developed; (2) tfte conditions^under which the desired behaviors 
will be demonstrated; (3) limitations and constraints; and (4) criteria 
for acceptable performance. 

Each .behavioral objective developed by teajcher or counselor should 
pass a quality test. Ryan (1973) developed and described a SPAMO quality 
test for behavioral objectives. This test requires that each objective 
satisfy five criteria ift order to be of the desired quality to provide a 
basis for accountability. The criteria are: (1) Specificity; (2) Perti- 
nence; (3) Attainability; (4) Measurdbility; and (5) Observability. An 
objective is specific if it is expressed in terms clear and precise rather 
than being vague or ambiguous. It is pertinent if it is relevant, to the 
learners and the setting. Any objective which cannot be showa to be im- 
portant for career development is not pertinent. An objective is attain- 
able if it is within the realm of possibility for the particular group of 
learners and the situation. An objective is measurable if procedures for 
quantifying the desired outcomes are available. An objective is observ-* 
dble if the desired outcomes can be seen either directly or inferred on 
the basis of behaviors that can be seen. The learner objectives included 
in Part II of the curriculum guide are intended to be suggestions . They, 
were developed putside the context of any particular school. They must 
be oonvex|^d to behavioral objectives which are appropriate for a parti- 
cular s^ool setting. 

The relationships among goals, subgoals, and objectives are shown in 
Figure 4. 
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Examination, of Figure 4 reveals that witliin each of ^ the four major 
goal areas of career development, basic concepts have been identifi.ed by 
the subgoals w.hich must be achieved. The subgoals represent broad area^ 
of learning which must be mastered to develop the knowledge, skills, and 
attitudes implementing self-realization, .economic efficiency, soci^al re- 
lationships, and civic responsibility. These four goals are the founda- 
tion of the career development model. It can be* seen that subgoals are 
converted into learner objectives relating' to awareness, exploration, and 
preparation. The way in which the goals 'and subgoals are converted into • 
a sequence of related objectives " to .establish a continuum of career dc 
velopmerit is shown in' the charts on pages 31 to '41. 

Examination of the charts on pages 31 to 41, which depict the rela- 
tionships amon^ goals, subgoals, and objectives, shows the way in which 
the continuum of career development is accomplished through implementation 
of learning experiences to achieve/a sequential set of objectives related 
to a single subgoal. It is expected that learning experiences will be • . 
implemented in the early grades to develop awareness in reflation to self- 
realization, economic efficiency, social relationships, and civic respon- 
sibility. In the middle grades*, related objectives will focus on explo- 
ration, and in the upper levels, the related objectives will emphasize 
skill development. The four goals constitute the foundation for the ca- 
reer development model. The subgoals represent broad areas of learniafe 
content which implement* he four goal areas. The objectives define the 
outcomes in relation to awareness, exploration, and^preparation. The 
matrix of subgoals and objectives, by developmental levels, establishes 
a scope and sequ^iTce for each of the four goals. By studying the charts 
showing the objectives by levels, it is possible to identify the way in 
which objectives appearing in the four curriculum guides are related. 
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PART II 



LEARNING EXPERIENCES 



This part of the guide contains the set 
of objectives, learning experiences, and 
evaluation procedures for the given grade 
levels. The objectives are sample objec- 
tives and the learning ' experiences are 
suggested tasks, materials, and equip- 
ment. Suggestions are given to indicate 
the class or settings in which the learn- 
ing experiences might be used. 
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GRADES 10-12 • 



SELF-REALIZAriON 



Developing 'capabilities for achieving 
self-realization through self -under- 
standing and decision-making 



/ o . , ^ Level 10-12 o 

GOAL: ^ Developing capabilities f or^chieving sel^-realizatiott^tbrough 
self -understanding and decision -makitig* 

SUBGOAL 1: Acqaire skills of self-appraisals ; 

Learner Objective 1: Each learner will bejable to. show that he/she 

knows the* vocabulary for""u$e. in. various situations * 
-4nd can a'ssees hia/her "Performance in •communication ^ 
* skills rela*ted to specific job r6<}uifeiaents*_ 



Learning Experience's 



r 



1 



LEARNING EXPERIENCE A ; (Busi^ness Education -^Typing) P ^ " - \* 

.-^^ " . * ^ ~ ^ 

tprinted matter ^containing technical copy) * : . - 

1. Provide various printed matter containing technical cppy-^aerospace, 
medical, scientific, engineering, or mathematical. Have learners 
realize that in many cases they might consider jobs' that involve 
highly technical language. *• . . ^ 

' * - * ^ • ' 

» - 

2» 'Have learners discuss what a typist-or secretary mig|jt; do in such a 
job — whether it would be, better to look up the words and gain some ' 
understanding^ of the technical language', or j\ist typ'^ what comes.. 

(Adapted from Career Education JResource Guide , p'. 2S8, 1972, Gener^ii 
Learning Press, Morifistown,. New Jersey) ^ . " 



LEARNING EXPERIENCE B : (Home Economics, Industrial Education, Business 

. " Education) p - 

(duplicating facilities and paper, newspapers, ^'Kupau Speaks for 
, Labor,'' by J. Chun,, Jarrett Jntermediate) ' ' ^ 

1. Duplicate a ch*ecklist of the fqllbwing occupatioit-related words: 
interest, aptitude, vocation, seasonal work, automajJ.on, white- 
collar job, blue-collar job, remuneration, fringe benefits, aVoca- . 
tion, contract, apprentice, wages, salary^ trade, compensation, 
wholesale, retail, job description, promotion, ^^demotion, semiskilled, 
bonus, and commis^sion. Have learners go over the words \So malce sure 
tihey are familiar with them all* ^> . ^ » ^ 

2. Have, learners make a list of vocabuJ.ary words associated ^ithothe' 
occupation of the^.r choice. Check this list and suggest additions. • 

/\ 

3. Have learners look in the classified section of the newspaper under, 
the '"help wanted'.' section for words associated with their occupa- 
tional choice/ 



4, Ha-^^^^le&rners fisten to the tape,/*Kupau Speaks for Labor, "^^by 
V. . J. TShun. ^ V* . , _^ 

(Adapted from Guidance Curriculxim Guide*; Career Deve.lopment, Inter'" 
mediate Level . Publication No^ TAG 71-3815, p, 108, Hawaii State 
Department^ of Education, Office of Instructional Services, Honolulu) 

% r, ' . ^ ' ^ ♦ ' • 



- ^MNIl^EXfERIB^CE C ^-^^^athematiitrsy p 
ori^m&tif^^ 



(films on m&tifema'tics-related careers', for example: Career 'Planning \ 
and Vocational Guidance , Popular Science Audio-Visijals) 

^- 4. . Have learners view a filmstrip on mathematics-related careers, 

^ 2. Have* learners discuss the new^o6cupati6ns which have been opened hy 
' the widespread use of computers. Have learners cite ways in which 
mathematics skl^s are used: * ' . i^ 

• \ : .' ■ J 

3. Present some of the special .computer languages which computer* 

workers use. ' Have lea*mers understand the reasons for use 'of such 
special languages as FORTRAN. - . 

LE ARNINGi EXPERIENCE , D ; (English^ P ^ . . ' 

1.- Have learners role play a. situation like the following: an individ- 
ual has to con^jejr a rather complicated situation to three people; 
father, teacher, and best friend. Have learners compare the language 
used in the three situations and gerieraliz^. about the differences, - - 
Have learners observe that they use the most slang with each. other, 
the most formality wftii the teacher,,' and th^t other subtle^ changes . 
^ of language pattern are dictated by situation. f,^ ' ' 



■4 ^ 



2.- Have learners give reasons why different vocabulary and style iB , 
necessary 'for communicating in different situations. 

• 'ii . ' . ' . 

LEARNING EXPERIENCE E : . (Honte. Economics/ Industrial ♦ ; 

' * . Education) ' P ^ \ ' ' * * . 

1. Explain to the class th&t part of learning an employment skill.;is ^ ^ 

^ ^ learning a nrew'andt-spe&ialtzed vocabulary, related to the skill. . . ^ \ 

Have learners name new terms they are adding to thejlr vocabularies^ 
such as flames, of tools-, processes, and materials. ' ,* 

2. Have, learners keep, notebooks of speciali:2red vocabulary .words. 



O . . ' ^ fc^l > . 50 




E valuation • ^ ' • ^ • % 

Teacher-ralRle Jtegt: Learners* wil^ rate themselves on theii commuuication 
sjcills'in *relat?ion^t.o the requirements for five occupations. 




Level 10-12' 



GOAL: 'Developing /capat)i lit i*es fot achieving self-realization through 
self-tinderstatiding and decisiqn-miking. ^ 



SUBGOAL 1: Acquire -sklAis of se 



if-a^^pri 



aisal. 



Lear^ier Objective 2^ -Each learner will be able to complete a career 

preparation p/l^n which i,s realistic in^terms of 
"^).his/l^r qualifications and b) existing oppor- 



tunities. 



Learning Experience's 

LEARNING EXPERIENCE A : (Business Education^, Home Economics, Industrial 

Educatipn) p 



Have learner, in counseling' interview, devise a career contract. 
The goals of the contract are the following: 



a. examine and syntjiesize/ g^oals and Values j 

b. b^ecome aware of the ' forces'/and levent^s that influence decisions; 

c. test .tentative decision^ through .a variety.- of tryout experiences- 

. on the job, as' volunteers, and through directed observation; 

d. use the'many resources available to obtain specific information 

about post high ednoati.ona,l and wofk options*' ' 

^ / ; ' 

Have learners .periodica lily • review and revise tKeir contracts. 



(Adapted fi^bm "A Model for Career Development Through Curriculum," 
by L. $unny Hansen, Personnel and 'Guidance Journal , Volume 51^ No» 4, 
December, 197/2, p. 248; 



LEABNING EXPERIENCE B : (English) E 



1. 



(f ilmstrips 
"How to Make ^ C 



ealing with choosing a cateer*, for example: 
Decision," Essential Education j "Exploring tRe 
World of-Wprk, Park i," Sqfiety;for Visual Education;. ."Careers Un- 
lim5tteci: Choosing 'a /Career" and "Careers Unlimited: ^ Selecting a 
Vocation," guidance Associates; "Life Career Game," Palo Alto Unified 
School District) ' ^ 

ttav<e^ learners view flilmstrips or listen tc^ tapes dealing with choosing 
a career and have* learners play the "Life Career Game." 



2 A Have l^arAer^ interview a personnel officer from a comj^any or agency 




ey^may wish to be employed by. 



3. Have learners ,read employment dp^portunity bulletins posted at public 
libraries and li^t, those for which they think they might qualify. 



4. Have learners list the educational or training requirements needed 
f for their career choice and where it can be achieved. 

(Adapted from Guidance Curricultim Guide; Career ^Development, Inter'- 
mediate Level , Publication No. TAC 71-3815^ p. IIO, Ha<7aii Sta^e 
Department of Education, Office of instructional Services, Honolulu) 

LEARNING EXPERIEt^CE C :^(Busi"ness Education, Industrial^Education, Home 

Economics) /-^^ 

(career reference materials, fot example: a)' ^ncyclopedia of Careers 
and Vocational Guidance , Doubleday and Co., Inc.; b) Occupational 
Oi ^nnk Handbook , Superintendent of Documents; c) Dictionary' of Oc- 
cupational Titles , U. S. Gover^ent Printing Office; d) Handbook of ^ 
* Job Facts > Science Research Associates; e) "Occupational Profiles," 
Johlfton Publishing Co.; f) A Guide to Occupations in Hawaii , Career 
Information Center) 

1. Qave learners use available references to investigate several -jobs 
tfiey are interested in. The list should include: 



a. nature for work • 

b. where employed 

c. training required 

d. qualifications 

e. employment outlo^fc^ 



/ 



2. Have learners define job families and ^ob levels--ungkilled, semi- 
skilled, skilled, technical, professional. Have learners identify 
.She characteM^ics, training needed, and qualifications for each 
level. Have^^Pmets discuss factors* iiif luencing level of job at 
which indivio^Rs wotk or which they select as goals. 



3. Have learners classify jobs according to the education needed. 

4. Have learners invite* a representative ffcom the state employment 
service or chamber of connnerce to discuss employment opportunities 
and the need for qualified personnel in Hawaii, 

^ V ^ , \ ^ 
(Adapted from Of f icial^ccupational Skills Program Handbook - Voca- 
tional-Technical Education, A Handbook for the Occupational Skills 
Program for ^Special Education Students , p. 26, 1971, Hawaii State 
Department of Education, Office o^ Instructional Services, Horioliilu) 
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LEARNING EXPERIENCE D ; (Social StudiM, Industrial Education, Business 

Education, Home^conomics) £ 

( Post High School Occupational Trj^ining Opportunities in Hawaii 
Publicylnstltutions . 1972-1973, (^upationaL Information and 
Guidance Service Center Univer8it^&>f Hawaii) 

1. Have learners read thje brochure/. feost -High School Occupational 
Training Opportunities in Hawaii ^fib lie Institutions. 1972-1973 . 

2. Have learners discuss opportunity^ and progran^s which interest 
them. Have learners' invite admi^|ons officers from the programs 

in which they are interested. HSf leaijaers prepare questions about 
the training programs, the requii^ents for them, .and the placement 
opportunities for graduates. 



LEARNING; EXPERIENCE. E; ./Home Ei:onomf^V Business Bducation, Industrial. 
* * Education) - 

CWiat You Should Know Before YoigBd to Work", and "Getting and. 
Keeping Your First Job," Guidanc^As^ojciates,- dr sitailar available 



.1. Have learners view and discus 
* Before You Go to Work" and "i 




films, "Wha't Yc»r .Should Know \ 
g and Keeping Your ?j.rst Job." 



2, H^ve learners invite a personnel^irector from an Industry related 

to the course- to discuss the per^^al attributes looked f9r in hiring 
people as^ well as the needed educ^lonal qualifications.' 

3. Have learners relate in writing ^^iscussion of perspiial factors* and 
, personal educational or training fl^^eads as related' to^ their career 

choices. • 



(Adapted from K-12 Guide for Integrattngf' Career Developmelit into 
Local Curriculum , pp. 43-44, Chaiigs A. Jones Publishing Co,, 
Worthington, Ohio) ^ , 



LEARNING EXPERIENCE F : (Science) 

(films/ filmstrips on science carers for example, "Technicians,.'.' 
Doubleday Multimedia) 




1. Have learners view a jfilm^n scj^Ece-related occupations. 



2. 'Have learners name and researcttr^ireers in science in which *they ha^e 
an interest. Have learners discSfs if they can afford the time atid 
money it may take to achieve thc^^ career choice. ^* 



LEARNING EXPERIENCE G ; .(English) E . '• ■ . \ \ . 

(pens, papers, duplicating facilities) 

1. Have learners compile a career information newspaper about their 
community. Each learner will select ^a career which is of interest, 
or 'for which he/she has already made preparations. Each will pre-' 
pare a feature ar;ticle about the career, including education required, 
opportunities in the community, approximate pay, thumbnail sketch of 
accompanying lifestyle, and ^ther fringe benefits of the chosen career. 

2. Have learirets seek help in writing their articles from workers in --^ 
the community by conducting interviews. ^ ' 

3. Have learners read the compiled newspaper and find out, more informa- 
tion about careers of interest to their classmates. Hold class dis- 
cussion for exchange of questions and answers. * 



Eva luation . 

— ] — * ■ 

Observation. Each learner will complete a written career plan, ^ setting^ 
forth his/her profile of interests, aptitudeij, and abil|.ties. 
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Level -10-12 



GOAL:. Developing capabilities for achieving self-realization through 
self-undetstanSlng and decision-making. 

SUBGOAL 2: "Develop awareness and understanding of self. 

Learner Objective 1: Each learner wilCbe able to demonstrate t,hat he/ 

she understands the relationship of perspnal fact- 
ors to careers. > . 

Learning Experiences 

' learning experience: A ; (Industrial Education) ' " 

» / Cpaper, pens, Bulldozer by Meader, Stephen W. , Harcourt Brace Jova- 
. ''noyich. Inc.) ^ ^ , - 

I ^av^, leargejrs Xj^ad Bulldozer , a novel ^pj^t a ^oy just o\it ofj^ch^ol 
who finds an old sunken tractor .while out fishing. The Loy repairs'^ 
the tractor ^and develops his own business around the machine. At 
the cociiiltision of the book/ the boy is awarded a contract over an 
o unscrupulous and wicked competitor. " ' * 

? * - . ^ ^ , . 

2. *.Have learners relate what they have learned from the novel about the^ 

job activities of building contractors and truck drivers. 

3. Have learners describe the personal characteristics of the main 
*ch9ract,er and state how they contribute to his business success. 

V 

4. . Have learnets research and list business opportunities afforded by 

the. skill they are studying. 



LEARNING gXPERISNCE B; ' (Social ^Studies) £ ^ ' 

(Interest Ini^ntory Test, Kuder Preference Record, '^h^Use of In- 
teres t InventQries, " by E# Chong, Jarrett Inl^j^rmediate) ^ 

1. Have l^aWers^xake the Interest Inventory Test. 

" • ' ' ^ . ' " v.* 

2. Have le^arijers take the Kuder Preference Record. ^ After taking arid 
obtaining results of the Kuder Preference Record, le'arner will iden- 
tify his/her highest interest area and list all the jdbs he/she can 

/ "^hink of which would fit, into this are^. ' . • 

3'. ^flave learners listen to the td:pe, Use o^ ^interest Inventories." 

^ . ' / - ^-^ . O , ' . ' 
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LEARNING EXPERIENCE 'C ; (Art) P . "-^ 

(ffesour^ guides, pccupational" reference books, art, materials) 

7* ' ^ > ■ 

1. Have learners discuss the native abilities an individual might, have, 
and grcgip the ab;ilities into^ategories. Have learners develop a 
chart ojFbulletin-^^board illustrating this range of abilities. Haye 
learne^ adapt the arrangements showjt .or devise one of their own. 




- ^ 



ERLC 



■Persuasion 


* ^ 


^^^^^^ 






< 

Physicat ■ 


— t TT 

K 








Musical 


« 






* 



2. .Divide] class ihtd small ij^search te^M^»" one for eacK ability the 
learn^^rs haye identified. * ^Suggest that \eacii team develop a collage 
. or mui[al of occupations f whicii th^' 4bilifcy tthey aire researching 
is a l?equisite. : ' ' ^' 

3.. Jttien all , commitiTees have completed their *as^gnment^,:J&v^^ plass 
•reviei/ and evaluate the selectiona.' 'Have. l^rne« discuss the di-' 
ver8il:y of occupations in 'each category / Have 
of ^ocbupations Irt^each c^tegoty . that are amfiip* 



th^t "Require various combinations ablJJLti^s. . 



afarnets take .note 
|is and occupations 
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4. Have learners .turn the conversation to the frequent necessity for 

compromi^se between needs 'and goals In selecting a career and to the 

natural -sense of in'becurity -that sUch indecision can create. 
» * 

5. Have= learners *taake private evaluations of their own abilities and ^ 
interests, and check their personal ideas about , possible career 
'goals against the chart. Emphasize that the ch'art is only a tool 
and fjr from complete. Have learners who are worried because their 
abilities and goals do not seem^o fit, talk privatel^with a counse- 
lor or res'earcji their career goals more carefully. Allow individuals 

^ to alter the chart to reflect their personal circumstances. 



LEARNING EXPERIENCE P. ; (English) £ . 

preference books, poems, paper, pens) ^ ' ^ * 

1. Collect* books, . articles, short stories, and poems about real and 
fictitious people who have conspicuous natural talents (mathemati- 
cal, musical, linguistic, scienctific, or oratorical, for example); 

r Have learners discuss the ways in which thes6 people used or neglect- 
ed their talents. 

2. "Have learners devise imaginary people--'peers in age grbup--who exhi- 

bit the same or different natural talents. Have learners write 
lifestyle ..pi;ofiles for each imaginary persofn and speculate about 
career opportunities for each. j 

3. Have learilets adapt'. this experience to the evaluation of career di- 
- rections -that ha^idicapped persons might select, 

4. Have leari^^rs emphasize, in discussion, that every occupation requires 
' particular knowledge, abilities, attitudes, and talents. 

NTAdapted from Career Education Resource Guide ^ p. 166, 1972,, 'General 
Laming Press, Morristown, New Jersey) 



LEARNING EXPERIENCE E ; (Spcial Studies, English) P ' 

/ * 

' (reference.^books on occupations, materials for making charts) 

1. Have Learners think back over their lives and' jot down names of per- 
sons they admired, wanted to imitatfe, thought of as hero or heroine. 
Learners s'hbuld include individuals they know personally, both adults 
and peerls; individuals they know about through television, movies, 
book9, and observation; and fictitious characters in novels and car- 
toons. . . 



Have each learner develop" a list of personal qualities he/ she ""f inds 
attractive, amusing, awe-inspirijig,' appealing in the individuals 
selected. Have learners develop a tally system to determine how 
mafty of the heroes and heroines shared the same qualities. 

divide learners into, groups to compare their lists of personal qua- 
lities, and develop a composite master sheet on which qu/^lities are 
listed in order, from raost-of ten-mentioned to least-of t^n-mentioned. 
Have each group make a copy of its master sheet for us^e with the 
entire class later. 

Have each group use as many qualities from the fiaal li^t as possi- 
ble and create a fictitious man and a fictitious woman. Have groups 
develop a cartoon strip, a series of overhead projection slides, or 
a short skit as a /means of introducing the fictitious individuals 
and their qualities to the class. After the presentations, have 
learners hold a popularity contest, and vote for their favorite 
heroes and heroines. 



Have learners role play their characters in a variety of york situa- 
tions. .Have learners adt and react in ways that demonstrate their 
characters' personal qualities. Tbe work situations selected^ should 
be familiar to the class, yet have a problematical twist. For^ exam- 
ple: ^ , ■ ' ' 



A toy manufacturer who has always let his 6 employees do their own 
thing and make one of a kind it^ems is about. to go bankrupt. , ftls ' 
competition is mass producing toys, selling the products for less, 
and getting rich oii voflume rather 'than quality. The near-bankrupt 
manufacturer inforins his employees^ tha't. they, ,w^J.J. switch pver tjie 
assembly line production methods ndxt week. What happens^ / 

^ f . 

^ , * , . ■ ' ^ f ' 

Foux executives (two of ^ whom are women) * of a large cant|.er^ meet to 

discuss, a petition iy a Women's lib groups that the company tupply a * 
free day-care center for employees' pre-school children. /The pro- 
ject would be tremendously expensive, since 3/4 of the eiM>loyees are 
women, and 2/3 of them haVe very young children at home. What hap- 
pens?* ^ ^ /- ' 

During a natipnal economic slump, a group of individuals who 'held 
prestige jobs and who were used to being boss in their./field suddenly 
find themselves out of work. In a. role play situatiah, 4:hey hold - 
a meeting to take stock of each other ^s experiences, [abilities, and 
talents, discussing the various jobs they formerly held, ^nd to try 
to form a business together. After th.ey select a Ifl^siness prpject, 
they negotiate the division of labor. Who will perfcorm secretarial 
duties?: Who will handle finances, advertising? WJto will hold the 
top management position? 
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Following each role play situation, have the class evaluate the at- 
tributes of each ch>iracter. What attributes enabled the person to 
function well in the^. group? What attributes seemed inappropriate 
or a hindrance in thi^ situation? » * ' - 

Combine the master sheej:s developed by the groups into one long eva- 
luation sheet. Have^l^afners rate themselves on the listed qualities, 

(Adapted from Career Education .Resource Guide , pp. 189-190, 1972,^ 
General Learning Press, Morris town. New Jersey) 



LEARNING EXPERIENCE* F : (Social Studies) E 
(paper, pens) 

1. Have learners choose one or more fictional or historial characters 
who would be unique if they were alive today. 

2. Hav^ learners develop an employability profile for each character, ^ 
based on the evidence in what they have read. Have each learner 
work independently, though several may select the same charai:ter. 
Have the class compare ideas. 

3. Have learners use the same procedure- -individual speculation followed. 
, by group interactibn--to select two or three satisfactory jobs for 

each character. 

4'.' "HaVe learners divide 'into small groups and create a lifestyle for 
each character--a fitting place to live, hobbies to follow, clubs 
he/she might belong to, opinions he/she might hold on contemporary 
issues, 'and* actions he/she might take. 

(Adapted from Carder Education Resource Gyide , p. 200, 1972, General 
Learning Pres^, Morristown, New Jersey) 



Evaluation - ' 

Teacher-made test, essay. Learners will \frite, in a 45-minute class 
period, an essay about a career in which they are, interested. They will 
state wh^ personal characteristics or talents are of value In suiting 
a person to this occupation, and what external influences or events 
might lead one to consider this occupation, and what, if any, relatioa 
there is between these external influences and .the personal characteris- 
tics. Criterion of acceptability determined -by teacher. 
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^ \ ' , Level 10-12 

GOAL: Developing capabilities tor achieving self-realization thropgh 
- self- understanding and decis^onr'making. • * 

SUBGOAL 2:^ Develop awareness and understanding of self. / . 

Learner Objective 2: Each learner will be able-ta describe the meaning . 

of maxiiQi^ing one's potential. 



. ' ^ Learning Experieifces 

LEARNING EXPERIENCE A : (Social Studies) E 

(biographies and encyclopedias-, or World Landmark records about 
famous people. Imperial Film Corporation)' ^ 

1, Have learners .make a study o.f faiQpus figures from history or politics 
who have made tKe fullest use of their potential by making changes 

in the course of events. Have each learner choose ohe person and 
present a report to the rest of the class about this person. Have 
Learners prepai^e reports, using teachers, counselors,^ and outside 
resource persons* films, tap^s, or records in preparing th^ir pre- 
sentations. The focus of the study should be on hdlw^^ the persons 
under consideration, inade full use of their endowments, and how they 
rose to overcome adversity.' Examples .of individuals who used their 
powers and talents for good "or ill include: 

King Kamehameha 
. Winston Churchill. , ' . * . 

Napoleon . ' ' ' 

' William the Conqueror • * . . - 

^ . ' Sir Walter Raleigh' ^ ' • • . • 

' Adolph Hitler ■ ' . - ^ 

Sun Yat-sen • * ■ V 

Joan of Arc ' ^ ' • ' 

Ben Gurion 

Catherine the Great. • 

2. Have learners identify^ in class discussion, after presentation of 
reports., th.e elements of human potential that one can choose to ex- 
ploit or ignore. , ' 



LEARNING, EXPERIENCE B : (Industrial Education, Biisin^ss Education, Home 
. . Economics) £ ^ cj 

1. Have le.arners create role play situations related, Ho the course work 
on the theme, "Why Work?" Example: Two learners portray, a person 
who could well afford to retire but who does not want to, and a per- 
son who would lovje to retire but cannot. ^ 



2. Have learners consider th^ question, 'Wiy might a person who^has * 
plen^ of money anct who does not tieed, to work want to work anyway?", 

3. yHaveleamers scan the •employment^ sect ion of the newspaper and select 

three jobs that offer the sape* salary. Have learners discuss how and. 
why they would select one job over the others/ ' ' 

4. ' Have learners considei; the use of l^uman potentiality . i,n choosing a 

career, regai;dlesa of ^its^financial rewards. 

(Adaptedr f rom Career Education Resource Gui4e , p. 168, 1972, General 
'learning P^^ss, Morris^t^bwn,^ New Jersj^y) ' ^ * - 

LEARNING. EXPERIENCE C ; (English) E 

\. ' 

. ►(bi^ferential Aptitude Test) v . 

' . ^ - : ' ' ^ . ^ ^ 

1. Have learners discuss w^ys in which^ they think they can best fulfill 
. their own potential, considering that thel_first step is to aesess 

r^, ,,r€talistic^:^y what their potential is. 

2. Have Li^^ers take the Differential Aptitude Test* Discuss the re- 
sults^^p[^4!yidual conferences *with the learners.- 

3. Have learners invite employers and personnel workers to discuss with 
the class various aptitudes needed in their particular assignments. . 

/ a ^ 

4. Have^^l*earner8 write a short statement relating the use of aptitude 
t*e3ting ±o the fulfillment of human potentials 

I. _ ^ V- 

(Adapted from A Guide for Developmental Vocational G\jfLda\i <^ q ^ flrades 
* K-12 , p. 93, 1968, Oklahoma' State Department of Education, Tulsa) 



LEARNING EXPERIENCE D : (Home Economics, Business Education, Industrial 

Education) P 

(paper, p'ens). ^ 

l.'':Have learners consider that one 'thing they will have to master to 

use' their potential to the fullest in their future occiipatipnal lives 
^ is the 'management of time. Have learners list three thijigs they wish 
they* had more free time to do, and thre^ things in whiph they spend 
a great deal of time that they feel are not worthwhile. 



2. Have ledrners keep a schedule of their use of time for one week. 

At the end of the week, have learners tally up how many waking Hburs • 
they spent studying, attending school, hatching telefivsion, playing . " 
sports, reading npn-clarfs books and magazines, shopping, "and in other , ' 
activities." • . ' * / 



3^ Have learners compare their taLliea with- the lists of tzhings tlhey 
want to^ do and things at which they felt time was wasted. . Have 
learners make a plan to adjust their allocation of time in order' to 
fit in some activity^ they wish to do., Ihis may necessitate sacri- ^ 
f icing tinte away from some leisure time activity, ' such as television^ 
- watching, or doing some necessary activity more efficiently. ' 

4. Have learners keep track of their time for another week. After a mon^ 
has elapsed, have ' learners compare the tallies and see if they have 
improved their time management, or if they need to work harder. *' 



LEARNING EXPERIENCE E : (Home Economics, Business Education, Ijadustrial 

Education) P ^ 

(Vocational Planning Inventory, Science Retjearch ^Associates) 

1. Have learners consider the idea tjiat one way to maximize their p^jpar^if 
use of their potential is through intelligent planning for c^riSers. 
Such planning must be with self-evaluation in the light p^'career 4 
oftportunities . . ^ . ' ' ^ 

2. ^aye learners ttake the Vocational Planning Inventory, and apply the 

results to occupational '^planning, taking as many private conferences 
with teachers and counselors as the learn.er's think necessary; ^ 



LEARNING EXPERIENCE,? ; (English) p . / 

'("^aiie'Love Song' of J. Alfred ^rufrock." by T. S. Eliot) ' 

1. Have lear*ners read T. S.* Eliojf 's poem, '*rhe Love Song of J. Aifre 
Prufrock." '^^^ 



2» Haye JLearners- discuss the significance of the character of Prufrock.. 
as a modern man who lets all his opportunities slip by, a def-eated 
existence. Have learners defirie the use of human potential in tenfis 
of the poem. '\ . . ^ ^ 




Evaluation 



Teacher-made test. ^ Each learner will describe the meaning of maximizing 
one's potential, - , = 



iEr|c 



63 



C4 



, - • Level 10-12 

» ' # • 

GOAL: Developing capabilities for achieving self-realization through 
self-understandifig and decision-making* , 

/ * -* ' ^ — 

SUBGOAL 3: ^ Develop understanding of decision-making process. 

Learner Objective t; Each learn*er will be able t6 accept responsibility 

for his/her. decisions ♦ / * 



Learning Experiences 

at . 



LEARNING EXPEWLENCE A ; ^Music) p 



/I 



( The ,Year^ of ^^he Raccooif by I,. "-Kingman or a similar book; A Task - 
^ Oriented Course irJ^Dacis ion-Making , Infom^tion System for Voca- ' 
tiondl Decisions, Project Report No. 7,- Harvard University, Graduate 
^choQ^ of- Education) ' 

1»* Have learners read* The Year of the Raccoon. - , 



2. Have learngrs di^cusfe the crisis of decision-making which affects 
^ the young musician, emphasizing who is really responsible for his 

own actions. • • , ■ • . 

^ * - 

3. If available, have learners follow, , A Task-Oriented Course in De- 
ci'slon-Making. • , . , ■ 

^ ^ • V ; * 

(Adapted from K-12 Guide for Integrating Career Development into 
> . Looal Curriculum , 1^72, CharleS A. Jones Publishing Co. Worthingtoa,' 
Ohio) . ' ' 



LEARNII^G EaPERIENCE B : (Industrial Education, Business Education,' Home 



Ecpnomicsj Social Studies) p 



(American Colleg^e Testing Program^ Career Planning Program , Towa 
' ^ C^ity, Iowa; A Task 'Oriented Course in Decision-Making , Iiiformatton 
System for Vocational Decisions, Project Report No. 7, Haxyar^ ,yni- 
versity. Graduate J^chool. of Education) • ^ 

.1. Have learners follow the, activiti^ in Part 2, *'*Decision-Making" in ^ 

Lhe CareeV Planning; Progranc . or A T^sk Oriented Course in. Decision - 
1 j; Making. . ^ [ ' ^ [ ~' ^ ' 

*'*2. Discuss , leaner results^* - , 
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LEARNI-NG toSklENCE .d : (Social Studies) *? ' . 

!• ^ Have learners consider decisions that have beetty^made by powerful 
^ historical figures. J'pr example, l-earners may study the decision 
. ^•Eres.idenr^ruman to*use the bomb in -Japan at the. conclusion of 
^ ' World l^ar II. ' ' . ^' • * ' - \ ; ' :> . 

2. / Have learners consider, what the situation w^ that' called for the * 
" ^2^^*^ion. Have l^^rners list possible alternative decisions tHat 

..^^uld have be^ made, and state t^glr opinions of the choice^ taken. 

3. ^ Have learj:rers conclude by ^assigning r^aponsibilit^ for the decisions 

that Vere made, ' , • 

4. Have. Jea7^^«^ list things they^di'd in 5ne day that* demonstra^ted self- 
direction,* and explaip their reasons for doing them. V 



LEMNItfeJEXPERIENCE D f : (English) - P ' • ' ' > 

~ ~' ~' ' . ' ^ ' , ^ 

^The Road Not Taken^?^'^ Robert Frost) - ; , . , 

i>* Have le4rnera read. "The Road Not Taken,** * . ; 

.\ ' ' ; - * ^ . " ' 

2* ' Have, le^rneVs discuss the meaning of the choice the, speaker made to 
\'^e road less- traveled l^y.,** Haye learner^ state why^-th^ \hink, 
^'Srhat has made 'all the dif fer'enj^e.** , - • 

3. .ttave learners relate the ideas illiistrated by the poem to their own 
y lives". When have they.taketi what Frost "^wouHl call, *'the road .less 
y*traveied' by?**^^What sati^factfion, if any, has it givrfP^em? - 



, LEARNING , EXPERIENCE E : (Industrial Education, Home Economica* Mathematics 
• - V ' ~' .\ 'Science, Business EducatioA, 'Music) p ^ 

1. Have learner's wrjte or ty:pe brief descriptions /of the. occupations 
that most 'intierest them, ^ or the occupatfpns f6r which they are pre- 

^ ^ paring, -Op the* same sheet, have learners present their personal 

"xeasan^^for the choice^ * . ^ n ' ' ' 

2. Have interested learnerS^^lIect the de^criptl^^e papers and dev^iop. 
two charts. ' One 'chart i^ill illustra.tfe the' variety , of occupatir^rial 

.gaala and interests among-the members of * the class. The other ^ili 
*' r tabulate reasons given f or.'^arj^er' decisions. 



'1/ 



3. 



5. 



Holcl a discussiqp 
decision-making 
decisions by bri^gi 
andv combinations 
volunteers .provide 



char 



of the /tj^o ^harts. .Jiave learners conclude that 
s, a' complex process with .individuals* approaching 

ng to bedr 'varioiis experiences, pao^spectives 
of needs, abiljLties, interests, and values. Have 
examples by explaining their career selection* 
£^ to illust^te' similarities and differences be- 



and using the 

twe^n"^ their appri'acK and that of others. 

... • ; • • . 

Pose tTie question, '!lf 'decision-making is up to the individual, is 
'it. possible for, the school, pareiftfi, otfier adults-, and, peers to 
coqtfibute ^anything of value to the process you use? How?" In dis- 
cussion which follows^ h^e learners encounter the idea that; the 
school and individuals -provide different' perspectives from which 
decision-^-maker can, view* alternatives." ^ . 

YLaMe learners vie 7 their present career interests or choices from 
tlfree new perspectives. . Some a^pects'of each might already.be repre- 
sented on the^ reasons chart; By expanding upon eacli perspective, 
learners' may eitheir discover more support for their choices or iden- 
, tify things that »need mdte-'t^iought, or 'both. 

6k Have learners describe^some of the needs they feel their career 



choice* might h^lp 
HaVfe learners* grou 



:o satisfy* All suggestions should be recorded,, 
the needs into categories ^such as physiological-- 
fooS, shelter, exeiicfise, recreation, safe^ryjand security — economic ^ 
independence, membership in a group, social .approval; feelings--self 
esteem, respect., independence j intellectual--problem-solving, conti- 
nuing to learn, selr-actualization, creativity and beauty. The 
list of categories should b^duplicated and distributed. Have learn- 
ers ^ank them, privanely In terms of whether their occupational in- 
terests meet sbme or all of the needs identified as impprtant. 
Checking up may invJfave interviewing people' in the chosen occupation 
as^well as additional reading research. ' 



Have learners discus^ ways €n whiqh a career decision influences dif- ^ 
fe|jj5nt aspects of one's life. * For example,* how might a given occu- 
patjlon affect where the family live?, ^wh^om^ the 'family mee.ts^ what 
schools^ are attended?! Wight the. occtjpation. influence values, manner 
of 'speech ahi dress, ise*df leisUrf time, polt^ical'leaninga, or ' 
social status? Have learners extend *the list as far as possible and, 
again, apply^the items! to ^their career selection. , - « 

Introduce the terms intrinsic and extrinsic, for those Who do not al- 
ready understand ttiem.'l Hatfe learners relate these to the rewards of^^ 
work. Have learners identify some pleasures or rewards asaociate'd 
with their chos^ occupation and determine which of these might .be ' 
experienced imn(ejjiatfely\and which might be delayed. For example, 
^^learners mighc discuss lincome-'^- immediate- -and the pleasure of workin]g' 

Lth peop lfi^r certain >mQterlals--;imraediat.e--as opposed to achieving 
^status — delayed— ^and t{ie\ security of Seniority — delayed. 



9. Have learners review their original *papar| on their reasons for se- ^ 
lecting a specific oc^cupational goal,' Th'ey^ shoiild modify their 
. statements in the light of the peaspectivks 'that they havie explored. 
They might, in addition to adding v^tTforra^flon and ideas, develop,.a- 
list of questions to be further exploted-l ' »*^. ,^ ^ 

10. Divide the class acdording £o common interests, perhaps according 

to occupational* family cluster§,,--an4 invite them to* share ide^, feel- 
ingj?,' and questions about their career choices. * 

(Adapted fr1)m Career Education Resource jQaide , 1972, General Learn- 
ing Press, l^orristown, New Jersey) • , . * - , , 



LEARNING EXPERIENCE F : (Science, Industrial Education; flusiness Education, 

Home Economics) P*. '*•'<. 

1. In the course of teaching a particular skill, teacher will stop in 

, the middle of a <;ritical phase of the operation, have learners state 
what they would decide to do n§^t, in the absence "of certain knowl- 
edge about the process » . * ' » . 

2. Explain what is to- be done. Have learners evaluate the decisions 
they made before they know the next step. H^ive learners ask them- 
selves if their .decisions were far from what the teacher finally • 
gave them. J ' * / ' 

3* Have le^giers discuss the possibility of having to make decisions 
in the future, diiring their 'careers, based on incomplete information 
or knowleSge. Learners will identify ways to cope with^'this respon- 
sibility, 




Evaluation 

Teacher-made test, short answer. Eac^. learner will accept responsibility 
for his/her decisions. . ' ' 



Level 10-12. 



GOAL: Developing capabilities foi^ichieving self-realization through* 
self -under standing and dec^|on-making.^ U 

SUBGOAL 3: Develop lurider standing of decision-making process. 

Learner Objective 2:1 Each learne»iwlll be able to list and rank order 

criteria fomliis/her desired career. 

■ I ■ •• ■■• 

Learning Experiences 

■ ■ ^ 

(Art) f:! 



LEARlIiNG EXPERIENCE K 



(materials for CDliages) 



In 



equipment- -that 
to follofw. Have 
ficance. ^During 



1. Have^Q^h learner bring to clwss an object--toy, model, or piece of 

represents soj^^aspect of a career he/she niight like 

le^pner preset the object and explain its signi- ^ 
discussion ^tTie objects, have learners identify 
areas of their dhosen careersMfiat ^they would like, to know mSre 
about. For .example, what kir^^f preparation, training, and special 
experience do they still requii^? Wh^t are the working conditions, 
hours_, and oppoi tunities for pr^ativity or advancement? What satis- 
^f actions might they get fromkfieir careei;s? * 

' - ■• ■ .- ■ W^' 

2. Have learners do. some resear^ft; writing letters of J.nquiry, conduct- 
ing interviews, reading newsgapers, magazines, encyclopedias, bio- 
graphies. Have leariiers collect information in notebooks or career 
folders that would inform otKelr members of the class. Have learners 
make colla.ges depicting thei^ career choices. 




li<Hd discussion 
een careers 



ing Pre^$, Morr 



LEARNING EXPERIENCE 



and have learners explore the significant contrasts 
and the reasons different i^ndividuals may have for 
losing 'certaik careers. The idea may b^lntrodtip^d that, in se- 
lecting a parti lular career to fulfill certain pa^^'ount needs, the 
individual may. jiave to sacrifice certain less urgent Jieedsi^ 



(Adapted from Career Education Resource. Guide , 1972'> jGegeral Learn- 



stown. New Jersey) . 



B: (Social Studies) £ 



(paper, pens. Career Choi.c^ and Career' Preparation , The Inteirst^^ 
Printers and Publishers, Inc. , V?"'-, • 

J ■■ ■ ••. -v . ■ . 

X. pave learners list hol)bie8, sports, home'^tasks, api4 school subjects 



in whiclj they have been involved from time to timev 



2. Suggest that' these items may he charted or e'^aluated in various ways. 
For example, they may be check "like," "don't care," or "dislike,-^ 
The items may be places in categories such as mental, social, manual, 
and artistic. : , 

3. Evaluate tt^e activities on *the chart as part-time jobs-^ leisure-time 
activities, ox possible futyr^. careers . Have learners privately 
evaluate their aptitude or inte^st in relation to e^ch listed item. 

4. * If possible, have learnets follow the progr^ of decision-making . 

for careers in Career^ Choice and Career PreRgration . Have learners 
read the criteria of choice, make sL decision, and' consider the im- 
plications. .If they change their mi^ds^Jthey have only to step back 
and reconsider. If one criterion was ranked^ too high, tfiey.may re- 
.structure the priorities within the program. ^ 

5. Have learneyS state the criteria for a career which they consider im- 
portant, and rank order these criteria in ordeor t)f importance. ^ 

LEARNING EXPERIENCE C ; (Business Education) j^- ^* - 



\l H^ve le^jrners type a futuristic autobiography. Have learners imagine 
themselves 20 years frx>m now, and write where they are and hpw they 
' got there . ^ # * . J ^ ^ • 

2. Have learners include what they tHought were important' priteria iii^ 
choosing" the career they followed^ \^ . - ^ 



LEARNI<NG EXPERIENCE .D; XSocial Studies) p 
- (duplicating materials and equipment) 



i 

'-) ' 



1. Have each learner select a biography of a famous pei?son |rom history, 
and read the biography. Have' learners report to the class on the ^ 

* books they read. ' ,^ ^ ^ 

2. The special emphasis of each report will te on why the subject of^ * 
the biography ch6se his/her c^ree^. , As^ the ifeports t)roceed, ha'^e a 
recorder compYle all the criteria mentioned. At tl^ end, of the re- 
porting, dupi4cate the criteria listed and pass the list out to the 
class. J ' , J ' -r 

3. Have learners read the. criteria and decide which ones influence them 
and wliich ones do. not. * ^ 



LEARNING EXPERIENCE E ; (Business Education, Home Economics, Industrial 

\ JMucation) ^ t ^ ^ 

<^ '("Life Career" ^ame. Academic 'Games Associates) v 

-1.' 'Have liamers ^lay ithe %i^e Career" gam<^^ ^ ' ^ 

2. Lead discjussion on learner reaction to the game. Have learners- . 

state orally or in writing what they learned regarding their own 

career j^lans as a result of playing "Life Career," . ? 



" / 



Evaluation;, 



Teacher -made, testf. Each, learner \fill list and raar order cfite'ria for 
his/hexr desired career^ i" • , • ■;./.■ 



. ' • .... Level 10-12- 

GOAL: I^eveloping capabilities for^achieving self-realization through 
self-understarfding and decision-making ♦ 

SUBGOAL ^: Acquire skills of decision-making, risk-taking, value clari-^ 
A ficatiqn, and goal-setting. ^ 

Learner Objective 1: Each learner will be able to assume responsibility 
- ^ for making a. career choice. 

f Learning Experiences 

LEARNING EXPERIENCE A : (Social Studies)* E ' . ' . , . . 

(Bontemps, Arna. Famous Negro Athletes , Dodd, Mead and Co-.)' 

1. Have learners discuss some factor^ in each person^s life which .can- 
* not be changed and ^which influence car^fer decisions^ Examples in- 

^T^e. a person's physical endowments such as race, and the blind 
prejuaice encountered from others/because of it. 

2. Have ^lear;ner8 read Famous Negro Athletea or similar materials. 

3. Have' learners discuss the influence on each athlete *of the racial 
prej^idice of others,' an^ the struggles that enabled him/her to^ over- 
come its .-effects and achieve success. 

4» Have, learners <3iscuss other similar environmental elements which 
affept one's choice of career. ^Learneifs will answer the question, 
'TThdt.have you learned from the example of the black athletes that 
will be of use to you in overcoming environmental obstacles to. your 
career goals?" 



LEARNING EXPERIENCE" B : (Home Economics,' Industrial Education,.. BOsiness 

' ^ , Education, Science, Physical Education) £ , 

('The Career Game", Imperial Film Corporation; Career Choice and 
Career Preparation . The Interstate Printers and Publishers, Inc.) 

1. Have learners play »Th^ Career Game." This activity takes the in-. 
Uividaal through a series of decisions In search of a career. The 
game simulates -the' real life Search ahead. • / 

2. Ha^e learners follow the career decisionrmaking program in Career 
Choice and Career Preparation . Jn this simulated career planning 
activity, leamei^s sfee the results of career choices. 



• ■ t 

Have learners compare the results with their real life career plans 
for purposes o£ evaluation* --Have Learners state whether g^ey en- X . 
countered any new factors to be cOnsidere(^ that they had. not thought | 
of before* Have learners discuss the relevance of the cour.se they, ^ 
are taking to their career plans. . * . -<o/ " 



LEARNING EXPERIENCE C r (English) ,A 
- (Sisrer Carrie > by Theodore Dreiser) 

s 

1. ^Have learners read Th-eodore Dreiser's novel. Sister Carrie . 
• * 

2. Haye learners discuss the effect jof envirorinent and chance on the 
characters of Carrie and Hurstwood. Have^ learners consider Dreiser' 
philosophy that one has no inf liience- over his dwn course, but that 
one^s actions are dictated by forces/ entirely of chance, beyond 
oneN own control. , , ' 

3. Have learners distuss whether they' accept or reject Dreiser's world- 
view as expressed in the novel. iHave learners list factors over 
which they have control and those ovei> which they have no control 
regarding their choice of^ a career.^ . * 



Evaliiation V \ ^ ' 

• y ■ ■ . . 

Teacher-made test* Each learner will complete a career planning form, 
^ on which he/she will list two careers of interest, select one, and 

justify the choice in terms of consequences. 

■ ■ • ■ ^- .• ■ ■. 
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^ . Level 10-12 

GOAL: Developing capabilities for achieving self-realization through^ 
s^lf-understanding and decision-making, y ^ 

SUBGQAL 4: Acquire skills of decision-making, risk-taking, value 
. ^- . 'clarification, and goal-setting. 

Learner Objective 2: .Each leamei: will be able to know what is 

J^quired for platcement in post-secondary employ- 
, ment, further education, or bcPth. 

. ^ - . ... 

-.J, ' Learning Experiences 

LEARNING EXPERIENCE A ; (Business Education) P 

' ■*, ^ ^ . 

* , (sample resumes, paper, typewriters,, duplicating facilities) 

1. Explain that im order to ach ieve' placement* in any post-secondary 

activity, learners should have a clear' idea^ of their own qualifica- 
, ^ions and employ ability, and should be able to conmunicate this 
picture of themselves to. others; One way to do this is to make a 
resume, oV. personal' ^nfomation form,,,.-\^ ; ^ " :^ 



2. Discuss the elements of^a^clear, 4i^ci^e xes^ume.. Bring samples to-v 
the class. - < * 

3* \ Have each leaiSer type , a personal resume and duplica^te for use dn " 
job- seeking. * ' 

(Adapted frcrai Teaclier's Guide, Employment Orientation , Manpower 
Deveiapment and Trainipg. Honolulu: University of Hawaii,^' Commu- 
nity 'College, System, .August, J969. Unitr 3) ' " 



LEARNING E XPERIENCE B ; "(Industrial Education, Home Economics, Business 
^ Education) E 

(Honolulu newspapers, help wanted, sections, letter writing materials, 
sample.,^i>b. application foms^' 

1. Have learners use help wanted ads from^onolulu papers to list the 
types of employment opportunities 'available. . * ' 

2. Have learners ^collect infoirmation on employment seeking procedures 
by visiting agencies or inviting a representative to sp^ak regarding^ 
procedures to use.' * " 

; ' ^ . • , ^ 

3. Have learners practice writing letters requesting letters of recom- 
mendation, or use of a person's name as Reference. Discussion 
should include whom to ask, how tP ask, and when t'o ask. Impossible 
business people may be inter^iewed.about 'this. 



4. 



6. 
7. 

8. 



Have learners practice writing letters ofyapplication in answer to. 
news advertisements. ■ , 

• * ^ * 

Have learners practice filling out application forms from local -^^ 
business establishments. ^ , • ' 

Have learners write a ^personal resume following suggesCfeds^orms. 

Have learners invite a businessman, or a personnel manager 
cuss "getting a "job." ' , ' 

Have learners role play various interviewing situations. Have 
learners discuss pifoper etiquette for interviews** Have buzz groups 
prepare lists of information to be given to the interviewer, while 
another group prepkre^ lists of questions to ask the employer* 
Evaluate lists.- * i ^ 

(Adapted from Official Occupational Skills Program Handbook - Voca- 
tional-Technical Education, A Handbook for the Qcouf^atibnal.' Skills ^ * 
Program for Special Education Students , pp. 27-29, 1971, Hawaii <State^ 
Department of Education, Office of Instructional Services, Honoiulu) 



LEARNING EXPERIENCE C : .(Social Studies) E • * • * ^ • 

(paper,, pens) * • ♦ . 

1. Have learners discuss the merits of going to college as opposed to 
taking up a vocational program. Have learners weigh the expense of 

' a college education and the uncertainty of employment after receiving 
a degree against the enjoyment of learning, and. prestige qf a college 
education* Encourage learners to examine their own values about fur- 
ther eduction carefully. Have learners write individual statements^ 
df theit preferences for their future^ 

2. Have leamers'consider the possl^bility of combining college attendance 
with work, through night school programs, part-time work, summer 
school or other <^ompromises-. Suggest the advantages of suph an ar- 
^rangement in^^ terms of lessened financial* strain, and an opportunity 

to keep- itt touch with both worlds in case of uncertainty. 



3. 



Divide into thr^ groups on bases of their preferences: college- 
boxmd, world of wprk-bourid, and part-time college 'students* Have 
'each ''group discus'^;n^ys of reaching the particular goal sought.* 



EARNING EXPERIENCE D ;<»tFor.elgn Lan&uage) pi 



(collection of^^co-lleg^^a^ilogs, resi>urce job require- 
ments,, for example:^ "Si:boo^r'''S'u&jects^'aj^ J. Brocbard, 



Science Research Associates, CoHi^^e Ent^r^ttiM" E:^mina^ion 
foreign language test^ description 'booklets) :-V 



Board 



1. Have learners look through the catalog of the Univer'sij^ o^ Hawaii 
or catalogs of other colleges and 'universities they voUld like to 
attend to find out what the entrancfe foreign language ^re'qUirements 



are. 



"2^ Have l^^ers determine what .kind of foreign language, training they 
will need to pursue a career which is of interest to them.^ 

3. Have learners practice, sample^ questions from old College Entrance 
Examination Boards foreign language test booklets. 



LEARl^NG EXPERIENCE E : (Home Economics*, Business Education, Industrial 

Education) E ' ^ * 

(reference materials on educational/training requirements of various 
jobs--See appendix section) * 

1. fliscuss'with learners thV fact that further education or training 
may be necessary to obtain jobs they. are inteitested in#^ 

2. ^ Have learners select two careers of interest, which are related to 

the course work, and research entry level requirements through the 
use of newspaper^ interviews, or reference Books. 
* - . - 

3. Have learner^ pa^esent their findings to the class. 



Evaluation ' . . , • 

Teacher-made test. Each learner will know what is required for placement 
in post-sec'ondary. employmei).t, further education, or both. 



^5 



Level 10-12 

GOAL: Developing capabilities for achieving self-realizafion through 
self-understanding .and decision-making. 

SUBGOAL 5: Develop understanding x>f the relationship between work and 
lifestyle, * . * , . 

Learner Objective 1: Each learner j^ill be able to name the possible 

needs of a given lifestyle and list several occu- 
pations which will satisfy these needs. « . • • 



Learning.' Experiences 

LEARNINC/EXPERIENCE A : (English) £ • 

Guide to Occupations in Hawaii , Career information Center; Die- 
:ionary- of Occupational Titles , U, S, Government Printing Office; 
paper pens) V * ^ - 

Have leaxmers decide for tl\emselves what the idea "lifestyle" means. 
Then have'* learners identiJ^y, collectively, elements of tbe.term, 
such as type of community, whether rural or urban; style of dress, 
whether casual, formal, or uniform; amount'of travel; tyiJ^e of enter- 
tainment; or .density 'of populatipn at work site. 

After the group has identified t}ie elements of th^ ftncept of life- 
style^ have learners write short'^^ssays in which they outline that 
yhich they would most like to live. Using reference materials, have 
learners list at least five occuiJ^tions whicTi could enable them to 
lead the kind of life they would like. \ ^ " 



LEARNING EXPERIENCE B : (English) E " 

1. Have learners select a bgok 'or poem, from the library about a worker 
or' famous- person in, whom they are interested. , * 

2, Have leapiers prepare report^, based on their rea^ding, about the 
lifestyle of the main character* ' Have ^Iearner# present the reports 
to the reart of the class, staging how the lifestyle chosen by the 
main character is carried out in the occupation. Selections may 
include biographies, autobiographies, novels, poems, plays, or essays. 



1 



LEARNING EXPERIENCE C :^ (Science) E 

( Scientists Who Work Outdoors , by Poole; DoTdti, M^ad, and Co,,) 

1. Have learners read, Scientists Who Wo:c:k Outdoors or simijwrOTEi^erials* 
dealing with ^^^xi^nc|['-?^'iat^^ I >v 

2. Have learners discuss the lifestyle, preferred by these scientists] 
and list QQcupations within the sciences which permit one to\li3w 
an outdpor life. Have learners discuss general relatipn between 
lifestyle and occupational choice and relate the discussiori zo their 
own occupatioaal choice.- - ' ^ / ■ 



LEARNING EXPERIENCE D : (Social .Studies) £ ' . . 

- i 

1. Have learners explore, in a" class discussion,, the concept of li-fe^- 
style* Sug^est'th^ one w^y to develop a definition for this term, 
would be to investigate ^ay<|:^in^it wh;Lch a "tiiimb*er of careers influence 
individuals involved in them and/or reflect th^ way an individual 
prefers to live. * Have leamers'name various careers that* they feel 
Lllustrate sharp, obvious lifestyle differences. ^Occupations sudi 

^actor, banker, farmer, ^pharmacist , ecologis^f, soldier, politici^an, 
and roclj musician might be used as examples. " - * 

2. Have learners develop a list of lifestyle elements that migtir be 
.affected by oite's career. For instance, wbrking hours for an actpr 

• vary from day to day, depend^n"^ on rehearsal and *perf otmanc^ sched- 
ules. In comparison, a oanke^'s hours seldom fluctuat,e; he is 
essentially a nine-to-five Ivorker. A d^ggist's Einancial .posiCidn 
is generally more secure than that of a rock musi<:ian; a rock musi- 
cian must spend a greit deal of time on the road, whereas a .farmer 
must remain fairly stationary most of the l^^ar; an ecologist vprks 
•out-of-doors, wh^eas^a politician genially works indoors. 

3. Have learners compare and contrast the working lifestyle of all, the 
different vocations selected. Have learners hypothesize about the 
lives of individuals ,wh^en they are ' not on the job. Point oi;t that. 

/ an. individual* s leisure time activities are a matter 6f personal \ - 
choi^, but choices are Jimited or structured*by oth^r factors-- 
intereVts," abilities, time, money available, family responsibilities^ 
community facilities, and peer influence. 

" ' > ^ S - ' ' ' * . * ' 

4. Have learners invijte parenfis to join in a discussion of factors that 
might^cause people to make changes in their lifestyles. For instance, 
many men find that when they reach middle age, a nine-^to-five job is 
not to their liking. -Man^ women are , finding tfte career oi housewife 
stifling. Other influencing factors , include health, changes in family 
structure, unexpected -financial burdens,^ changing interests, and op- 

^ portunities for further education and. trailing. ^ ' ^' 

. • • 711 ' * -i^. 



^. Role play situations wherein a father or mother consults with the 
r family labout a dramatic change in lifestyj.e. They; might pose ques** 
Tilons' about what factors are to be conslci^red, •whether a move is 
Inherent in the change, whether an economic factor is Involved, or 
^ what fadtors or persons within the family structure are to be con- 
* sideredX ' - ' 

6. Have the^^class develop a working definition of the term lifestyle. 

(Adapt etfi from Career Education Resource Guide , p^^. 228-230, 1972, 
General Leafrning Press, Mortlstown, New Jersey) * ' 

LEARNING^ EXRERIEl^CE E ; ^^(Home Economics, Business. Education, Industrial 
^ ' Education) E • 

1, Have learners plan and carry out a lecture series involving workers^ 
in occupations relating to the skills the learners are acquiring, ^ 
Have learners fir^t think of Several places where such workers are 
employed locally. Have learners invite the workers to speak to thfe 
, class, or arrange for the cla^s to visit, the- workers on the job/' 

2^ Have learners prepar§> the interviewee^ in advance with sample ques-^ 



/ 



tlofns that they..yould like to ask.. Have lesirners design ques,tlons 
to reveal the workers* tastes, likes, dislikes, and style of life, 
without the questions being too personal. 



3. After eacl^ interview, hav^. learners discuss their Impressions and 
colis t rue t what they imaging the workers^ lifestyles tc5 be like. 




LEARNING EXPERIENCE F r (Home Ec&noBiics , Business Education^ Industrial* 

Education) '£ 

1, Have learners discuss changes in the ideas of "woman's work" that 
have been popularly discussed in recent years. Have learners Con- 
sider the phrase '^women's liberation" and what changes its implica- 
tions might havfe for women 'which would make their lifestyles dJLf- 
ferent from those of their mothers,' 

2* Have learners discuas whatthe ideal life style for a woman would 
be in their opinion. H^ve^earners consider whejther the role of ^ 
wife and mother should prevent a woman from seeking fulfillment- in 
a career, discuss ways in which family life might .adjust from tra- 
dltlonal patterns tx) some new style in' order to allow, women to- pur-, 
sue self-realization, • :S • - 



,., . . ■ . • . - \ ' ' ' ■ ■ - * 

3; Have female learners who come up with a life^tyie they think they would 
C , find gratifying, iden'ti'fy as maafijr careers as possible that would be , 
^ . "compatible with that .lifestyle. Have maj(e learners consider how the 
: [ opliiions .of .^fem^les'^Of their age group will affect their plans for | 
family 'life and their^ own , lifestyle. 



Evaluation 



\9 



. Teacher^made testj^hort answer. Each learner #wills,beaware of the 
Ineeds of variou^^pes of lifestyles^ CriWIion of aGce^taMlity de- 
iermii;ied by tl^ teacher. ^ . ^ * ' . ' . 



ERIC 




. ^ • . . ' Level 10-12 

g6AL: Developing capa1>ilities for achieving self-realisation through 

self-understanding and decision-making • • * - 

►SUBGOAL 5:^ Develop understanding of the relationship between wofft and^ 
lifestyle, .* ' . ^ ^ ^ 

Learner Objective 2: Each learner wijLl be ^ble to derive satisfaction 
f^^ . ''from work/e^rcatioh^al experiences. 



' • Tsarndng Experiences 

LEARNING EXPERIENCE A :- (Business Eaucation, Ij 



' (local business and professional iljrecJEfoti^a) 

1» Describe the "big brother'' organifeations that exi-st in many^^ties. 
Have learfiers discuss the adaptatipn of this idea to'c^feer txplo-t 
ration activities. Have learnersyxontacc ^fehe Chamber of Commerce, 
unions, and similar organizatio^/^F^prpfeasional ^d trades people 
' to inquire whether some of .thei^ M nbers wouj.^ beiwilling to serve 
'as sponsors by arranging on-the-job explor^ory experiences for -ill- 
dividual learners." 




2. Organize a promotional team frdm within the class ta make presenta- 
tions at luncheojis of the Rotary, Liorts,"^ or Progressive Clubs^ in 
searoh of carfeer 'sponsors . ' * • • . ' 

3. After several learners have participated in job experiences, have 
them relate to the- class' their reactions to the ffqbs and any satis-' 
faction derived' from them. Have^ learn^s discuss .fabtots that help 

^ teachers^ carpeliters, pkunbers, nurses^^and secretaries (and others) 
fee,l satisfied xn their work experiences. ^ ^ * - 

(Adapted from Career Education Resource Guide , pp. 114-115,« 1972, ' 
.General- Learning Press, Morristown, New jersey) - , ' ^ 



LIeARNING EXPERIENCE B: CArt) E 



.1, Have learners stress different occupations each week related to the 
^ 'calendar of national emphasis. The duty of thes^ presentations, will 

be divided equally among $11 learners. Soloae of subjects- and dates 

which can be utilised are: . v * 

a) '.^/ Religious Emphasis Week--jFir!3t Week in October & ^ •* ^ ^ 

b) p^ Fire -Prevention Week--Second week in 'Octe'ber 

c) ^.National Bible Week--Third week in Octobel: * * 

d) 'SEducationf Week^-Second week in Novembe^ 



e) Book Week- -Third weelc' in' November ^' - * 

f) Boy Scout Week'--Second, week in ''February ' ' , 

g) Girl Scout Week- -Second week in March 

h) Health Week-^J^st week in March -t* 

i) national Garden Week- -Third week, In April \ ' - 
) National Forestry Week*-;rTltird Wepk in Aprils' , ' . 

National Music We^ek- -Second )week in May^ ' . i ' - / 

1) Spring Book Festlval--Third week in May * , ' ; 

2. Have learners ^display hall "posters and information rel^l^ed to thjp 
occupation to be emphasized each week. . ^ ^ ^ ' f\ , *' 



3. 



4. 



Have learners write in advance for availajjle ^information 'and mate-; 
rials, pbtistruct appropriate displays, research the literature for - * 
information, and in general prepare for their presentations. 

If possible,, have^ learners provide bumper stickers appifqpriate to , 
the occupation of the week, 

(Adapted from A Guide for Developmental. Vocatioiial 'Guidance. , 
Grades" K-12 , p. 85, 1968, .Oklahoma State Departnfenf 'of ^dufeation, 
Tuls.a) . - " ' . ' - , 



LEARNING EXPERIENCE C : (Inciust^^ial Education, Business Education) "'p 



O o 



(access* to telephone directo:gies, mat-erials for publicity, .paper, 
duplicating facilities) " ^ - ' * « ^ , 



1. Have learners begin a pampaign early in, the spring to find summer 
jobs for all the interested* members of trhp class in fields reljated. . 
to' the skill being learned in the course. . ' ' ' 

» -> ' * . 

2. Contact appropriate community industries and organizations and dis- 
cuss programs for hiring some yearneM^possibly in connection with 
on-the-job training for future employment. Have clas^ consJLder 'value 

.of pub^Qi'ty for their campaign. . \ ^ 

3. Have individual learners* discuss their own interviews, making sure 
they are confident of knowing procedure before th^ go, and evaluat- 
ing the experience for others* benefit af.ter -they finish. * 

4. * Have learners dedign a brochure informing community busifie^ and 

^industry leaders of their summer employment ciampaign. 




LEARNING EXPERIENCE D : (Soifial Studies) p 

sj 

(newspaper). 

Have learners play an intVamational relations game. Have each l^l^n- 
er assume the identity of \ one cjountry, IncJ.ude in the game certain 
world" c'rises, such as an ^ergy shortage, an earthquake,., a territorial 
border dispute, or ^fishing rights - disagreement, Givfen the popula- 
tion, resources, and form of government that Ttre country has, have 
each learner act in the fac^ of the crises', and interact with the 
other countries. 

2. Have learners convene a Unit Ad Nations to debate the problems which 
.arise out of th^e interaction of nations, Hkve learners continue the, 
- 'game for long periods of time,\ if interest -fis high, usipg real news 
st'ories and reports to keep it\. going. 




Evaluation 

T^&her-made test/ essay. Learners Vill write ^ description of a work 
or educational experience. that has brought t:1:^m satisfaction. jReJr will 
state what the 'experience was, and Tfow they found it satls^ing, and what 
implications th^ experience^ had' for ^their future career plans., '^iterion 
)f acceptability determined by teacher 1 1^ • ^ - 

■X • ■. ■ 
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' . Level 10-12. 

GOAL: - Developinlg capabilities for achieving self-realization through 
self-understanding and ;decision-making*« ^ 

SUBGOAL 5': • Develop understanding of the relationship, between work' and 
lifestyle. . ' . ' : 

Learner 'objective 3: Each learner will be able to \iescrihe or list,' the 

way changes in lifestyle are caused "by occupational 
advancement . 



* . * ^ Learning Experiences 

*" * " * 

LEARNING EXPERIENCE A ; . (Art) *E 

(long^* piece of heavy colored cord or rope, adhesive tape, miscella- 
neous' magazines, and xaatl order catalogs. 

1. Have learners attaah a cord or rope in a continuous "life- line" 
around 2 ^or 3 walls of a room. Haye learners divide it into t|ie 

ag'es of man, by mar^cing it off in*' sect-ions of five yeafers, beginning 
. at 5 and ending at 95. ' 

^2. Have learners describe the differing needs of people they kn6w«*of** 
, all ages; physical, and emotional fulfillments people seek at dif- 
ferent stages in their lives. Have learners represent these variant 
needs at th§ appropriate age points along the life line, throu'feh tTie 
use of pictures, drawings or. written statements. 

• * * * < 

3. Discuss and represent aXong/the "life line": ' 

a. A^at kinds of physical fulfillments satisfy' people at different 
ages? ' " ' . 

b. /Whatskinds* of schoo'ls might ' people go to' at what ages? ^ 
' -itow much Jrhcome do profile ^eed? When? Why? > ' ^ 

" d"^. What. kinds of working situations can people expect at different 
a§es? . " * * ; \ . 

* . e-. What 'jobs would they enjoy? , * ■ " 

i. What levels of "Authority "might tljey r^acTi? ^ . . - 

g. What kind of changes in their ^ way of life are necessary as they 
' move up the hierarchy wifhin their chosen careers? 

h. What kinds of hohdrs might they receive ,at di^ffere^t ages?, 
Athletic .prize^}? Honorary degrees^? • ' 

r' ' 

4. Have learners discuss the pictures and captions as they dre.addeM to 
the life line. Allow a semester for this activity Whicti wilJL gaia 

, in meaning as the mural of the ages .of. man grows* more complex. 

• \' ' 

(Adapted from Career Education Resource Guide , pp. 136-137,4972, 
Gfiheral^ Learning. Press, Morristown, New Jersey) 
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LEARNING EXPERIENCE B : (Science) ^ 

""t Z ' r , ^ * 

(essays on natural selection) 



1. Have learners discuss. the survival of the fittest as it occurs *ih 
'nature. Have learners res^^rch'the laws of ni^ture as they apply to- 
the Survival of plants arid animals,^ and find out what happens when 
the* balance of na^re i& disturbed, as in the "rabbit plague^of Aus- 
tralia, the wood tick problem in the mainland U. S., or the balance 
erf vegetation on the island of Kauai. 

2. Have learners* relate concepts of natural selection to the world of 
work^ consideting the-^ollowing questions:, 

' * ' c 

a. Why 9o some people survive in a^ career, while otl^^^rs do not? 

• cb. What are the factors that determinft a j^e'rson^s survival in a 

gfven position? 

c. What does failure at' a 'job- mean? ^ * . " 

d. Is it ^always tlje fault of the individual oij^o outside fprces 

\ contribute? , . - ^ . , 

e. Is a person sometimes emotionally, physically, or mentally, ill- 
suited for a particular position?^ . i - . • 

3. Have tfearjiers.->work independently to~3ev^ljc)p* imaginary- situations in 
which soii9eone- i& unhappy, or i^s-^ailed., ^ career— Have learners 

^ use th^^^e* Situations as the basis for "role playing activities or 
• * interviews . ' - ^ ^ ' . • • 

4. Have' learners discuss .the concept of< seniority . 

a. What •^re the protections of feted by>>any organisations to the 
employee who has spent years at a particular job? 

b* How does this affect competit'ion among younger, more ambitious 
- meij? ' , ^ ' . 

c. Is seniority good for everybody or just Jor *some? . Learners may 
wish -to debate the subject. ' ' 

5. Have learners conclude with a discussion of. competition. Have 
learners think of ways in which competition can be used to advantage 
in moving up the hierarchy of a specific occupation which interests , 

* them^ ' / ^ * * 

■(Adapted from Career EducatioTr Resource Guide , pp. 222-223,^ 1972, - 
Geneifal Learning. Press^ Morristown^ New Jersey) • 
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LEARNING EXPERIE^NCE C: (English) E , : ' 

(refeynee 'jmat.erials^such'as Tfte Seventeen Book of Very Important 
Persons '^ The* Macmillan to.) 

1. Have learners read flife stories of pebple who have attained Recess 
in their field, arid identify the. characteristics they possessed 
which contributed to theii: success. 

2. Have learners identify ways in" which each of the people in the stories 
had to' change his/her lifestyle upon^attaijiing success.. 



7 



(Adapted from Of f icial Occupational Skills Program Hancfbook - Voca - 
tional-Technical Education, A Handbook for the Occupational Skills 
P4:ogram fgy Special Education^Students , pp. ^ 30-31', ' 1971, Hawaii 
State Department of Education, Of f ice 'of Instructional Services, 
, Hono^^alu) 

LEARNING EXPERIENCE D ; (Industrial Education, Business Education, ^ 

Home Economics) P 

1. Have learners arrange to hold two interviews id\cLpfi^^ one with a'^ 
panel of^ workers who have just started out -in croJfeifQer learners 

bjB;. preparing fonr-tbisLgroup might ^incXjude. ^ent graduates p£_ 
. ' the learners' school; the second interview should be with an indi- 
vidual wno has achieved a measure of success in the same field. ^ 
\, ' ' \ ) ^ 

2. Have learners emphasize in the interviews the lifestyle and ^subject- 
ive reactions to "the work and what it means to one's way of .life, 

3. After tlie two^intejryiews, have learners make comparisons of the two 
lifestyles--the begini^Br^nd the experienced worker. Have learners 
infer the/changes that accompany a. rise up the ladder, and divide 
the changes* tltey identify into those which are necessary and those 
which are a feature, of individual choice. 



. LEARNING EXPERIENCE E ; (Business Education) p * ^ • - - 

\, Have learners rote play a young' business person speriding an evenings 
at homeV The role play will center around the activities they ima- 
. gine a young person starting, out must do, such as going to the laurt-, 
dromat, taking evening .cla|aS,s, or household chores. Then they wi,li 
imagine fhe same perscJn^20 ^y^ars later' with ..^ome kind of advanced 
posfitton in business. The learnejs role ,pXay an evening at home, 
which may include more Veisiite time, mofa expensive forms of enter- 
tainment, and less work and .obligation. . 
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2*. After the role play, have learners coi^are the two situations and 

decride.how th^ worker's lif e/.tjrle' has improved, as he/she had advanced 
Have learners make proiections a^ojit/ their own tnove up the career 
ladder, and its ^ffectj^on their/ life style. ':' 




/ 



4 



Evaluation 



'^eacher^madei test, '^hort ^answer.' Each learner" will list three examples 
of a change 'In lifestyle caused by occupational advancement. ^Criterion 
of acceptability determined' by teachei> 
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r ' ^ Level 10-12 

GOAL: Developing cajiabilities for achieving self-realization through . ^ 

. self-understanding and decision-making, " ' 

« 

"SUBGOAL 6: DeveOLop^ appreciation for individual differences in interests', 
values, apl?itudes, skills,' abilities, and attitudes,' 

Learner Objecttve 1: E^ch learner will be able to show that he/she knows 
' ^ ' that dl'fJ^erent people have feelings of dignity and 

worth ior different reasons.. 



Learning Experiences, 
LEARNING EXPERIENCE A : (English) p . ^ • 

. ("DeaTh of s^ Salesman, " hy ^thur Miller) / 

1. JIave learners rea4 the play-,-. ''Peath of a Salesman;" 

2. Have learners aiscuss' the cratran character of Willy Loman. ^ave 
learners cdnslder^jAe possib,|lltyjthat Willy's problems could jB,tem 
from the divergence between his understanding of himself and his 
actions* ^ -^-'^ . ' * " . ^. 

LEARNING EXPERISIWE Bt (Social Stuj^ies) p. . 

(The Wretched *o£ the Earth > by Frantz Fanon and Autobiography of 
Malcolm K by Malcolm^.X, and Ea^ic ^Hole'y) ' ; 

1. Have l^rners read. The Wretched of*, the Earth s 

' . ♦ - . y ' f ' 

2. H^ve learners discuss th.e conditioti of what Fanoa calls colonial^* 
mentality. , Have learners consi'der the e^«ect 'of the negative self- 
image o£ .the colonial pepple, which Failon consiiSers a" product of 

\ ^ the. institution of colonialism* -Save learners' discuss what Fanon 
wojuid recommend to change the life of people? thus disadvantaged)^ 
Have 4.edyners*CQnsider whether they agree or disagree and why. 

3. • Have learners read Autobiograptiy of Malcolm X>^ . » 

4. Have learners discus's Malcolm X's t^rans'formation from criminal with * 
a negative image of himself as' a b^lackman, 'to a religious leacl^r 

* with aspositive self-image*' ' ^ . . * . 

'5. Haye learners , compare the two bookj, and otheVs dn the 'subject tlTey 
, inight wish to read, and discuss how tone's, imafee* o4 oneself ^ffect^ 
behavior and how this reveals one's concept of self dignity and 
^ . /^orth* . ! ^ ' 



LEARNING EXPERIENCE C ; (Health) p . ^ - 

(duplic^tipg facilities and^paper) - ' * 

1* Have Igarners discuss the meaning of the word "identity" as unity of 
\, personality. Have learners consider factors that make up one's iden- 
tity--such as physical appearance and limitations, me^^tal and physi- 
cal aptitudes, taste and preference for kinds of activities, ethnic 
or religious background. Recorder should note and duplicate copies 
of those identified for distribution to the class, 

2, Have learner^s, disCuss whether one's identity imposes any limitations 
on one's freedom of choice. Some may believe that one mu'st accept 
one's limitations and work around them, and others may^fcelieve one 
should ignof^^ them and foj-low one's inclinations, 

3, Have learners review tlie list of faptors composing identity and draw 
a profile of themselv^es from the list, 

4, Have learners compare their list with' their proposed career, making 
sure their caree*r choice' is in agreement with their profile. 



Evaluation 



Teacher-made test, short, answer. .Each jlearner will list t^ree ways in 
which dignity and worth can be expresse'd,. ' 
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•■ . , . Level 10-12 

^GOAL: Developing capabilities for achieving self-realization throygh 
self-understaftding and decision-'maki/ng, 

SUBGbAL 6: Develop appreciation for individual dif^rences in interests, 
values , aptitudes, skills^ abilities , and attitudes . * 
• > ' . . ' * 

Learner Objective 2: Each learner will be. able to show self-insight by 
. .stating ways in which he/she differs from others.. 



^ Learning Experiences 
LEARNIi>K; experience A : (Health) ^ 



(fi'lms, tapes, books on learning about oneself, for example: a) 
"Discovering Your Real I^iterests," Science Research Associates; *; 
b) "biscovetlng Your Real Interests," Science Research Associates; % 
^ c) '^our Changing Interests, " E. Chong, Jarrett Intermediate; Kuder 
Preference Record, newspapers) 

1. ^Xtlave learners view the film^, listen to tage or read materials on , 

learning about oneself. * " ^ 

2. Have learners divide into groups of five and do the Kuder .Preference 

Record. Group members will compare profiles with one another. 

* f 

3. Have learners look at the club activities section of the newspaper. 
Have learners list all l:he 'interests these organizations might r-epre- 
sent and also indicate .^ich ones they are interested in' and why. 



4., 'Lead discus^on on wh^ it is tmpornaai't to know oneself.* : 

* (Adapted from gui^/Qnce Curriculum guide; Career Development, Inter - 
mediate Level , Publication No.^TAg? 71-3815, p. 77, Hawaii State 
Departmen^t^f^Btiucation,^iyff4;Ce/o£ Instructional Services, Honolulu)^ 



LEARNING EXPERIENCE B : '(Art) * ' . , 

(art supp'lies) ^ - . ^ 

1. Write on the blackboard, "Nine tenths of In iceberg ia underwater, 
hidden from view. How much do others know about you? How much ^s 
' hiddeif from view?" ^' . . 




/ 



2. 



3. 



4. 



Have learners pair off with classmates they feel they know fairly 
well, jftave each learner make a collage depicting his/her partner.- 
The collage should depict interests, activities, hobbies, likes^, 
dislikes, talents, -abilities, skills,' strong^ personality traits, ^nd 
>aftything else ttiat the per'soh is like. Have each learner predict 
the career his/her partner Wght ^be likely to choose. 



fla-ve learners exchange collages and discuss them, 
pairs describe their experiment to the 'class. 



Have volunteer 



a. 
b. 
c. 
d. 



In what ways did their partner hit the na 6n the head? 

What kinds of things were hidden from view? 

What new things did the partners discover about one another? 

^ow .di3 they feel about having another person look at them 

closely? 



Present the idea that .mahy people never really take^ a ^ood look at^ 
themselves, much less anyone else. They are either ^oo busy or feel 
that self-analysis is a waste of time. P^haps they are afraid' that" 
they will not like .wji'at- they see. Have l^earners tell how they feel 
a'bout self ranalysis . L . 

a. J[n what ways might periodic self-evaluations..be useful? % 

b. Coul4 self-exp-loration help them to achieve more at: school and ^ 
at home, to' make new or deeper friendships,, to plan for a career? 

' tn what ways? . * ^ 

Suggest that each learner devise ^ way of checking himself/herself - 
out. Encourage^' learners *to be as inventive and far out as*.possible. 
Learnets may wish to create a "Me Box" by covering a large cardboard 
cube with pictures, sketches, a^^d slogans -cut from magazifies th4t 
represent Some Significant aspects^ of their personality daily -dcti^ 
vities, and general lifestyle* Suggest Jtl^t they reserve ohe fac^e . 
of the cube for" "prediction' pictures"--pict:ures of possible/ future 
careers and leisure time activities* • 

Have learners discuss what' they hav/ learned about Chemselves and 
how they have learned ii^ut ttiemselves and "hov their' personality and 
lifestyle influenced their 'choice of future careers and leisure time 
activities. - ' * ' - « 

(Adapted from Career Education Res'ouree 'Guide , pp; 111- 112;' 1972, 
General Leattiing. Press; Mprristown, New J&rse.^) *' 
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X£ARNING .EXPEyENCE C ; (Art) P - 
(scrapbooks, art matejprals) 

1. Hai^e learners create their personal, autobiographical scrapbooks, 
using snapshots, pictures out of magazines, drawings,' cartoons, or 
documents such ^s awards and old report cards. Atitobipgraphies 
might include verse, essays," or narrative. 

2. Have learners report on their personal autdbiographies 'drawling paral- 
lels between their lives and that of a famous person they are famili 
ar with or have read about, ' pinpointing sigijificantXdif ferences. 

(Adapted from Career Education Resource Guid^ , p. '165, 1972, General 
Learning Press, Morris town, New Jersey) V * , 



LEARNING EXPERIENCE D : (Social Studies) p 
(references ,on°U., S. immigration patterns) 



r 



1. Ha^ learner's consider the pattern of immigration to the United' 

^ jStates* Have learners ek.amine different groups of immigrants accord 
ing tcS this question:* ^ ! - r ' 

i ,^ ' - ' ^ ' 

If people left, their home countries because they differed in 
some way from the people thei^, what caused these^ differences?^ * 

Have learners consider the need for freedom of religious expression,' 
the attraction of adventure,' the economic opportunities they saw in 
a new lan3, qt the crowding or econom^^epression in the home coun- 

2. H^ve learners list those qualities in the* immigrants which made thiem 
different from their fellow countrymen. Have learners evaluate them 
selves in comparison' with the settlers in a new la^d. Do^ tKey shate 
common qualities? 60 they differ? ^ ^ ^ 



LE^RNIfre EXPERIENCE E :' (Industrial Education, Hocje Economics, Art)* R 

(paper, p-efts)" - • » . , , ■ , 

1. Have learnets complete an assignment to, malje.an oblect^it including 
some element of jchbice and creativity,' bfeyond learning of a particu- 
lar skiXl. For example', in industrial arts, learners might jnake a 
.wx5oden box to be decorated and designed according tp the taste of 
the maker. Thus, /white learning carpentry skills,, tliey also have a 
chande tb^ express their individuality. ; " . > ' * ' 



> • / 



Have learners arrange their finished products in an exhibit to shov/ 
the ^ifferenc^ in- conception and design from one individual to 
another. * \ * . . 
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3. Have, learners discuss their w'ork with eac!¥ other, and compare notes ^ 
about what their expressions-^meaht to them, and how they carried , 
out their ovm projects. The whole class should conclude' in discus- 
sion that each effort is unigue, and that -one's characteristic way 
of doing thttigs should be valued and encouraged. ^ ' " 

4.. Have learners write a brief statement of ways in which.' their own 
^ projects were unique and different |rom- others. • - 



LEARNING EXPERIENCE,?: (Industrial Education, Home Economics, Business • 

Education) ^ ^ . ; ^ ^ ' - ' 

(paper, peps). \ - , 

1. Have learners Qonduct interviews with workers i^ areas related, to . 
the^ skill, the' learners ^fe acquiring^ For example.,.^in a typing ^ 
class, .learneirs. may wish to in^'^Kvie^fr a' secretary, ii^ bookkeeper, an 
office manager, ^ court stenographer^, or a keypunch operator-. 

2. Hav^^ learners ask questions about the job: the educaytion, training; 
duties, approximate pdy scale,. and subjective opinions\about the 
worlc. • , .>.^. X"- * V 

3. ^ Have learaejrs" make* a compo sit e~ picture of a typical^ Worker, They 

will consider^ whether this wo;:ker is» onfe who works with other people' 
or more' solitarily; «7hether this, worker has a job with pressure^or . 
a more relaxed pace; whether this iworker kee^s regular "hours or *^ ^ 
^ works tl^hen ther& is' 'a need; and other' questions which have come' up- 
•in difoussion.- 1, • * , . ^ * ; > 

4. Have learnfers wii^ oi;*<^pe a stateAeat of comparison between the 
w,orker and thems^a^es, sl:ating' areas in which they are, different * 
from the workeri atfd .area& in which they alre>, similar " ^ 

^ , • • % • . , ^ ' . • ®^ 

Evaluation • . / ^ . . ^ ] ^ .* 

Teacher,rmade test, es'say. Learners will Jthink^^f one ^o tiler f(^son; 
• a frien'd, a relative, a well-l^ovn '^erson^ or ^^charactet from, litera- 
ture and compare themselves ta this pjersDfi and ^st fire *areas* where ' * 
they diffey. ' Criterion of acceptability' detemined 'By 'teache^^^ -/ ' 

. V . „ •~' . -•■92 I • -S'J . ■■A-i 
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Level 10- 15 

GOAL': Developing capabilities for being economically efficient as 
producer and consumer of goods and services* 



SUBGOAL 1: Develop understanding of variety of occupations, interrelat 
edness of occupations, and knowledge of Ipccupational classi 
fications and job 'descriptions 



Learner Objective 1; Each learner will bje able to describe one job and 
^ name one ocQupa^^ional cluster, ' v 

Learning Experiences ^ * . 

] T ' ^ * " * 

LEARNIlto EXPERIENCE A : (Industrial' Education, Business Education^ Home 

Economics) £ » : 

(occupationaliy related books kpa games, smalT'tools, simple equip- 
ment, manufactured objectives, on-t&e-job picttites, displays boards 
work tables, shelves or storage cabinets) ^ ' " / - ' 

\ V 
1. Have learners plan a career-corner project, A career corner is a 
kind of m^.nilab containing a. variety of paraphernalia and informati 
that, relates to a single occxi^ational cluster. The career corner 
provides leairixers with opportunities for "hands-on" experiences, 
which give thei^i the feel of job^ at several levels within the clus- 
ter. ' - - ' , : :' " 

* • 

^2. Have learners divide into groups to develop a numb^f^^minilabs. 
Each group will make a career corner representing jobs,*Y^^^^^d* to 
tKe course work, wHich are* found in one of the 15 U. S. office of 
Education occupational cliisters 

/ ' ' * ^ ' 

3, Have learners visit all the career comers to become familiar wifeh 
jobs found in the various occupational clusters. ^ 

(Adapted from Career Education Resource Guide , pp. 117-118, 1972-, 
General Learninjg Pre.ss, Mbrristown, New Jersey) 

LEARNING EXPERIENCE, B ; (Business Education, Home Economics, Industrial 
, Education) E-:^ ^ « ' * * 

(cotemerfcLally printed tiouris.t brochures) 

1. Have learners read tourist brochures describing Hawaii. * Have Jearn 
^ ers list occupations relating to the tourist industry, such as a pi 
lot,. stewarde9s, travel agent, "^hotel manager. Waiter, waitress, 
chambermaid, tour guide, surfing instructors, restaurant .ownerfe, 
shopkeepers, and advertising personnel. ^ . ^ * 



2. Hsve 1-earners discuss the attractions which have jnade Hawaii a den- 
• ter of tourism. Have leaxnf^s consider the future of th6 tourism 

•industry in tjie- statue.* > ^ , : , • ^' 

3. Invite 'a representative o^ the tourism industry to talk td the class 
about the state of tourism, the jobs that .are available in the in- 
dustry,- and tlie.. future of ^tourism in Hawaii'. 

4. Have learners investigate jf>art-time jobs available in this industry 
to gain a better look at careers JLn tourism. Have* learners list the 
jobs related to the course work, and the occupational .cluster in 
which they are located. - * 

5. Have learners /type job descriptions for each of the j6bs. Display 
in the . classroom. ' • - 



LEARNING EXPERIENCE C : (Physical Education) E , . , , ^'V'-. 
; * ' • 

' (poster paper, program materials, advertisements for' sporting goods, 
. * -accessories and fashions} ^ 

^ ' " • 

1. Suggest before an intr^aural sports act ivit^^ that the cXass produce 
.it* like a pro'fessionaJL (event/ Establish that many different* kinds/ 

'* of abilities, talenta;, and''sklSXs are necessary to bring ab6ut an 
athletic event and that not everyone has the ability" to' play a 'sport 
, on an active team; however, in addition to. athletic ability, toLoie- 
keeping, photography, .broadcasting, journalist?, uniform designing, 
program writing, poster designing,, advertising, selling, and refresh 
*ment vending' are involved. * . ^ 

2. Have nonathletic participants assume various interest area duties". 
Before the event take? place, have sportswriters. ready to cover* the 
game. Have designers and writers put together the ^programs. Have 
advertising sales pe^cfplej copywriters, and artists prepare their 
assignments. * I ^ ' * 

3.. Have students, distribute the pregame press releases an^ articles 

t^t have been prepa^Jad by the. news staff,' on the day'Jrfjf tjie ,eventf.^ 
H^ve j:he sportswritets* distribute their news stoties about the game 
i^ediately following the event, keeping in mind the importance' to 
. .aivjournalist of deadlines and the immediacy of news. • /'^ ' 

4* , 4£ter the eVent, .have learners discuss the various 'aspei:ta „of i^e 
careers involved i4i the experiment. Have those who participated ^ 
ejc^l^in their specific part in the projec^^nd why' it )/as' iinpo^tarit?. 



5. Have I'eaifners bring in advertisements "of sporting equipii;ient, acces- . 
sot^e^, and, 'uniforms. Have learners discuss the wide range of ca- 
reers in ^he world of sports and leisure activity pointing out (1) 
a* pareei^in athletics is somewhat limite^d in duration, since age is 
an important factor, (2) a career, in. athletics u&ually ^involves an 
, adjustment once a person has passed his 'physical prime. Have learn- 
ets Consider .advertisements and other materials to illustrate th^ , 
/Ways in iwhich sports personalities become involved when their careers 
have end!ed,. such as selling sports equipment and clothing; becoming / 
endorsers of products,' and becoming designers. Have learners give 
examples, of some sports figures .wfio hav'e gone on .to sportscasting^ >, 
such as Kyle Rote a(nd Jim Bout'on. Have learners give examples of 
those who moved into delated Entertainment fields, such as 'Jim 
Brown and Don Meredith.' » 



/ 

/ - 



6. Have learners give. j<{b descriptions for all related ocj;^upations and 
name the occupational cluster *in which *it is found. - /' • . 

(Adapted from Career Education Resource .Guide , pp, 150-151, 1972, 
.Gefteral Learning Press, Morris town, 'New Jersey) / 



LEARRIKG EXPERIENCE D ; > (Physical Education— Health) £ 

1. Have learners write and produce a play dramatizing^ an accident, the 
resulting' hospital treatment, and the worker's rehabilitation to 
home Hfe and job. Have learners* 'include one or more of the follow- . 
ing processes in the play depending jou th^ extent **of occupations ♦ 
, the learners know: filling* out -insurance foi;^s, .contacting welfare 
agencies for help wfth child care, and other problems during hospitat- 
ization and convalescefrice;, using rehabilitation ,arld occupational 



therapy. ; ' 
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2. Emphasize communication of information .^bout the job of earn person 
helping the accident victim* Have learners give job descyiptions 
for each job involved and discuss wide range of joba fouiya in the 
Health cluster. 

.3.* Have le^arnerp present the play as 'a mock ^television program, develop- 
ing cpimnerciafs selling health-care products, advertising health-re- 
lated services, and ''providing health Information, sucli as the American 
Jl^art Association's campaign to eradicate smoking, and other -group 
efforts to disseminate informaitipn about cancer and drtig abuse. 



(Adapted from Career Education Respuirce Guide , p* 166, 1972, General 
Learning Press, Morristown, New Jersey) ^ ^ 
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LEARNING EXPERIEtlCE E : (Business Education) ' E ^ ' , 



(office equipment and' si^pplies, variety of forms . for ccfcducting 
business procedures, resource books and material^, promding back-, 
ground about the business being simulated and about th?^ occupations 
contributing to. its efficiency and Success) . 



1. Organizia career* preparation programs, s»vcli as distributive education,** 
* office ohyCupationsi, and^business managementy .to simulate a real life 

working sitr uat tgnT" SAich as an insurance J^^cy, a finance or mortgage 
company,, a real estate agency, or a small^Vusiness engaged in pro- 
^ ducing "or <listributing a product."^ 

2. Involve learhersin selecting the type of business to be simulated 
and in developing the overall program. Arrange stoall teams of learn- 
ers to visit different local* businesses and visit or work with em- 
ployees in order to familiarize themselves with the duties and in- 
terdependence of jcrt>s, and with the organiz'ational structure contri- 
buting to efficient production. ' * 

3. Have teams ti;y to identify business personnel who would be willing 
to- serve as consultants for the simulated office. Set up the office 
simulation as a l^anch office or subsidiary of .a local company, iri- 

* vestigate the possibility of having the parent company invite learn- 
ers who have successfully performed a- job^ in the simulated company 
to work within the real company jon a work-study or part-time basis. 

4. Have learners take a" series of aptitude, ability, and interest tests 
to determine what kinds of presimulation units of study are necessary 
after the simulated office situation has been selected, an4 before 

* it, is put into joperation. ' Investigate possibility of using .commer-^ 
cially produced tests* for determining learner knowledge of telephone 
manners, filing, letter, composition, spelling, shorthand, formulat,- 

^ ' ing payrolls, and income tax preparation. Investigate possibility 
of having a company* such, as the one being simulated* to provid^e ad- 
ditional testing materials. • ' \ i 

5. Have learners develop a list of office employees needed for the com- ^ 
pany, after the pretesting.'' Have learners develop joD descriptions 
for each position, inclnding requisite skills, abilities, and ex- 
perience. Have learners 'select several entry level jobs that in- 
terest them and design their own presimulation course of study^&j 
become qualifiecf for. the position. Set up an employment information 
center where learners can come JErom time to time to. consult with the 
teacher or persons from the Jocal parent comp^any about the relevai^ce 
of' their preparation progranjs and abodt their progress. 
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6. Optional: Correlate this activity with the mathematics curriculum. 
Include as areas of mutua^ involvement,^ estimating costs of start- 
ing the company-'-supplies , salaries, monthly electric and phone 
bills, loan payments, interest rates, drawing' up a budget for* the 
company; ,and computing taxes, social security, and Ijenefit deduc- 
tions for payroll. Issue. checkbooks, adopt imaginary families, plan 
personal monthly budgets based on simulated salaries, write checks, 
on simulated expenses, receive a monthly bank statement, and balance 
personal budgets. , . , ' . , ' 

7. -Arrange furniture so th^t departments such as executive, billing, 

promotion, and customer ?eryice, are clearly separated; Have con- 
sultants from operating businesses KeJ.p design typical cases of ^ 
transactions that will flow through the departments of the irfaginary 
oprganizatlon. , ^ . 

8. Have learners exchange jobs, and instruct each other in the^skills 
they h^ve gained. Have learners 'discuss the .efficiency of the opera 
tion. • -J • , 

(Adapted^ from Career Education Resource Guide , pp. 220-221, 1972, 
General Learning Press, Morris town. New Jersey) 

LEARNING EXPERIENCE F : (Industrial Education, Business Education^ Home 

Economics) E 

( Literary Market Place , compiled by R. R.^Bowker Co., 1180 Avenue 
of .the Americas, New York 10036) 

1. Have learners identify at least one occupational clu|^ter related^ to 
a skill they are studying-. Have learners develop a Wade journal 
representing one of these. clusteifs. 

2. Have learners' write tg publishers of trade newspapers and journals 
to obtain Examination copies of their publications. Obtain name^ 
and addresses of publishers and listing of their products from the 
Literary Market Place > Have learners ask parents, relatives, local 
businesses, and libraries about journals^ and' try to obtain some 

copies. ' * , 

V * ' * . . 

3. Form committees to 'evaluate the collection of materials,^ comparing 
contents:^ writing style, overall format, and design, feve learners 
develop one or more diranies of how their otm trade journals might 
J>e organized. 

•f * 
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Have learners organize committees to facilitate the production of 
their own' trade' journal: 

a. Covefr and Advertising Art Committee . Theise learners invite - 
- members of the art department to serve as consultants. ^* 

b. - Editorial Committee . These learners arrange to worlc withr- . ' 
journalism and language arts instructors to determine the .tbl^s 
and responsibilities of managing editor, ^feature editor,, arti- ' 
cle editor', advertising edit^or. In addition, consultants de- 
velop processes for .researching stories and articles, /interview- 
ing, determining length of articles, establishing writing styles 
and editing copy, ^ o 

c. Writing Comfiiitte^ . These learners write and submit articles on 
Assignment from the editorial committee^ 

d. , Business Committee . These learners survey local businesses and 
develop ads for products and services^ available locally that 
would be of interest to readers of the trade.^^ou-^'^'*!*-*" ''i!?"'^s<i^i" 
tion, they review the classified ads in local newspapers and' 
contact establishments that hire people in their career interest 
area and develop a listing of job openings, ^including data on 
salaries, skill and experience requirements, or working hours," 

e. Publishing Committee . These learners take charge, of the mechan- 
^ ics of producing ;the journal. They arrange to work with graphic 

' arts and art instructors iri laying* oUt, the^ materials and select- 

ing a printing, collating,, and binding process. 

5. Have learners compate their first issue with the collection^ .of com- 
, mercially produced materiaj.s* Rave learners -send complimentary copi 
to the school board, PTA, ^staff members who served as consultants, 
and local businesses and individuals "represented^iti the journal. 

(Adapted from Cax:eer Edjuication Resource Guide , pp. 224-225, 1972, 
General Learning Press, Morristown, New Jersey) " . ^. 



LEARNING EXPE^IE NCS G : ^ (Art, Industrial Education) E 
7 : . ^ , • 

(Itunber, construction materials', art materials, tools) 

1., Have learners build a display booth to,, demonstrate commodities pi'o- 
duced in the State of Saw^ii, and the major industries of the is- 
Ij^nds. The .exhibit should cover sugar, pineapple, and tourism, ap 
well as others the learners suggest. The booth could be an exhibit 
the school or 'at* a ^air or community event. 

2, Have learners do' research for the display, in field tri^ .and borres 
pondenci^ with oompahies, Chairts, .schedules, data on production tech 
- , niques, pictures, actual objects, should be included in the booth as 
, learners design it.. * * , * - . 



\ 



9 



t 



3. Have learners ^research the community career opportunities in each^ 
major industry. Have learners conclude this activJLtjj-with a discus- 
sion of the community occupations which attract them. • . . . 

4. Discuss various jobs involved in each industry and the occupational 
clusters involved » ' ' » ^ . • 

• (Adapted from Career Educatjba Resource Guide , pp. 238-235, 1972;. 
General Learning Press, Morris town. New Jersey) 



Eval uation - . ^ . ' ' 

w 

Teacher-made test. Each learner will give one job desc.rip.tion and will 
list some of. the oocup^tions in onfs occupational cluster. 



ERIC,; \ 
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Level 10-12 



GOAL: Developing capabilities for being economically^ efficient as 
producer and constaner of goods and services. 

SUBGOAL 2: Develop understanding that occupations exist for a purpose 
and contribute to t^'^dignity of the individuals* 

Learner Objective 1: Each learner will be able to relate feelings about 
^ the Y4lue of home, community, or state workers to 

individual well-being. 



Learning' Experiences 



LEARNING EXPERIENCE A : ^ (Engli'sh) E r 

(Yellow P^ges, newspaper employmefnt ads, job listings from emptoy- 
menf agencies, file /cards, bulletin board) 

/ 

1^» Haye learners collect and scan local employment ads and the Yellow 

Pages and develop a list of occupations represent^ing varying aspects 

« ,of community life, Have learners group the occupations into the 

categories blue collar workers and white collar workers . 
^ ■ • "~ ■ ■ • 

2. Have learners work independently ot in small groups to make a job* 
card for each occupation^ containing the job title and a brief des- 
cription bf the work. Have learners use a color <^ode to identify 
job categ'orie^. ^ ^ , 

, • • 

3. Have J.ear^ers decide iu group discussion where. to place each job on 
a rating /scale indicatingjgr^^ige or status. Have learners develop 
the scal^jdr^watly-TnT'T^wall or bulletin board, attaching job cards ' 
as learners direct. Should learners disagree on pj.acement, make du- 
plicate cards* and post i«^two or more points. 

4. Have learners, evaluate the resulting chart* Ask the following ques- 
tions: 

Are any f)oints on the scale dominated by one category of job3? 

b. How many occupations have more ^han one ppsiti^on on the scale? 

c* Do the scale -positions tef lect factors other than prestige: 

education, incotae, location or work indoors as opposed to out- 
doors? 

d. If the occupations chosen do seem imbalanced toward status or 
^'lack of it, what does this show? 

e. Is there, 'among class members a laclc of familiarity with pres- 
tige vocations? * , ^ 

f . Might perceptions of these jobs be conditioned by misinformation? 



5, -Have learners research^ as thoroughly 'as possible, one or more of . 
;the occupations that do not .appeal to them. . Suggest that they 

first Identify personal factors and job characteristics that combine' 
to^evoke turn-off feelings about the occupation, then identify as 
many 'pbs it ive,* rewarding, constructive aspects of the job as possi- 
ble' in an attempt to explode stereotypes .existing about the occupa- 
tion. Have learners write to or interview* workers in the.occupa- 
* tion they explore' for mpre specific, personal, human data; 

6. Have learners re-evaluate the position of each job fta tjie rating 
scale ai;id move any that now* seem inappropriately placed. Pose the 
question: "Does familiarity, iii some cases, bre^d respect rather 
than contempt?" " ' : 

(Adapted from Career Education Resource Guide , pp, 153-154, 1972, 
' General Learning Press, Morris town. New Jersey) 



LEARNING EXPERIENCE B : ' (Industrial Education,, Home Ecdndfilcs,, Business • 

Education) E ' . \ • 

(paper, pens) ^ ' - • t 

1. iSuggest tQ^ the- class^, in the course of discussions about occupations 
^ which stem from acquisition of the skills 'being learned, th^t inter- 
• viewing.. workers in related fields might; be an excellent; way to get^ 
valid information about these occupations; -* - ' 

5. Have learners discuss interviewing tdthhiques , Invite comments, and 
make observations about skillful- questioning, effective listening, 
note- taking, and appropriate manner^. Have lear;ners practice in- 
. troductions' and leave taking, 

3, Have Jthe groiip develop a list of questions that will elicit a broad 
• picture of an occupation. Make sure that emphasis has been , given 
to practicality, logical sequence, and sensitivity to the subject's 
feeling?. The questionnaire might contain items such as the follow- 
ing, ' ' • 

What is the name, of your occupation?^ 
Is it called anything else? 

How long have you worked in it? * . ' 

How long have you worked for' this 'company? * 
About how' many people work in' the field? 
Are these jobs in expanding career areas? 

Is this job limited to the state of ' Hawaii? . ' ^ * 

' Has this job changed^ in your experience? , 
/ Do you see changes coming?.. * ^ 

What exactly. do you do all day? 

Do you use tools and equipment? 
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bo you have to' cooperate with' others? ' . ^, 

What is unilsual' aboiit 'yx^ur occupatioti? ^ 

Is it; dangerous? * ^ 

VTould you call/ it challenging? Why? . . • ^ 

Would -^you call it satisfying? W^y? -y' 

Would you mind saying .about how much peot)le iri-^your ^occupation 
earn? . - * ^ ^ . ^ 

' What are the special qualifications for getting a jdb. in your 
field? 7. . ' ' X 

How much education or training does a b^inner nefed? , * ' • 

Is a license of any kind needed? ^ - o 

Is any capita], needed? ^ *- . 

How do"es olie go about getting this;^kind of job? q 
How did you get yours? ' 

Wa^ this y6ur firat choice for a career? " • 

*'Did you have trouble choosing? Why? 

What are- the- advancement op'portunities? . - ^ % 

Who are .the local employers .for people with your skills? 
A,re there related occupations in -which many of the same skills 
are required? ^ - - i 

^Jftiat are some of the oliher*'good and bad'TJlyints about this career? 

^Does it affect your personal' life? 

^What else can you say abput your career field? - 



4. «*Have learners engage in role playing interview situations. 

"5, Have learners go out as individuals or iti smdll groups to interview 
^ people in their^places of employinerit, 6r Invite a worker to the 

sphopl^'to be interviewed by ,the entire class. If guests are invited, 
provide ther(u,§head of time with the list: of questions which will be 
. asked. * ^ - * 

^ 

6. Have learners plan and -carry out a schedule of appointments. 

7,. Have learners present written or^ oral reports on interv^.^w findings. 

; *• 
. 8. ' Have learners partibipatS .in a critique of the planning and methods 
"^that were used. IJave learners share -their ideas and feelings about 
, Che occupations, they have encountered and about careers in general., ^ 

(Adapted from Career Edlac^tion Resource Guide , pp. 203-204, 1972. ^ 
X General Learning Press, Moi?cistown, New Jersey) ' • , 



7 - 
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LEARNING EXPERIENCE C; ^ (Industrial. Education^ Home Efconomics, Buslnesis 
T r Education) p . 

(chalkboard, Employment Orientation .^ Manpower Development and Train- 
/ ing"^ University of Hawaii, ComraiihjLty College System, film/ Careers ' 
in ^fehe<70s , Santa Ana, California: Doubleday) ' 

1. Have leai;ners list on the chalkboard, occupatiorxs which make use of' 
a particular skill* learned^ in the course. .Have members of the'class* 
place. asterisks beside those occupations which are likely to' lead to 
union membership . . ^ ^. ' „ , ' 

1: .Have* learners complete the ^activities of^Uni-t 9, Employment Orienta - 
tion (Manpower. Development and Training): "The Union and the' Worker. 

HaVe learners invite a union representative to class to answer their 
• * questions about occupations which involve union membership, agd ways 
in which their lot Is improved by union membership. ' - ^ , 



^ Evalua^ibn." 



4 



Teacher -^ad^ fast., E^ch learner will relate feelings about the value of 
'home, conjmunity^f" or*; state worKgifs to individual wellbeing. Criterion 



of ^acceptabiflity 'determined by t^eacherr 



r 



. \ . - . ' * ^ Level 10-12 

GOAL:" Develop^ing. capabilities for being economically Efficient as 
producer and' consumer of goods and* services. 

SUBGOAL 3: Develop appreciation for the vMue and^ wo^th of ^ork, appre-. 
. ^ ^ • ciate the contributions of occupations t|M^y^ty and the 

economy^ and apprjeqiate that- work meaiaH^^Bfeytt things to 
• different people. -^JW^r 

* . '* » . ' - ^ * ^ . 

Learner Objective 1: Each *learnei:»will 6^- able to explain how one's 
* . . service^ contributes to the* communitjr. * ' 

* • Learning Experiences 

• * ' «> 
LEANING EXPERIENCE A : . (Social Studies) E . . - . 

(letter -writing materials) . ' 

• - ^j"^ « 

1. Have -learners discuss what they already know about various occupa- 
tions ^involved in the legal system. Have learners contribute their 

^ knowledge or questions ^bou^ the ^ork of judges, lawyers, policemen, 

• coronas, d.octor-s, newspaper reporters, newspaper editars, 'juries 
clerks, cour*t reporters, mafepAST^ and guards. 

■ W • ■ 

2. With the -teacher 's help, ,iiave learner arrange with a local or co.unty 
court to attend a court session as a g'roup. CQntact 'the judge and 
the lawyers for the defense* and prosecution for permission. Before 
the court yj^sit, divide learners into* interest groups According to 

. the various occupations involved in tlie legal system. \At the ^dssion 
have learners observe, all the principles involved, particularly the 
representatives of their occupational selection. . After the session 
^ is bver, hold interviews for the interest groups with the court per- 
sonnel. . . " • ' 

* . ' ' ' ' 

3. Have learners write thanjcryou letters to the people who helped them. 

4. Have Reamers plan and stage a mock, trial.' Divide learners into. ^ 
groups, according to their interest areas. Have one group imven^ the 
crime. When the circumstances of, the crime have been developed, | have 
another group write newspaper stories, an^ editorials about it. fiave 
learners play the -roles of plaintiff , defendant, arresting officfer, 
witness,' judge, lawyers for the. defense and prose.cution, doctor,/ 
psychiatrist, co^rt -reporter, clerk, and jury. . » . 

5^<i Have' learners research their, roles. For example^ lawyers for th^ . 
* defense and prosecution should build their prospective cases. If, 
.for instance, ^ttie' mock trial involves a man who was' hit in the neck 
with a golf club, the doctdr will have t6 study injuries to. the neck 
area in order to give. Convincing testimony. The* psychiatrist who* 
might .testify bbqut tHe sanity of the defendant," will haVe, to do. ^ 



/ 



research in the area of ^psychotogy; The policeman who first arrived 
' on. the scene of the incident will have* to research pjolice reports. 
The, judge will have to research 'Court f)rocedure and the various sen- 



tences , 



The clerk will research his/her job. 



6» After the mock trial, have learners describe for the g;roup how the 
ro^^played meets a need of the community. 



' ^ LEARNING' EXPERIENCE B ; (English) \C ' * , 

[1. Have learners name some of the forms of mass communication media, 
^ and ^scuss the importance of communication in a complex society. 

Have learners explore the impact of effective speaking techniques 
on television careers * Hav'e.^iearnef^ relate^S^oice control, enuncia- 
tion, pronunciation, gestures, .and so on, to the job' skills needed 
by actors, reporters, announcers,' publicity specialists, ancl' public 
relations' personnel. , • « 

« ' - • 

3. Have learners investigate ways in which cameramen, boom operators, 
stage and lighting directors, imisical directors, and audio engineers 
use knowledge of verbal and- non-verbal communication skills. 

4. Lead discussion oil how occupations discussed serve tiie conimunity. 

(Adapted from Career Education Resource Guid0; p. 168," 1972, 
General Learning Press, Morofistown, New Jersey) 



LEARNING EXPERIENCE C *y (Home Economics, Business; Education) P 

" i 

1. Have learner-8 invite an official of tlie Better Business Bureau to 
visit ^the class to discuss what the bureau do^s, why' such a monitor- 
ing agency has become necessary, in American society, and what occu- 
pations contribute to the functioning of the i^ureau. 



2, Have learners role play appropriate reactions to simulated dishonest 
business^practices. Have learners base simulations on the visitor's 

. descriptions df how the. organisation deals w*Lth deceptive adve^rtis- 
ing, unfair treatment of consimiers, f ly-by-jtight business schemes,' 
and unautbprjLzed door-to-door salesmen. / 

^ *. \ ^ \ ' ' ' ' 

3. Discuss importance of the Better Busine'ss Biireau to the consumers 

in the community, ' ' ' / . • 

(Adapted from Career Education Resource Guide > p. 239, 1972, . 
'General Learning Press, MorristoWn, 'New Jersey)' 
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LEARNING EXPERIENCED) : (Social Studies) E , * 

( Employm6cit Orientation . Manpower Development and Training. ' 
University of Hawaii, Community College System) 

1. Introduce the term, "qivil service" and explain its meaning t6 the 
class. Have* learners discuss ways in which civil service developed' 
to meet civic n^eds. * # • 

2., Have learners list and research ctVil service occupations of interest* 

3. Have learners follow Unit 8 of Employment Orientation (Manpower De;- 
. • velopment ^nd Training): "Goverranent Jobs." . 

LEARNING EXPgRtENCE E : (Social Studies) E % - * ' 

1. Hav^ learners study the Parks and Recreation pepartn^nt in' their 
community. Have the ciaEss name at lea$t five local park facilities 

\ which they use regularly— playgrounds, beaches, picnic areas, or 
.campgrounds. Have learners ^t a Ik over ways in which they enjoy the *- 
local parks. - - . , 

2. Have class invite a representative^ from the local Parks and Recrea- 
tion Department to talk to "the class about the work which goes into 
maintaining the p^rks. ■ . 

3. Have learnets find out at -least 10 jobs which contribute to the 
maintenance' of park facilities and research 'job characteristics.. 

ft : - I ^ 

LEARNING EXPERIENCE F ; * (Social Studies) £ ^ . „ ' 

("B^s Faets^CA Picture of the tnteifcit:/ Biis Industry.", National * , 
Association^df Motor Bt^ Owners, Reader's Guide to Periodical Lite^^ . 
ture , telephone directory, access to» telephone, letter writitig mat- 

.1. ^ Have .Xeai:yte!rs study the public: transportation service^ industry. Have 
^ learners read the/ booklet^,--, "Bus acts:* A:]^icture of the Intercity 
Bus Industry." ,\ , \ . 

2. Ha>;e learners use the Reader * s Guide to Periodical Liter<ature , to 
find .magazine articles about the BAB3^ pulJld^jC^^tralasportatiq^^ 

v., of San fr^ncisco. ^ Have learners consider tfte-needs of 'the city of 
Honolulu for improved public transportation.^. O , 



3. .Have Ifearners invite a representative f^omM.T.L. , Inc., TheBus., 

to discuss jobs in the public transportation indus^^: the variety 
of occupations in the industry, requirements for entry into thei^, 
salary lexpectations* of public transportation workers; and future 
prospeqts for the industry in Hawaii. 

4. Have learners speculate on future civig needs for t^nlportation 
and how they might be met*. , . 



4g 




Evaluation , v * ' ' ^ - 

Teacher-made test, sTiott answer and completion.. Each fearner will name ^ 
at 'least one major service occupation and state how ft, m^ets jan important 
need' in the community. * • 



^ ' V3»' . Level 10-12 

GOAL: Developing capabilities for being economically; efficient as . 
producer and consumer pf good§ a^id services, 

SUBGOAl 3: Develop, apprebiation for' the valu^ and vioi^th of work, appre- 
.ciate the contribution of occupations to society and the 
economy, and appreciate that" work means different things to 
different people.^ ^ 

Learner Objective 2: Each learner will be" able to describe economic inf- 
' ' plications of career decisions; 



^ Learning Experiences , . , 

LEARmNG ^EXPERIENCE A ; (Business Jlducation, Home Economics, Industrial 
; Edudation £ ; ' ' i 

(VBay Rates in Hawaii," Hawaii E&ployersi Council • "Careers--How Real 
is Salary Discrimination* Against' Women?" Ednjpnds, Mim Glamour 
Magazine, 1970; Handbook, of Job Facts by N. Thiemann, Spience Re- 
search Associates; Occup'ational Outlook Handbook , Government Fring- 
ing Office; Handbook on;Women Workers ^ U. S. Department of Labor) 

1. Have learners read the booklet, "Pa^ Rates in Hawaii" and pay spe- • 
ciaT.. attention ^to the field in ^htch they are^interested. 

2. Have learners read the magazine at^icle **Careers--How Real is Salary 
Discriinination Against Women? *^ X '\ 

3. Have learners acquaint themselves with the Handbook of Job Fact^, . 

4. Have 
interest 

in Ocx^atiotial Outlook Handbook . ^ , * 
SX*" Havevjeafners .^read the Handbook on Women Wdrkers. 



learners" look up five jobs in whictfS^iey feel they might be 
rested. Have learners read, "Earning and- Working Conditions" 



6^ LeaH '^Iscussioti jon materials read by learners. , -0 

(Adapted from Guidance Curriculum Guide: Careet Development, Inter - 
mediate Level , Publication No. HAC 71-3815, -p. 120, Hawaii State 
Department of Edupation,^ Office of .Instructional^ Services, Honolulu) 



LEARNING JSXPERIENCE B: 



5. 



7. 



( Employment Orientc 



KMat;hemaJtT^&i P 

/ ^ ' ^ ''^ ' ' 
'ient^tion « ' MaiJ^ow^r Development and Training. Uni- 
versity tof/ Hawaii, ^Comui\;Lty College Sy • / ^'^ ; 

Ha-^e leatjiers discuss vith the teacher sbnie fe^tifres of budgeting, 
becoming familiar. with': the basic vocabulary ^*^^ets, expenditures, 
defioit, intere^y, mortgage, and other budget C€irms. ^ ^ ' * 

Have learners follow the activities in Employment Orientation , Unit 
13 ("Spending/the. Paycheck WiselyV)". . # ^ 

Have learners pian a sample budget for themselves, either for an 
allowance they receive from their families, or for pay they receive 
firom a part- time" job." . 

Have learners prepare a sample budget for an imaginary family, jgiven 
all* the family's income, and needs', in terms o£ mo2?tgage payments, ' 
utilities, /^savings, food, entertainment, automobile, and insurance. 

Have .learners imagine themselves to be ready to seek a job right now* 
H^ve ' I'earners draw up a sample list of how much they think they will 
need for the kind of home in which they want to live, the* amount they 
think they f^ould "save^ special needs they have for "transj^prtation, 
entertainmd^nt, or medical expensed. Have learners come u"]^ With a 
figure, /based on what they know about budgeting, that they think will 
meet their n4eds. ' \ 



Have iearners list three cateers i7hi6h interest themy Have learners* 
find w 8ala;ry range for each one frdm classified ads from newspapers, 
or journals* - . ^ 



Have learners compare* their sample budgets with the salaries they 
think they will be able to earn. In cases whesre the salaries fall 
below the budget figures, have learner^ consider whether they* pre- 
fer to adjust their budgets, reconsider their career plans, moonlight, 
or follow*some ^ternative plan* . 



LEARNING EXPERIENCE C : ' (Mathematid^) E ' ' . 

(films/filmstrip dealing with economic aspects of working, for 
example, '^Earning Your Money,'! oir/'Making Money Work For You," 
McGraw-Hill Book Co., "Personal Values ,vs. Salary," by E. Tando) ' 

^ ;^ 

1. Have learnei:s discuss the relationship 'of financial planning to ca- 
reers. Have learners consider the idea that they may be happier 4 
earning a small salary and living within their means than earning a 
large salary aiiti .spending it foolishly*. 
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2. Have learners, view the filtastrijps^, ^^Earrift^^Your Money** ar\4^^!^aking . 
" Mon^y Work For You," .or' aii5[ilar- "films ^ * "V ' *^ ' 

3., Have learners select threfe caree.rs in wh^ch they are interested, and 
research approximate startihg salaries for those careers. ^ ^ 

4« Have learners make inonthly^ buldgets based on salaries. " 



LEARNING EXPERIENCE D; (Math^atiB|) p ^ ^' 

1. Have learners study the use of ^credit, both in the context, of busi- 
ness and| personal finances-. t ^ 

2. Have learners look up the Small Business Association and find out 
what arrangements fledgling businesses may/make with this agency 
for initial credit..* ' , * ' . 

3. -Have learners 'determine interest rates for charge accounts at various 
-Stores in Hawaii. » » * \ , 

\ ' \ ^ . 

4. Have learners "charge" one or more items, determine how much their 
monthly payments will be, what interest they mu3t pay, and how much 
money^ could have Seen saved had they 'paid cash for the ite^is^ 

" ' ■ ■ . '■■ ■ • . 'V.. 

LEARNING EXPERIENCE E ; (Business Education," Home Economics) 

• } * • • ^ . . • ^ ♦ 

1%^ Have learners discuds the financial advantages and^ disadvantages of 
going to a college, ^junior college, or technical school after high 
^ school. Have learners determine if ^further education or training 

Is required for their occupational choice.. 
' " * ** 

2. Havd learners determirle; the cost of attending a iollege, junior 

\college, or technical school for one semester and tme yeat. Have 
. *. .them Include room and board and personal expenses. Discuss ways 

learners can finance further education or training.. ' ^ 

• ^ , . • ' ' 

3« Have learners discusS*^e possibility <^f continuing In a Vocational 
education pattern and gainitig job entry skills j but attending col- 
, lege on*a part-time basis for the intellectual stimulation It would 
offer. 



LEARNING EXPERIENCE F : (Social Stud^e's) E 

('The Danger Signals Are Here," J. -Chun/ Jarrett Intermediate; "Re- 
* garding Trddes,"'and "Professional Jobs Tight,** Honolulu Star Bulletin , 
available from Department ojE Education; **40,000 Persons 'on Welfare," 
Honglulu Advertiser , /July 31, 1970; "Economic Indicator.s-First 
^ • Hawaiian Bank," and "Banjc of Hawaii, -Monthly. Review,^ both available 
*from the respective banks or the Department of Education) 

1. Have learners listen to the tape, "The Danger Signals are Here." * 

2. Have learners read the Star Bulletin article, "Regarding Trades.^* 

3. Have learners find out what the unemployment rate is in Hawaii, and 
coii^are that with. the nation as a whole. » Have learners refer to the 

^ Honolulu Advertiser , July 31, ^970 "^0,000 Persons on Welfare" and 
'Taore recent articles on the sufijectJ *' , ' » 

^. Have learners read the 1971 Star Bulletin, article, "Professional 
' Jobs Jight." 

5. Have learners look over economic newsletters published by Bank of 
Hawaii and First Hawaiian Bank. 

6^ Have learners think of three careers in which they are interested, 
and relate in writing the economic trends they have been Studying 
to the specific careelJ^. 

t. - • ' 

(Adapted from Guidance -Curriculum Guide: Career Development, Inter ^* 
mediate Level , Publication No. TAC 71-3815^ p, 15^, Hawaii State 
Department* of Education, Office of Instructional Services, Honolulu) 



Evaluation _ 

Oral quiz. Each learner will list three economic rewards from work* 

: / \ ' 113 ' • ' . 



Level 10^12 . 

GpAL< Developing xrapabilities for- being economically efficient as 

producer and consumer of goods and serviced, • ' . 

- ■ ■ ^' . / 

SUBGOAL 4: 'Develop understanding that new oQcupaikions develop in response 
to needs of society, , 

\ V ■ ' ■ 

Learner ObjedtivewL^ ^Eaph learner* will, be. able t;o describe ways in which 
* needs of society have changed and how the work 

.structure has been altered due to .these changes. 

• ■ ' ^ ' . ■■' *• ■ '- '.. • - . 

Learning Experiences ' * - » , ' « 

^'^ ' 

LEARNING EXPERtEKCE 'A : (Industrial Education) E - ^ • ^ 

• • ' ' ' ^ ' 

(reference materials on occupations, in the construction fiejd, for '"^ 
example: "Construction" from the^series Careers an the 70s , Double- ' 
day Multimedia) \ ' 

1. Have learners research occupations in the construction f£eld. 

2. Have learners visit a construction site in their community and ob- 
serve thfe many kinds of workers who contribute to a building pro- 
ject: electricians, carpenters, plumbers, architects, engineers, 
plasterers, painters, glaziers, and others. 

3. Have learners di.scuss the project they saw and the advantages and 
disadvantages ^f the kinds of worK'they ob.served. 

Have learners cite factors which contribute to stability and insta- 
bility in the occupations related to the building trade. Examples: 
union guarantees to member^ lead to stability; economic fluctuations 
lead to decreases in demand for new construction. 



LEARNING EX^PERIENCE B : (Industrial Education, Home Econoinics) £ 

(Occupational Outlook Handboo^^ and Manpower Trends in the 708,' 
U.^S. Department of Labor) * ^ . 

i 

1. Have learners read the brochure. Manpower in the 708 > and ^(iew the 
accompanying slide presentation. * ^ • * 

2. Using the Occupational Outlook Handbook and other referenced, have 
learners make predictions about tlieir chosen careers. Have learners 
identify trends which have affected the careers in the past, and 
generalize from these to the prospects for the ftiture (consider ener- 
gy crises, dock strikes, fuel price increa*ses)» 
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LEABNING 'EXPERIENCE C t (Industrial Education, 'Home Economics, Business 

Education) E . 

1. Have lea/ners discuss the human ^resources. for career development re- 
search availab'le to them in the community. Examples are retired pro- 
fessional men and women who have an interest in young people, and who 
can draw o,n extensive experience .in disqussing the ins. and outs of 
..careers, emphasizing how the needs,, of society have chai\ged during 
^ their working lives, and how the work structure has beeiv altered due 
' to these changes. , \ , 

2» Arrange for a particularly affable and articulate senior citizen, 
^^ho is familiar with occupations related to course^ work, come and 
reminisce afaoiA occupatiojns thdt are obsolete because of socijetyis 
changing needs, and how the work structure has been altered to meet 
these changing needs. / ^ 



(Adapted from Career Education Resource Guide , pp. 114-1!^, 1972, 
GeneraJL ^Learning Press, Morristown, New Jersey) 



LEARNING EXPERIENCE D; (Art) E 

» * if *' , ' 

. (materials for construction of a mural)- 



jVj 1.. Have learners make a 'mural showing changes in transporfcatioh. The 

%f " miiral should stress -the additional personal qualsities, knowledge, 

-Jk and skills which each "progressive change requires in order to have 

* * ! people who can operate more complex methods of transportation, • 

. i • . - - - . ' ' ' ; 

, 2. Have learners depict. ^ome other area: housing,, preparation of food, 

k ' ' methods -of edtfcatipn^ or 'production of clo.thingt " 

> \^ . ' ^ ■ ^ 

^ 3*.^ Have learners consider their increased need for more training and 

-> " knowledge. ' ' ' , 



4«, Have leamets make lists of characteristic^, personal traits; skills, 
- and knowledge'pf the people involved in each step of the change being 
studied. . • • 

(Ada^ed frortf A Guide for Developmental Vocational Guidance, Grades 
* ^fejt^-4)..,127, 1968, Oklahoma State Departm^t of Education/ Tulsa) 



-5 . ' ^ 
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lEARNING EXPERIENCE E: ^ (Industrial Education, Home Economics, .Business 

Eduction) £ . . 

(Reference materials on Societal chan^;es and .occupations, for exam- 
ple: You and the Next Decade by A. Adrian, David McK^y , ' I nc : f 
"Bene*fits of Loc^ng Ahead," Coronet; Film Co.' ^*The Challenge of 
\ Change," William W. Matthews Co.) 

1. . Have learners read/view and discuss reference materials on societal 
• changes- and the effect upon various occupations . ' 

2» Have learners discuss ways in which changes of society affect the 
world of work. Have learners prepare a brief statement predicting " 
ways in which they expect the career whicli most interests them to 
cTian^e. * . * » 

LEARNING EXPERIENCE F ; (Industrial Eclucation , Home Economics) E 

1» Have leai^ners study changes in society brought about by^technology 
and ' Sutomajt Ion . 

; . . ■ V , " 

2. Have leaxx^rs think of examples of cnanges in careers brought about, 
by' the industrial revolution. For example, manufacturing changed 
from crafts and cottage industries to lassemly line production 

3. Have learners select a career in which they are interested and demon- 
strate ways- in which it has been touched by the industrial revolu- 
tion. , / 

4« Have learners, in gegieral class discussion, consider ways the, whole 
pattern of society and occupations have changed because of technolo- 
gical advancements. , . , - ' 



LEARNING EXPERIENCE G ; '(English) P 

(old newspapers from Honolulu from 20 and 40 years ago, duplicating 
'facilities, current newspapers) 

1. Look in libi:aries and' newspaper archives for old newsf)apers from 20 
and 40 yekrs ago in Honolulu* Duplicate copies of the help wanted 

^ ads. - ' . ^ ^ ' 

2. ^ave learners read the ads and see if they^are qualified for any of 
the jobs. Have learners compare the old newspapers with current ones 
discuss wh^t new jobs have been developed" in the last 20 and 40 years 
and reasons for development. ^ v 
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Have learn^s make projections into the future, based on the accelerat- 
ing rate of change in job opportunities which they have observed. 
;ave learners* tell how jobs of 20 years ago relate to current ones. 



.Evaluation « , . ^ ., - y 

Teacher-made test, essay. Each learner will describe ways in ;Hfaich the 
needs of soeiet^have change<f and how the work structure hfis been altered 
due to these cKange^s. Criterion of acceptability determined b^ teacher. 



ERIC 



1. 



/ ^ I Level 10-12 



GOAL: Developing xapabi lit ?.es .for. being ecor\omically efficient as 
-proj^tfeer and consumer o£^ godds and .services ., - . 

SUBGOAL 5: De;yelop employability skills. ^ - . 

I't • " ■ " ' • ■ 

Beamer Objective 1: E^ch learner will be able to list skills adequate , 

>fqr job or educational entry in an^area oJE interest. 



Leamtqg' Experiences ' * 

^LEARNING EXPERIENCE X ; ' (Industrial Education, Business Education, Home 

' Ecoriomics) P ^ • 

( Official Occupational- Skills Program Handbooks Vocational-Technical 
Education^ A handbook for the occupational skills program for spe- 
ciarl education students * Office of Instructional . Services, Depart- 
nlent pf Education) * " ^ - " . ' 

-.1. Have learners complete ^he levels suggested in the Occupatioioal Skills 
' ^ Progr^ -'Handbook ; in- the cluster of his/her choice. • 

<»2.* Have learners consult Vith a pei^onnel director or ^wotker from a re-, 
lated field and review £heir skills and^ evaluate their competence* a^n'dl*, 
readiness for job eixtry ^ - ' ' < . * / 

\ * . ' P 

LEARNING EXPERIENCE B : (Industrial Education, Home Economics)' P i • 

(Pre-Industrial, Preparation Program Handbook , ^Vocational-rechnical 
j Education.^ Office of InstrudlricnT^P Services, Department of Educa— 
I tion, cl^s)5ifie'4.,ads frpm newsp^p.ei?«) ' '\ • 

* . -\ ' " ' ^ " , . r ' . 

1. Have leamfers complete activities suggested in. Pye-Industrial Prepa- 
ration Program Handbook - for a job skill'^jof their chc^Lce. 

2. Have learner8^^se classified ad sections of news|>apers^ to determine 
the skills needed in the job(§) of interest to them. 

. : . ' ' \ . ' ' • — / ' ^• 

3. Consult with pers'ojinel •director or worker from-'a related field to c 
review the skill'sT ol the .^learner and* evaluate "his/her Competence arid " 
readiness, for job entry, - ^ ' , 



Evaluation - > - 

Oral. quit.. Each learner wil'l name a job in which he/sha is Interested 
and will '^^ist tWb skills neede?i for that job. ' • . , ^' 



^ . - Levet 10-12 

GOAL: Developing,, capabilities for being ec.onomicalfy efficient as 
' producer and 6onsumer''of goods and services • r ■ ^ 

StjBGOAL 5: Develop^ employability.-skiiis. v ^ v . ' 

Learner Objective. 2: Each learner wi^l develop capabilities of being 
: able to mov^ into a job dr further education* 

: ^ ' i r ' . ^ 

*' ' Learning Experiences ^ • ' • • 

^ ' ■ - . ^ ' r ^ 

LEARlgNG EXPERIENCE A ; (Home Economics . Indji&trial Education, Business 

Education) p - - ' 
1. H^ve learners design a personal **career competency contract," Have 
learner form his/herown advisory committee--^ teacher, a counselor, 
. a parent, and a tepreseiitafive . from the occupational interest field-- 
to help' ti.dentify and develop the 4career competencies needed to meet 
his/h^r goals • ' . * 

,2^ Have, le^arner periodicaUy review and i^'evise their contracts ASr^needed 

(Adaptjei from Drier, Harry N. "Implementing Career fievelopinent 
Progranjs in Senior High Scl?ool^," cited in< Hansen, L.* S. ''A Model 
for^lCareer Development Throjugh Curriculum," Personnel and Guidance 
JouCTial . .Vol. 51, No. 4,' December, 1972, p. 248 . ) ' ' ^ 

, ' ' ' ' r ' . 

'V ^ ; / • . ' ' 

LEARNING EXPERIENCE B ;^ (Business Education/, Industrial Education, Home' ^ 
, , Econooics) . P . , T 

' (duplicating^ facilities) '* A 

' . ' ' ■' ( i ' 

1. Have learners discuss the imp.ortance of starting a resume^ Some , of 

the advantages to be stressed include the necessity for ^resumes in 
•»job seeking, and, more important, the benefit of a resume in point'-- 
^ing out to learners wh^re^ their d^f icienciear' and strengths are, so * 
£hat they may bjebdme better prepared to enter thre -v^bfld of work. 

2. Have learners write a Jetailed description of any job they have held* 
H^ve learners include in* the de^j:tJLption name of employer, dates, 
type of job, and^ rate of pay, knowledge 'or exj^erience gained, employ- 

» ^r satisfaction. .. ^ \ * * 

3. Have learners writ.e,^ description of their extracurricular activities 
and interests. Have learners discuss the. importance of occupaticins, 

. and- the reasons these should be included in resumes. 



4. • Have each learner prepare a resjjime' f or duplication and use^4^ job 
seeking. - ,C 

(Adapted from A Guide for Developmental Vocational 'Guidance, Grj^dgs . 
p. 9j2, 1968, Oklahoma State^, Department of Education, Tulsa^, 



LEARNING' EXPERIENCE Or (Home Economics, Industrial Education, Business 

Education) p ^ • \ ^ , ' 

(Official Occupational Skills Program. HandbagKl ' Vocational --Technical 
Education. A handbook for the occupational skills program for spe- * 
" cial education students. - Office of JnsCructional Services, Depart- 
ment , of ^Education, State ^of Hawaiiy 

1. Have learners complete a course of study leading to levels of job 
- entry specified in the Official Occupational Skills Program Hand- - 

L'book, Vocational-Technical Education. . , ' ^ 

Have learners discuss theit career plans with teacher ,aftgr achiev- 
ing job entry competency. 



LEARNING EXPERIENCE D ; (Health, Business Education,^ Home Econonric5, 
^ ' . , ' Industrial Education) f ^ • . ' . - 

1. Have learners ral,e play two Job interviews: on^ b^Ween an inter- 
- viewer and an applicant with self -conf idence^^ and one between the 
same' interviewer and' a nervous o^ insecure applicant;. 
. - ' , ^ ' ^ 

2^ Have learneirs* conclude from the role play th^^ self-confidence is 
an important trait in getting a job, and also probably in keeping ' 
that job. . y ' ; \ \ * \ \ 4 

3. Have learners discuss ways iti which self-<5onfidence can be,culti- 
. . vated. ^ ; . " ' ^ ./ * . 



LEARNING EXPERIENCE E : (Industrial Educatlot)i, Home^ Economi<is , Business 

Education) n,-. , ^ ^' ^ 

1. Have learners, /invite a pan^l oJE .recetft" graduates firom their high \* 
- , school^who,'haye gone pn to.college td"" discus s thefr attitudes-Jibout 
Col-leW,. and the changes^ In the way -they relate to the college en- 
vixon^nt after fhey have obtained f^illarity with 'that jenviropjoent 
Each panel, member will discuss his/her experiences and answer ques- 
tions from the class, .using personal^ experience to provide advice 
for th6 learners. - * ' ^ - ,^ 



a 
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2. Have Iqarners invite a panel of recent graduates .from their school 
who have not gone on to college to visit and discuss their jobs and 
any training they needed prior to employment.. 

3. Discuss" changing attitudes toward the need for everyone „tb^o to . 
college*, 'Have learners discuss and assess for^ themselves Sie value 
of a, ^college education vs*. other forms of education or training. 



0 
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Evaluation '. ' • '. »' *^ . * . 

*• Teacher-e'v^aluation. Learr\er will demonstrate capability of being ab^le 
to move into a, job or further education* ' * • ; 
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• . ' , - ' - ' ^ I.evei 10-12 

GOAL: , Developing- cap^iliti^s for being economically efficient as 

producer aiid constimer of goods and servijres.^ ^ » 

^SUBGOAL 6: Develop understanding of the relationship between* educ^^-on 
and work*; ^ ^ * ■ • - ' ^ * 

Learner Objective 1: Each learner will be abletorlist the educational 
• ' requirements for a specific job. < 



/ ' . ^ , Learning Experiences - ^* 

LEARNING EXPERIENCE A : (Home Economics, Industrial Educ^tidn,, Business. 

Education) ; • ' ' . ' 

(occupational information reference materials, for example ; ' Diction- 
ary of Occupational Titles , U. S. Government Printing Office, A 
Guide to Occupations in Hawaii ^ Career Information Center, Encyclo- 
pedia of Careers and Vocational Guidance , J» 6* Ferguson Publishing 
"Co., Handbook of Job Facts , Science Research Associates) 

^ ' ■ 

1. Have each learner state an occupation in which h^/she^has a serious 
interest, based on the question,. "If you had to choosp an ocfiupation" 
todayt^ what would dt be?" 



*"2. Have learners find .the educational requirements for jthe occupation 
whidh most interest them. Other data to be incltided in the Report 
are: 

a, possibilities for change of the educational requi^merits In the 

• future ^ * 

b. jtfhere the educational preparation opportunities are; likely to 
be found- • . ' 

' c. Qost of educational preparation 

""d, trends -of supply ^nd demand for this worker and what kihd of 
educational prepar^ation .best enables one to, cope with these 
trends. ^ V. . - 

• ^ * ' . ' r . ' • • ^ ^ ^ , ' 
^. Have learners present their rfeports -to the rest of the class. 



LEARNING EXPERIENCE g : (Business EducaJ:ion, Home Economics, Science, 

Music, Industrial Education) E ' ' 

(paper, stationery, envelopes, pea^ ^"tamps) 

1. Have learners choose occupations which interest them and write for 
free Copies of job description .pamphlets from the U. S. Department 
of Labor or othfer organizations. (See AppeAdix for listing) 



2. Have learners read the brochures they receive and, report to.ithe 
other membets of the, class on the educational requirements of the 
career in which they are interested. ' ^ ' 



LEARNING EXPERIEHCE C : (Hatliematics)- ^ . . . ' ^ ' . . 

(occupational information "reference materials — see Appendix -for 
suggested titles, graph paper)- . . 

1. Have learners tlfink of a career which uses the skills of mathematics, 
such as engineer, dentist, economist,, commerci'^1 teacher, bookkeeper, 
optometrist, farmer, draftsman, agricultural engineer, or waitress. 

A •. " ■ - 

2. Have each learner research one of these occupations and report to the 
rest of the.clas.on the educational requirements of the specific 

• " ' career.. > . . - « 

3. Have ^ -cfbmmittee of volunteers record all the careers selected and 
grapli'the number of years of education required for each^ ' ^ 

/""^ ' * ^ ' ^ * ^ ' " 

LEARNING EXPERIENCE:' D ; (Business Education, >Home Economica, Industrial 

Education) £ ^ > . • 

^ - (occupational information reference materials-rsee J^pendix ^or 
'listing"'Qf titles) ' - ^ ' ^ ' ' * 

Ir Have learners discuss where they are t;o go from this course: ^ to • 
further vocational 'training, to ait academic course of study,'*or 
right into the world of work. ^ ' , 

2, I}ivit6 a representative of an Industry related to the skill! being 
learned, an admissions officer from a vocational training school^ 
ot recent graduates to^ discuss erirployment opportunities, salaries, 
and other job characteristic^ with the classi.^ 

3/ Have learners select careers' in which they are interested and find 
out--either from the guest or from the literature— what education 
they require' to enter that occupation. The education, should'' be 

^ stated in terms of on-the-job training, school experience, or other' 
form. . , * ^ , . 

^ • ^ - ~ ' . ^ 

Evaluation ' ' - . ' ' ' ' 

Teacher-made test, essay. In a 45-minute class period, learners^will 
write an essay .on this question: '*What occupation are you most interest- 
ed in at this ^time in your life, and what educational preparation is 
necessary for entering this field of work?" ^ , 
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Developing capabilities for establish- 
ing and maintaining healthy social re- 
lationships. 
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- ^ Level 10-12 

GOAL: Developing capabilities for establishing ^nd maintaining healthy 
social relationships. * ) 

* , * • ' v' 

STJBGOAL 1: Develop interpersonal skills. 

Learner Objective 1: Each le'araer* will be able to describe the import- 
' * * ^ ance of interpersonal relationships. 



Learning Experiences 

LEARNING Ejg^ERIE^CE A : (Home Economics, Industrial Education, Business 

Education)^ P 

(reference materials on work-related etiquette rules) 

1, Have learners consult refereocies on rules o^, etiquette, particularly 
those pertinent to the world of work. Have a^a^rners dramatize right 
and wrong etiquette in various situations, ^feveral examples ^y be 

^ found in Guide to Beauty*, Charm, and Poise > "Ruth' Tolman, Milady Pub- 
lishing Corporation. 

2. Have learners role play various situations* between workers in jobs 
related to the course to show the importance of go;aW interpersonal 
relationships. 

(Adapted from Official Occupational Skills Program Handbook - Voca- 
tional-Technical Education, A Handbook for the Occupational Skills 
Program for Special Education Students , pp. 31-33, 1971, Hawaii 
State Department of Education, Office of Instructional Services, 
Honolulu) 

LEARNING EXPERIENCE B : (HoifDEcEconomics, Business Education, Industrial 

Education) £ 

(Personal Characteristics Profile source,>bulletin board, paper, 
pen and ink) % . 

1. Have learners .discuss the Personal Characteristics Profile* 

2. Have learners invite a business person from the community to discuss 
the importance of personality development and* to tell what the busi- 
ness is looking for in its employees. 

3. Have learners read case studies with problems of gocial relationships 
in the world of work. Have learners discuss causes and how they 
could be modified or eliminated. 

4. Have learners make a bulletin board of cartoons depicting the employ- 
er-employee relationships. 



i 
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(Adapted from Official Occiapational Skills Program Handbook - Voc'a- 
tional-Technical Education, A Handbook for "the Occupatiqnal Skills 
Program for. Special Education Students , p, 33, 1971, Hawaii - State. ' 
Departments^ of Education, Office of Instructional Services, Honolulu) 



LEARNIt^ EXPERIENCE C ; (English) P * 

» • 

1. Have learners role play a situati9n in which a new student comes to 
school. The student confro.nts cliques, sororities, fraternities, 
and other close-knit groups and shows feeling of being an outsider. 
Have learners playing this role make attempts to break into these 
groups • ' ' . • 

2. Switch the part of the outsider often in the role play. After the 
situation, have learners discuss their feelings as they took the 
part of the outfielder • , 

3. Have learners make recommendations, in writing, for themselves in^ 
the context of school groups to which they belong, based on, what-, 
they learned from the role play, * ; 



LEARNING EXPERIENCE D; (Health) p - Z^' 

1. Have learners role play situations of their own design in which' . 
someone oversteps bounds between himself /herself and another parf 
son, either intentionally or accideh£ally . Examples: one learner 
may stand too close to another person to whom he/she is talking; 
learner may be tco forward with a teacher; learner may be dis- 
respectful toward a parent; learner may stand too close. in an ' 
elevator. 

2. After 'each situation, have learner^ who played the role of the one' 
overstepping the bounds "describe how the action made him/her f<^el, ^ 
and have the persons who were infringed upon describe their feelings^' 



LEARNIN(^EXPERIENCE E; (fenglish) p. ---y, 
^ 

(poems dealing with interpersonal relationships) 

!• Have learners read some poems aboilt groups and intrerpfersonal rela- 
• tionships, such as tlite following: 



I - 
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T, S. Eliot, "The Hollow Men" ^ • . 

William Wordsworth, "Michael" . ^^ ' 

Robert Burns, "The Cotter^'^s Saturday .Nlgh.t*' 

Robert Browning, "Soliloquy of ^he .Spani'sh Cloister" 
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2. Have learners discuss the interpersonal relationships suggested in 
the poems and the possible consequences o£ such relationships. Have' 
learners relate the discussion to their own lives and experiences. 



LEARNING EXPERIENCE F ; .(Social Studies) P 

1. Have learners play a simulation game in which each takes the identity 
of a different country. Have learners interact* according to the^ir 
concept of the way the countries they 'repx^esent would bejiave. Have 
lea^rhers be familiar with the ideological, preconceptions, needs, va- 
lues, population, and p'roblems of the countries they represent. 

2.. Have learners act out the behavior of nations through certain crises, 
similar to those under study in the class, such as Economic depres- 
sion, threat of war from another nation, famine, currency devaluation, 
or any other crisis of learner's own choosing. t 

3. After the simulation game, have learners discuss similarities and 
differences between individuals and nations in terms^f ways of in- 
teracting* X 



t 
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Evaluation 



Oral quiz. 'Each learner will describe the importance of interpersonal 
relationships. 



Level 10-12 

Si 



J, * 

GOAL: Developing capabilities for esteblishing and maintaining healthy 
social relationships. . ' " , 

'. ^ .It 

SUBGOAL 1: Develop interpersonal skills, ' 



Learner Objective 2: Gd,ve*n an opportunity to have a job interview, with 

an employer, each learner will be able, to demon- 
strate use of interpersonal skills* . . ' 



Learning Experiences 

LEARNING EXPERIENCE A: (Home Economics,- Business, Education, ladustrial 

Education) p ^ , /' 

(Manpower Development and Training.. Employment Orientation , Univer- 
sity of Hawaii, Community College System) ] T 

1. As preparation fdr an interview with an employer, hav^. learners role 
play an interview situation, beginning by discussing ^\ie kinds of 
personal qualities and capabilities that some familiar occupations 
require. - * 3 ' * • / 

2. Have learners set up the role play situation between an employment 
counselor and a joh seeker. Have yoluntpers conceive an imaginary 
person with^a set 6f personality traits and native abilities or 
skills, and act out this person in an interview With another volun- 
teer who plays the part of an employment counselor. The counselor 
should make a sincere attempt to advise the applicant ndt only on 

•his/her career potential but also jon job opportunities currently 
available in the area. 

3. ^^Havfe learners observe the interview and coion^nt^ As the role play- 

ing continues, have actors switch roles at ^ome point and contin^ 
the conversation as if it had not been interrupted. Have another 
member of the class assume one of the roles and continue. / 

> • ^ / 

4. Have learners follow the preparati-on and role playing activities in 
Unit 4 of Manpower Development and Training, Employment Orientation . 



5. Confer privately with learners about their interview experiences 
making suggestions atid constructive criticism. 

<Adapted flrom Career Education Resource Guide , pp. 217-218, 1972 
* General Learning Press, Morristown, New Jersey) 
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LEARNING EXPERIENCE B ; (Home Economics, Business. Education, Industrial 

Education) p 

(refere'nce materials on interviewing techniques, for example; a) 
•^Making the Most of Your Job Interview," New York Life Insurance 
Co., b) "How to Prepare Yourself for Job Interviews," Qccupa.&ional r 
Information and Guidance Service Center, c) '^our Job Intervif^"^ 
Guidance Associates) 

l.v Ifeve learners read/view reference materials on job interviews. 

2* Have learners complete sample job applications. Learners will at- 
tach ^letters of application, and personal data* sheets to these. ^ 
' . • / ' \ 

3/ Have learners identify personal qualifications and training "requiife- 
ments for five jobs which interest them. 

kr Have learners conduct an employment interview through role playing ^ 
as employer and employee, / 

5, Divide learners into groups to prepare skits showing right and wrdng 
attitudes during an employment interview. 

«*" 

6*. Have learners hold a panel discussion on proper dress and careful 
grooming for Jthe interview. - ■ 

7. Have learners practice, in writing, thank you letters to follow^ an 
* interview. . _ ' " » 

8^ Have learners invite employers to participate in practice interviews 
and tell the c}.ass which applicant would be hired if this interview 
were an actual employment situation. 

(Adapted from A Guide fof Developmental Vocational Guidance, Grades 
: K-12 , p. 115, 1968, Oklahoma State Department of Education,^ Tulsa) 



LRARNING EXPERIENCE C ; (Industrial' Education^ Business Education, Home 
• ^ Economics) . P 

(paper, duplicating facilities. Mckinley High School Career Oppor- 
tunities Handbook . Margaret M, Miller, Project Coordinator. "Hono- 
: lulu; McKinley High School, n.d.) 

1. Duplicate and distribute the information from pp. 27-37 of the McKj^- ^ 
^ fey High School Career Opportunity Handbook s, 

2. Have learners discuss the Dos and Don'ts suggested. Haye learners 
add others to the list, , 

3^ Have learners role play interviews and \ise the critique on job inter- 
view suggested to rate their attempts,' Have lear'ners discuss the im- 
pressions, they received from the interviews. 
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(Adapted from McKinley High School Career Opportunity Handbook , 
Margaret M. Miller, Project Coordinator, Honolulu: McKinley 
High School, n.d.) - 



Evaluation j ' - i 

Self-evaluation. Each learner will locate a job opportunity in a field 
which interests him/her. T^iey will make arrangements for an interview 
for that job opportunity- After the interview, they will discuss and 
evaluate their interview with the teacher. 
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Level 10-12 

GOAL: Developing capabilities for establishing and maintaining healthy 
social relationships. 

SUBGOAL 2: Develop understanding of social roles:. * 

Learner Objective 1: Each learner will be able to describe various 

social , roles related to groups of which he/she is 
a member. 



^ Learning Experiences^ 

LEARNIt^ EXPERIENCE A : (Social Studies) E 

' % • 

1. Have learners discuss the advantages of doing volunteer work in the 
school or local community. 

•* • * . 

2., IteVje individual learners undertake volunteer projects of their own " 
chopsing. At the end of the term, have learners discus-** what roles 
played in their projects and how they related to the groups of 
which they were^ members . * - ^ ' 



LEARNING EXPERIENCE B : (Health) £ 

1. Have learners role play an imaginary family group or world of work 
situation, according to the learners' own preference. . Have the group 
selected by the class for role play carefully described: if it is a 
famiW, the members should be named and discussed. 

2. * Have ^ach learner take the role of one member of the group and act 

out a' situation of the group's own design. 

3. After the role play, have learners switch roles and re-enact the 
, same situation. 

4. Have learners discuss what their reaction was to the ch,ange in roles ^ 
and be able to answer any questions asked. 

• a. Which of tfie roles did you most enjoy playing? L§ast? 
p,. Did your opinion" about the role change after you had been in the 
i?ole yourself? 

c.^ Hbw does* the experience of seeing the world from someone else's* 
viewpoint relate to your real life? Do you think it has been 
helpful? • If so, how? 
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LEARNING EXPERIENCE C : ^ (HeaTlth) p . .' ^ 

1. Discuss variety of social roles learners .assume in groups they are 
member^ of . , ' , ^. . 

2. Have learners keep a record for a week's time, and type a report on 
the ntjmber and kind of group relationships they have experienced 
during 'ihe week. 



LEARNING EXPERIENCE D ; '(aocial Studies) p ^ 
, (reference on^^ups. in American politics) 



1. Have learners study groups and their effect on the American paiitical 
process. Have' learners name: groups t<y which they belong or will be- ^ 
long, such as an ethnafc group,, a labor union, of an activist group. 
In the discussion, have, learners considgpiwhat effect each group has 
on the political pn5cess. For examplB,' consider statements made by 
recent presidential candidates abdut the Middle East situation in 
relation td w^at is referred to as "the Jewish vote*" ' ^ 

> -? - • ^ ^ ' 

2. . Have Xearnfers discuss how they as individuals^ relate to t|iese groups. 

Alternatives incl^nde: ' . * - " ^ 

- • ' ♦ ' ' * 

a. voting as a member of a bloc; for example^, a union member ma'y ^ 
wait to see What candidate is eitd^rsed by uriion ,leade7rship be-^ 
fore making his/her decision. * " ' ) ^ ^ 

b. j^ning an activist group and working "for its go^ls; for example, 
one m^y join Cotaion Qaiise ^nd help solicit memberships for this 
organization in, orfler td enable it to pursue its objectives. 

3. Have indivjlduaj. le^fi\ers write statements including groups he/she 
belongs to,„ by birth, or by choice, and cpnsider his/her relationship 
to these groups, *in the light of the- foregoing discussions. 



Evaluation 

Oral quiz, teacher-learner conference. EacH^v learner will, describe 
various social rqles related to groups of which he/she, is a member. 




I 



Level 10-12 



ERIC 



GOAL: Developing capabilities for establishing and maintaining healthy 
'social relationships. ^ . , 

SUBGOAL 3: Develop ijnderstanding of cooperation. ' 

Learner Objective 1: Each learner will be able to dg^cribe ways. of 
9 % working cooperatively with other members of a 

group. \ . , . ' ' . \ ' 



Learning Experiences . ^ x ' 

LEARNING EXPERIENCE A :-' (English) p , ' ^ 

(dramatic poems or short playg, materia.jrs for impromptij costumes 
* aitd props) . . . ' ' - 

^. Have learners divide intic/ groups of five, and provide them wit;h' 
I copies of dramatic ^poems or short plays • In one 45-minute prepara- 
tion period, have learners perform ^n oral interpretation .of the 
play or poem' for the ^est of the class. Have each learner take part^ 
.in ^the presentations c ^ 

' ^ * • * . * t 

2. During the preparation period, have learners rehearse their presen-.. 

tatjLons, and fashion props and costumes out of simple m^erials pro- 
vided-, . - - , ' . 

3. /Have groups read their poems* or plays to the whole class. 



LEARNING EXPERIENCE 5 ; (Science) P . k C ' 

1, Give learners, an experiment jt^^^econplete^^JU^^groups of four, in a., 

♦ laboratory period. Provide^,materi^l.§,.-^Sd a description of » the pro- 

* " • ^ cedure-. L'* - > ^ ' ^ ^ 

- J * ^ ' * " , " ^ / - o / 

2, Have, learners work out their experiment, consulting the teacher •as 
.y^they prdceecl; ai^the;end of a given period of time have leatners 

submit a written labo;ratory report which they havB prepared together . 

. ' LEAK'nING EXPERIENCE C ; . (Indlstrial Education) P ' * C ' ' 

' ;^ ^ (mat^ials for majiing'^^pca'tiortal toys) " * ^ 

1. Have learners** design artd make pieces of^ equipment that function as 

V ed^cational toys for elementary schopl ghildrenr. c ^ ? ' 

. - • "^'^ ' . . ■ a ■ - - c * ' " ^ O 

r ' ^\ o • • 
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*J2«. Have learners me.et with the younger children, demonstrate the toys, 
arid participate in'lear-tting play., ^ " ' , , 

(Adapted from Career Education Resource Guide , p. 237< 1972, General 
Learning Press, Morris town, l^ew Jersey) . . 



. LEARNING EXPERIENCE- D ; (Social Studies, Art) F oo 

, (paper, pens, sixt supplies*, duplicating equipment) 

/i. Have learners in both Classes plan cooperatively fair a Career Day. 
Divide leaVner^j into committees for various tasks. Have learners 
-report to 'the group at large for general planning sessions. 

2. • Have one group responsible for the publicity, involving posters, and 
^ , other notices. 

3. Haye one group be responsible for inviting guests from the community 
' - to sp'eak on their careers. \ ^ . " ' 

^ 4. Have anot'h^r group take care of scheduling so^that eacK learner who 
atten^d^ wijLl be able to talk with more than one gyest according to 
liis/h^ intajrests. ^ / . / - 

5. Have one group provide exhibits and displays and programs for the 
' Ca:^eer Day. * ' * ^ _ 

'T^! '6. ^iave another group take^^es . of the .activities of thk day and com- 
pile the reports' into a^^^spaper describing thfe day and, summarizing 
"tjie learner/guest sessi-oS?. ^--'^ , / ♦ * 

* ^ 7. Afr^r the event, have all the planners and learners, meet to evaluate 

. . ' the^^event and write up recommendations for improvement in the future. 



/ 

Evaluation " ' ^ 

I: ^ Teacher-made test, essAy. In a ^S-minute 'class perio^d, learners will - 

write a narrative describing how .a group can'proceed cooperatively do . 
carry out a pro'ject. 

^ - ' ' ^ ' . ^ ^ . ' 136 - % 1^ 
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Level 10-12 

GQAL': 'DevelopjLng capabilities for establishing and maintaining healthy 
;so,cial relationships J * , * * 

SUBGOAL 4: DQvelop^ understanding of .community workers. 

Learner Objective L: Each learner will be able to list and describe' 

occupations in the Pub-lic Service cluster. 



^ • . . ' , Learning Experiences 

LEARNING EXPERIENCE A : (Susiness Education, Home Economics, Industrial 
'* ] Education) £ > 

1. ' Discuss type of occupations found in the Public Service Occupational 

cluster. Have learners, as^.^ grdup, list occupations related to the 
courseworfe. * - 

2. Have each. learner choose two occupations of i;iterest and using news- 
papers^ ^d *o'ther r^^ources (See Appendix) determine: 

# a) availability '^df the job in^Hawaii, 

b) educational 'atld training requirements ^ 

c) 'salary ^ — ^ ® " ^ o 

d) ways in whijCh occupaxion benefits society ^ 



LEARNING EXPERIENCE B ; (Maf hematics) E ^ 

(reference materials^n computer-related occupations, for example; 
^'Careers in the 'Computer Field*' from the series Career Planning and 
Vocational Guidance' , available from Department of Education, 'Those 
Computer Schools You. Can't Count On^" Good Housekeeping , 1971^) 

1. Have learners read/view reference materials on computer occupations. 

2. 'Have learners .discuss new job opportunities in computer work. Have 
• learners study the requirements .for this work. 

3. Have learhers study some of the basic skills vsed in computer work, 
such as' logarithms, and evaluate his-Zher own interest in this work. 

* _ * . 

4. Have learners visit a computer center, and talk to key-punch opera- 
tors', programmers, and other coml>uter t«7orkers. 

5. Have learners tell how different mathematically-based jobs are ren 

lated and how they serve public needs** . < ' . . * 

^ « 

Evaluation* * 

Teacher^made* test. -^Each learner will list .and describe occupations in 
the Public Service cluster, * * 

: . -~- . • ■" 137 • ' , 
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Level 10-12 



GOAL: Developing capabilities for establishing and maintaining healthy 
social relationships* . • 

' f 

SUBGOAli 5: Develop appreciation for flexibility and adaptability in 
, social relationships*" 

Learner Objective 1: 'Each learner will be able to describe ways "in 

which he/she has altered a social role over a 
period of time* » 

Learning- Experiences 

I) - ' * 

LEARNING EXPERIENCE A : (English) p - ' 

('•Your 'Changing Interests," by E. Chong, J^^rett Intermediate) 

1* Have learners name, in small group talks, at least five activities 
or things in which they were once interested, but have now lost in- 
terest* 

2* Have learners^ iihink of close friends they have .had w^^thin the past 

two y-ears. Have learners write a page on how' friendships have changed 
due to cjifferent interests * . v 

3* Have learners out].ine the factors they believe w6uld paost .likely tend 
to influence their interests. .Have learners discuss .tht^, outline - 
with' the teacher or counselor in private conferences. ^ " ' 

4* Have learners listen to the tape, "Your Changing Interests." ^ * 

5* Have learners write a paragraph saying* how, as a result of an 'experi- 
ence, a new interest developed. • . , ^ 

(Adapted from Guidance Curriculum Guide:*' Career Development^ Inter - 
mediate Level, Publication No* TAC 71-3815, p. 49< Hawaii Stfate . 
Department of Education, Office of Instructional Service's, Honolulu) 



LEARNING EXPERIENCE B ; * (Home Economics, • Business "Education^ Industrial 

Education) p 

1; In a class discussion, have learners relate how they, arrived at their 
present choice of career, beginning by remembering what they thought 
they wanted to do ^^en they were still in eleme?(tary schoo^ and ^hen 
discussing the kinds of experiences and inaights that led them to the 
vocational course in which they now find thans^lves. 

^ ; ' . . 

2. Have learners compare notes with each other to see if any were brought 
- to this course by sJtoil^r experiences. ^ ' " 



3. Have "learners generalize from this discussion to. make predictions 
• about their career, future*. Pdint out that a career choice is not 
just one decision made once, but the beginning of a lifetime of 
choosing, options e 

■ * * 

4y Have learners write essays on the development of their career plan- 
^ ning*over the last five years, including the experiences^ and in- ^ 
fluences which led them to where they are, concluding with their 
.understanding of where they differ from others in the class. 
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Evaluation 



Oral quiz. Each learner will state how he/she has altered a rol^wKich 
he/she has had over time. 
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" - Level 10-12 

,J30AI^: Developing capabilities for establishing and maintaining healthy 
^ ^social relationships. , ^ ^ 

SUBGOAL 5: Develop appreciation tor flexibility and adaptability in 
social relationships. 

^Learner Objective 2: Each learner will realize that a variety of roles 
^ contributes to his/h^r development as a person. 

Learning Experiences^ 
LEARNING EXPERIENCE A : (Physical Education--Health) p 

1. Suggest, for discussion, that the lrearners--like everyone else--are 
inconsistent in the way they relate to others. Have learners think 

of the way they act around their parents, the way they act with their 
friends, the way they act in class at school, and in other contexts. 

2. Have learners respond with their feelings about this univei^sal hutman - 
situation. Have learners consider areas where this might lead to a 
conflict . y For example, wh^n their parents show up after a sporting 
event and^^u^^h them,int6racti-ng with teammates. Have learners act 
out si/£uations like this which they imagine/ - - 

3. SuggestN:fl^conclusion that tljis variety of roles actually contribj^tes 
to learnfers' development, and everyone interacts differently with 
different people, yet everyone lives with this seeming incongruity, 
toint out that it is an aspect of developing, flexibility. 



/ 



LEARNING EXPERIENCE B; (English) E 



Have learners write a short story in which the main charactter plays 
many rdles at the same time. For example, th6 character may be a 
secretary, a mother, a wife, a church choir member, and ^ League of 
Women Voters officer. ; * " 

H^ve learners describe how their main c'hatacter combines all t|ie 
r6les played^ and comment on how successful t^e character is. ' 

Have volunteers share their stories with the [rest of the clasS^f 
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LEARNING, EXPERIENCE C : (English) P 

1. Have learners compile a profilfe of themselves according to the ro-les 
they play in different groups of which they are members. - * 

2. Have learners review the profiles and state areas where there are 
conflicts, such as between a sports team and a church group which 
meet at the same time. Have learners describe ways in which these 
conElIjCts are managed^ 

3. Using a list of hobbies and interests provided by the class, have 
learners. discuss the potential of each as a vocation an4 an avoca- 
tion. , . 

4. Have learners imagine ways, in which avocations can be combined with 
a vocation to make a well-rounded, rewarding life. 



5. Have learners write short reports on ways they foresee combining 
their own vocations and avocations. ' » 

^Adapted from Career Education^ Resource Guide , p. 240, 1972, General 
Learning Pr^ss, Morristown, New Jersey) 



LEAkNING EXPERIENCE D : (Science) E * " 
(laboratory equipment and materials) 

1. Have learners divide into pmall groups or pairs to, carry out experi- 
ments. Witl\in the group, have learners appoint one learner as lead- 

. er, to study the experiment carefully in advance and prepare to teach 
others in the group how to proceed with the experiment. Have another 
learner fulfill the duties of assistant, procuring materials for the 
experiment ^t the leader's request. Have other learners^ become the 
students. 

2. For each exp^iment, have different members of the group* serve as 
leaders and assistants. 

-■ - ■ ■ • • . /. 

3. After several experiments have been completed, have^ the clasgr hold 
a discussion about the group method. Ask questions about th^ <iif- 
ferent roles learners play in the groups, such as: 

V a. In which role do you think one learns ^he ^o'st? . 

b. Which role i^ conducive to most enjoyme\jit of learning" by experi- 

■ ment? ' ' 

c. Which role forces you to do the most work? 

d. Whtch role would you like to play in your occupation? Is it 

* possible to hold an occupation which requires you to pla^ more 

than one role? 

. • 141 ^ 
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LEARNING EXPERIENCE E ; (Home Ecionomi'da, "Industrial Education, Business 

Education) ^ /* 

1. Divide learners into grpups/of thre^ to learn a skill. Within each 
group, have learners^lay, one of three roles: 

%' ' ' ^ 

a. , teacher: This^ learner will first acquire the skill with the 

help of the instructor,, and prepare ways of teaching the skill 
to the others in tihe^ group. 

b. student: This" leatner* will be the object of the lesson and will 
attempt to acquire the skill the '^teacher** has mastered. 

c. evaluator: This learner will watch the lesson and comment on 
th^ effectiveness of the learning activity, both as the "teacher" 
conveys the skill, and as the student learns it. 

2. For different skills to be learned, have learners* exchange group 
roles. 

3. Have learners conclude by holding a discussion of the group learning 
activities. Have learners state which of the three roles they most 
enjoyed playing, aPnd how they relate this preference to their future 
occupational plans. Have learijers state some positive .benefit they 
received from playing eaclf of the three roles. J 



Evaluation , ^ 

Oral qui^. (1) Stgate some activity in which you recently played more 
than one rote;. (2) State hcfw this variety of roles which you played has 
contributed to your development as a perS^n, in your opinion. 



Level 10-12 

GOAL: Developing capabilities for establishing and maintaining healthy 
social relationships. 

SUBGOAL 6: Develop unde^^anding of interr elatedness of occupational 
roles. V 



Learner Objective 1: Each learner will be able to list the values which 
^ have accrued to him/her from group membership and 

discuss these, in terms of feeymgs about himself/ 
herself ♦ 

'> • 

Learning Experiences 
LEARNfNG EXPERIENCE A : (English, Health) p * 

1. Have learners begin hy discussing cliques which exist in the-high 
school.. Have learners speculate on reasons why these cliques form, 
and think of some of the consequences for insiders and outsiders* 

2. Have learners simulate the insider/outsider tension by the following' 
game: four-five learners stand in a circle, hands joined. Have one 
learner attempt to break into the circle, and ,the others try to pre- 
vent entry. , * 

3. Give all learners a chanci at playing the outsider role. After the 
role play, have learners ehfcscuss how they felt when they were insid- 
ers, and how th^ felt when they were the outsider. 

* * , ■' 

•4* Have learners generalize from this experience. H^ve learners write 
a statement about high school groups to which they belong; clubs, 
fraternities, or athletic teams, and discuss how much of t^ieir idea 
of themselves is derived from group memberships. Have learners try 
to evaluate their dependence and independence in relation to the 
groups to which they belong. 

. . • ■ .. ■ r. 

LEARNING EXPERIENCE B : (Social Studies) P 
(telephone directories,, paper ^ pens) 

<■ 

1. Have learners research local organizations of the political party to 
which they belong, or in' which they are most interested. Have learn- 
ers report on their findings to the rest of the class* 

2. HaVe learners %iscuss the advantages of active political party taem- 
bership, not only in strengthening the organization, but alqo in 
benefitting the individual by associati6n with a group of people 
holding similar opinions. ''^ 



J' 
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LEARNING EXPERIENCE C ; (Health) P , • • ^ ■ 

(Reader's Guide to Periodical Literature ) 

1. Have learners use the Reader's Guide to Periodical Literature , to • 
find articles about the effects of solitary confinement as a punish- 

* , ment. Have learners look under the categories of stories ^bout the 
recently^eleased, American P.O.W.^, prison reform in the U. S., 
or the Pueblo affair. 

2. Have learners report on their findings to the whole cl^ss. 

3. Have learners discuss what they Itave learned about the values of 
group membership from the study -o£ the ill effects of the absence 

* of human companionship. 



LEARNING Ejg^RIENCE D ; (Home EconoMcg, Industrial Education, Business 
7 ^^'^^ . Education) P \ 

(reference books) • \ 

1. Have learners research ways theic career choice was learned histori- 
cally. Have learners do their re'sVarch in small groups, depending 
on how many choose the same careers. Poin^^^t that skills were 
historically acquired by such solitary method^^^ apprenticeship, 

as opposed to classes in which vocational*technical education is 
achieved to.day. 

2. Have learners consider the shift over time to group methods of learn- 
ing. Have learners discuss whether they find any benefits from 

, learning in groups of their peers. * 

3. Have learners analyze themselves in relation to group or solitary 
work and decide which they prefer, based on their experience. Have 

^learners check that their career choice matches their prefeirence. 



ERIC 



Evaluation 

Teacher-made test, short answer. Each learner will answer the questions, 
at criterion level set by the teacher: (1) Think of a group in which 
you participate, or a group in which you intend to participate in the 
future; (2) List the values which you derive from this group membership; 
(3) How do^-you feel, piersonally, ab^t participating in groups? 
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GRADES 10-12 




CIVIC RESPONSIBILITY 



Developing capabilities for carrying 
out civic responsibility at work and in 
the communifey. > 



\ 



4-6 



7-9- 



13-14 



Level 10-12 

GOAL: Developing capabilities for carrying out civic responsibilities 
at work and in the conmrunity. 

SUBGOAL 1: DeveloSLnderstanding of rights, privileges, and responsi- 
bilitie^on the job, in the home, and in the conmiunity. 

Learner Objective 1: Each learner will be able to show that .he/she knows 

the responsibilities which he/she has to the so- 
ciety in which he/she lives. 



Learning Experiences 
LEARNING EXPERIENCE A : (Foreign Language) E 

.(reference materials on the Peace Corps, for example^ First Book of 
Peace Corps * N. Lobsenz, Franklin Watts, Ina) - 

1. Have learners read materials describing the Peace Corps. 

2. Have learners discuss\?ays in which a foreign language would he 
useful for wo^ in the Peace Corps. 

3. Have learners discuss vhat needs existed in the world that led to the 
fpunding o^ the Peace Corps; changes, in emphasis in the Pfi^ce Corps 
organization dn recent years; and purpose of the servic^ 

4. Have learners vnrite a short essay on how the Peace Corps relates to 
the idea of social responsibility, in their opinion.. 



LEARNING EXPERIENCE B ; (Social Studies) E , * 

1. Have learners hol^ a class discussion and cover such questions as 
. how political power is used and. abused, what is nece^ssary for poli* ^ v 
tical survival, and what are the responsibilities that accompany the 



wielding of political :power. 




2. Have learners research a local politician and his/h'er activitiesj and 
write an essay on whether or' not the politician is meeting his/her 
responsibilities. - , 

3. Have learners write an essay on their idea of the responsibility of 
a holder of elective office, and the responsibilities of the consti^ 
tuents. , ' ' ' , . ' 



. . . > 
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LEAENIHG EXPERIENCE Ct (Industrial Education, Business Education, Home 

Economics) E . 

^ (resource materials describing unions and their activities) 

1. Have learners read resource materials on unions, write to unions for 
information, or visit a local- union headqtiarters. 

2. Have learners answer the follo\^ng questions: 

a. Will the skill that you ark learning in this course be likely 
to lead you to eventual membership in a union? 

b. How will union membership help you to fulfill what you see as 
your responsibilities to society, or if union membership is not 
necessary ^f or job, discuss how union membership may fulfill 
others' responsibilities to society. 



LEARNING EXPERIENCE D : (English) £ • ^ * 
(newspaper or magazine articles) 

1. Present a situation to the class in which a newspaper qr magazine 
has printed a story that is critical of an advertiser's product or 
business practice* If possible, obtain some examples currently in 
the news. In a group discussion, have class explore the implica- 
tions for all parties concerned--on the newspaper/magazine side of 
the case and on the advertiser 's^ side^ For example, one might bring 
up ah unfd:vorable review of a movie in a newspaper that, in the same 
issue, runs an ad for the film. ^ 

2. Have learners compile a list of employees of' the newspaper/magazine 
and of the advertiser. Have learners discuss whose jobs or reputa- 
tions might be endangered. For example, one person might type copy 
in a newspaper office, and therefore, type the review of the movie 
mentioned above* This person may have a cousin who is a projection- 
ist at the movie theater. He is implicated in a different way; one 
would have very mixed feelings as a. result . 

3. Have learners select one of the employees listed and imagine them- 
selves in that worker's situation. Have each learner prepare a 
statement of the rights and wrongs involved^ as he/she would see 
trhem from the vantage af the ^ob and make a' recommendation for a 
fair solution of the controversy. 

4. Have learners hold a hearing in which the issue is argued to some 
kind of resolution* Have the group decide to choose^ a panel of 
classmates to act as a kind of jury — to hedr^^ everyone's views and 

'to render a decision. 
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5. Have learners scan iiewspapers, magazines, books, and television 

programs for other examples of conflicting business and professional 
ethics; Have learners design several methods for , presenting both 
sides of a conflict — displays, skits, and panel' discussion. 

(Adapted from Career Education Resource Guide , p, 188, 1972, General 
Learning Press, Morristown, New Jersey)^ ■ ' - 



LEARNING EXPERIENCE E : (Business Education, Home Economics, Industrial 
f Education, Social Studies) 

\ ' 1 . . p • * 

(Manpower Development and Training, Employment Orientation . Uni- 
versity of Hawaii, Community College System) 

1. Have learners follow, the activities' of, 'Unit 14, ''The Worker^^as 
Responsible Citizen" from Employment Orientation (Manpower Develop- 
ment .and- Training) • 

" . . . . %/ • 

2. J^ead discussion on learners results. an^ their thoughts on being 
a responsible citizen. ^ , 



LEARNING EXPERIENCE F : (Social Studies) E 
( Reader ^s Guide to Periodical Litelrature) 

1. HaVe learners look in the Reader ^s Guide for articles about the eco- 
logy movement, the campaigns of Ralph Nader, and similar sources' of 
controversy about social resjponsibility (women's liberation, gay 
liberation, • the Viet Nam war, unemployment resulting from withdrawal 
of government industrial contracts) . • . 

2. Have Ieai;ners discuss the citizen's responsibility in a social set- 
ting. ^ ' . • •' 

3. Have learners disquss some of the procedures, rules J regulations, 
and customs that will be part of their responsibjLlities as citizens* 
when they • leavS* school, or when they enter the Vorld of work. 



Evaluation 



Te^cher.-made test, short answer. Each learner will list five re^onsibi 
lities that he/ghe has aff a member of society .\ 
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c- . ' ^ ^ . , ^ Leve 1^0-12 ^ 

BOAL: Developing capabiUties ^or carrying but fcivic responsibilities.t , 
H! at work ^nd in' thT.,coinrauhity . • l 

o . ^ . 

SUBGOAL 2: Develop understanding of- ways in which- participation in 

civic groups contVibute to> the individual and group goals. 

Learner' Objectlt^^ -1: Each learner ^^iM,be able to describe the process 

of participation in one civic action* group. ^ 




9 



^ X . Learning Experiences 

LEARNING EX5ERIENCL ' A: (Industrial- Education) P 



ican Federation of 
;lons) - 



("This is the AFl-CIO," aad J»Why Unions^" Amer 
Labor and Congress of rhdustoial Organirzations) 

V - 

1'. ' Have Learners read,^ **This is the AFL-CIO" and '*Why Unions," 

2, Have learners discTuss union inembership" as a necessity for some work- 
ers, and a desirable p'ossibility for^others. Have learners discuals 
the advantages *and disa^dvantages of union membership a'&Twell as 
various unions civic activities not .direotly/^elated to tl\e jol>. 

3, .Have learners grange to attfend a meeting of ^ local unison tovx>b- 
^,erve the group in action. Have those who are entering work right 

'-r^^ away consider planning for membership. * 0 * ' 



LEARNING 



EX^R 



(paper, pens) 



RIENCE B ; (S^Kl Studies, English) E 



1. Ha^e learners investigate local civic groups such as. the Lions,' * . 
' ^League "of Women Voters, or Life of the Land. Have learners cSmpar^ " 
the clubs* on the -bases of purpose--social , charitable, or politi^|(kl^-- 
membership, activities, and other criteria the learners consider im- 
portant. Have learners attend meetings of the group and^ interview 
members, if* possible* * * . \ ' i 

2* Have learners individually consider which, ^if any, community civic 
groups tbey would like to join ^nd \^ite a short essay giv^ngM:h^ir ^ 
reasons/ " ^ . " , ^ 
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LEARNING EXPERIENCE C : (He aXth) 




1. %ave learners vo.l^intee 

community, such as a fund 

2. Have learners discuss the c 
tell what they have-learned 
ap.tiviti^s 



f^lp in or initiate ^projec»t ,in their 



(g, LEARI^NG EXPERIENCE I>-k (Health)*- 



(paper, pens) 



* ^ * 



1. 




ising walkathon, or a recycling dfive. 

ri^ groups involved in the>?project, and, 
about the groups which^ organized their 



2. 



Have learners list^ school^' extracurricular jac^ivities in'^hich they 
pai^icipate: sports ^te'ai^, foi'eigns(j^anguag^,^l>ubs, newspaper or* 
yearbook, cheerleaders, ott othe^s^* For eac^ ohe listed, ^have* i 
learners think of a community grbUp which lyould allow^ them to pursue 
the interest they have ^ envelop edHn school/. For example, if the 
learned lists a school ^aseball team as one of the groups, what « 
baseball teams in the community might be, joined after school? To 
'gather jthis ihformatior^, have learners ask tlfe teachers who are ad- 
visers ^o their* clubs, .friends ox parent^ in the community, or di- 
rectorils. ^ | , . . ^ 

Have learners arrange )lo attend sessions of the community interest 
groups and report on. the meetings to the re^ of the' class. ^Have 
learners deeide whetheir theyjwould benefit from joining-^he group-s 
they observed. . * „ " o 



IJSAr6iNG EXPERIENCE E : (social Studies) 



P.. 



1. 



2. 



Have learners identify one cause ot issue, about which they have a' 
strong opinion. This may be* a piece^fJTlegislation which interests 
tl|^, a faovementito preserve a hist(3?c^al l^andmark, a union' griev- 
ance/ or any matter they agree needs^d be changed or acted ^upon. 

s to bring about 
committee or a 
political action 'group.. • 

" ■ ' ' - 



'Have learners identify a commufiity group which djn: 
the same, change action; £hi^ may be. an ad-hoc C( 



3.. .Have learners^'form communiff action group. 



their group. 



Acting in i 

have learnei;s attempt to bring the "desirecl acrtion abotij^. Af t6jr •the ^ 
activity, have learners discuss tHe values of having done ..theilf work 
in conc'eot rather .than ^al^e. * , * • r 
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^Evaluation 



Teaqher-made test. E-ach ie^arner will describe the*pfocess of participa- 
tion in one oivi^ action group. (1) Name onfe civic group which you have 
observed or participated in recently; (2) Tell what you did as a member 
or^observer of this group; (3) Tell the purpose of this grbxip and the 
-acytliyities of its members; (4) State "what value this civi.c group has to 
the commun'ityT";and (5) Give your opinion about whether you wish to con- 
'tinue an association with this group. 




0 



b 



'J 
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. " • - Level 10-12 

* , . - " ^ • - '* 

GOAL: Developing .capabilities for carrying. out civic responsibilities 
at .work^'and in the community* 

SUBG0AL«3: Develop iHiderstanding of importance of rules in society. 

Learner Objective 1: . Each learner will become 'aware of the rules for 
^ * - ' . operation of civic groups-^-parliamentary and other 

• . ^ ^ group procedures, and structures. » 



7 ' Learning Experienc^es 

LEARNING EXPERIENCE A : (Social Studies, Business Education) ■ £ 

(reference materials on organizational structures) 

iJL Have learners explore the similarities and differences' in the struct- 
ural chain of command frameworks of various institutions and establish 
ments. Have learners thitik not only about their personal career in-^ 
terests areas, and/or local establishments, but also about topics . 
that tie into their studies. ' ' - ^ 

For example: - • ^ / • 

(a) Compare the hierarchy of positions in an agrarian tribe 
wifh the structure of a nomadic tribe. " * ' 

(b) Compare present-day United' States military or gover^nmental 
frameworks with those of a countty that was a. world power 

in the distant past»^ .1 ' - 

(c) Compare the structural organization of "two industries mand- 
iacturing different export products, or the structures of 
two establishments involved in 'tourist services. * 



Wxth 



(d) ^^ppare the structural hierarchy of an all-service bank 
Lth that of^ a mortgage and ^fin^nce company. 

(e) Compare the organisational framework of British and American 
^ educational *sys terns. ' - [ '\ 

^(f) Compare the job "hierarchy of an advertising agency tWLth that 
' of a movie production company. - 

" y • 

2. Have learners woifk independently or in small groups on a ndmber of 
topics of gene^aT interest. 'Present a procedural outy.ne to* the 
class Mth the suggestion that learners help modify it to fit their 
tieeds, for example: ' * 



Sample Outline 



(a) Collect pictures, words, phrases cut from magazines, and 
develop a montage representing the topic under investigation. 
The results should give viewers a quick overview of products 
or services produced and tlie range of occupations involved 

^ in the atea of study. 

(b) Develop a chain of command chart. Have learners experiment 
with their topic areas' and devise other'Jtinds of graphic 
designs — perhaps to depict the interrelatedness and status 
of occupations within their topic arej. ^ * * 

Have learners create capsule descriptions of each occupation within 
the hierarchy. What are the duties and responsibilities of each job? 
•What education, skills, training, innate abilities, or personal 
traits are required?^ What kind of pressures and satisfactions are 
inhereift in each position?*} What are the salary ranges? What are 
the require'ments for promotion? # 

* * • 

Have learners^ visit an organization similar to the one being studied. 
Have learners observe, and, if possible, work with different employ- 
ees at all levels of the hierarchy. 

In a wrap-up discussion, have learners compare and contrast the dif- 
ferent chain of command charts. *• Note that^companies and ins^titj^tions 
periodically review their own s true tui:e" 'and* try to make changes cKat 
will improve efficiency of communication, cut costs, and make the \ 
, best use of employees. Have learners suggest modifications that might 
achieve one or more of these goals .* - 

(Adapted from Career Education. Resource Gui<le > pp. 215-217, 1972, 
General Learning Press, Morristown, New Jersey) 



LEARNING EXPERIENCE B : (Social Studies) E ' • ^ 

. » 

(telephone directory, letter writing materials)* 

1. Have learners plan a group trip . to visit a city council meeting. 

* • ■» 

2. Have learners arrange, with local government agencies for learners , 
to be with the police department' for l/2 day, with the fire depart- 

> ment for 1/2 day^ and other agencies* , 

J ' 

3. Have learners report to the class about their visits and discuss 
the organizations and its* structure and regulations. iHave learners 
make sure they incMrae information about jobs in each organization. 



4» Remind learners of the very regular stages through which they pass 
as they go through school* Not only are their grades numbered, ljut 
schools are ranked by, the terms' primary, elementary, middle, junior, 
highi, preparatory, college, university, graduate. In college, class- 
es ranked by the terms freshman, sophomore,^ junior , and seni^or, 

5. Have learners give examples from the. work world of similar ranking, 
DrSw a parallel with the military, since; the status system is some- 
what similar to that in schools. Point but that not only are there 
noncommissioned ranks, with titLes and numerical rankings within the 
tit:les^comparable to those in the school system*, and not only^ are 
tbete commissioned ranks with aft arr^y of titles comparable to col- 
legia class ranks, but there is a demarcation of status between non- 
commissioned and commissioned personnel ^and this is somewhat similar 
to the contrast of status between publi^'school and college students. 

'Have learners ob»ei?Ve that, in the ca'^d pf toth colfege and officSf 
status, the ranking individual usually is* assumed tio have conspicuous 
initiative, opportunity, and capability, ^ave the class explore the 
occasional misfiring of these assumptiods; that is, ^individuals Who 
are not really qualified achieve i^ank, and others who are highly ca- 
pable fail to gain rank. . ^ r 

6. Have learners discuss civilian occupatidns, and observe the parallels 
'-in the civil service, in corporatf ons, and in almost evejry organiza- 
tion. Have learners discuss the statustdivision between workers and 
management, and levels of responsibility and authority up and down 
the ranks. Have learners note the systems ofe numerical. grade rank- 
ing and titles that are conmonly used, - . 

7. -Have learners consider the effect of p^sonality traits, na^ve abi- 

lity, education and training in relatioi^ to the environmental condi- 
tions of status, in rising up ttie career ladder. 



LE ARNING EXPERIENCE C ; .(Social Studies) E " ' . / 

\ ' * V . ^ . ' . 

(Davidson-, Henry A. Handbook of Parliamentary Procedure . New York: 
Ronald Press,- 1955, paper, pens or p^ndil?) 

*- ^ • , - 

1. Have learners read Handboolc, of Parliagientayy Procjgdure .' 

• ' . ' ' ^- ^ 

2, Have 'learners role 'play a meeting of 1 civic grouj) to master t^e 
procedujre of parliamentary rules, 

3, Have learneijs attend a meeting of a civic group^ a^^^h as- the League 

of Women Voters to see how parliamentary procedure is used, ^ \ 

4. Have learners answer questions showi|fg that they Jcno^ ,the vocabulary 
of parliamentary procedures. * \^ . 



LEARNING EXPERIENCE D:" (Industrial Education, Business Education, Home 

Economics) £ 

(telephone directory, Reader's Guide to Periodical Literature) 

1. Have learners investigate amnion made up of workers in a^^^ork area 
related to the skill being ^learned in the course. ,Have l^earneors. 
look in the telephone directory for sources, check the Reader's 
Guide to* Periodical Literature , and interview wprkers in the consnur 
nity^who have infoi:^tion about union membership. * , ' i , 

2. Have learners find out the hierarchical structure of the union offi- 
cials, and how, the structure of officials represents the rank and., 
file membership. Hav^ learners attend a meeting of the union ikp 
see.7 the group in action. 

t» t ^1. leariiers Consider* union membiSfsh'f^ d ^osSlble ;Eutur^ ^dee^s- 

ity in their careers* 



LEARNING EXPERIENCE E : (Science, Mathematics) E 

, ( SAence magazine, American Association for the Advancement of 
Sciedce) . * ' * ^ ^ ^ 

1. Have learners investigate national mathematics or scientific profes- 
sional societies including ^the Amei;ican Association for the Advance- 
ment of Science. Have leamdrs look through copies of Science maga- 
zine, ^concentrating on the editorial sections. 

2. Have learners invite scientists or ma^thematicians from the University 
of Hawaii and the €oinmunity 'Colleges., .to talk to them about the ad- 

^. vantages of belonging to fheir societies, especially when one works, 
without colleagues in the near vicinity. 

.3. Have learners arrange to attend a meeting of a local organization. 
Have learners find out the reason for the founding of the otganiza- 
tion, the membership) of the orgamization, and the value the members 
derive from belonging to the organization. 



Evaluation ^ > " . ' ' ' 

Teacher-made test. Each learner will write five rul^s for operating any 
group. * ^ ' ^ ' . 
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Level 10-12 

* " / 

GOAL: Developing, capabilities for carrying out civic responsibilities 
at work, and in the community. » 
> . \ 

SUBGQAL 4: Develop understanding o£ relationship between responsibili- 
ties and rewards in work and leisure* 

Learner Objective 1: Edch learner will be able to describe ways of main- 
i . taining econQijiic^ self-sufficiency in contemporary* 

^ society. 



f Learning Experiences 

^IZARNING EXPERIENCE (l i (Business Education, Home Economics, Industrial 
' ^ , ' -^^ Education) P 

^l* H^ve >ear^er?,*d:|scuss the v{axs ava^iable to^or^e^§ in ? c^pi^ali^^j^p 
I society tS save and. provide for economic self-sufficiency. Units 
-V . should include: ^ / ' ^ ' 



a\ savings accounts (and what savings institutions do with the 
( money, to pay the interest) 

f b. federal and other civic bonds 

^ c. mutual f^nds 

' - . >• • - 

V - d. stocks '^Tn corporations and utilities * 

e. credit unions 

f. re^l estate investments 

fe. investments in art, diaiyionds, antiques v< 

« h. life insurance and retirement plans , ' ^ 

2. Have learners disctiss federal and state programs which provide f or ^ 
public support, such as social security,^ aid„to dependent children, 
and other welfare measures. ^ * 



3. Have learners invite a banker .to speak to the class "about ways to 

insure that they use part of their future income to provide, for their 
own economic' self'-sufficiettey ♦ Have learners prepare questions in 
advance of -the visit. , . , * ' - / 

. fc • ' ' 

4k Have learners discuss careers', which are involved in helping people ' 
meet their, need for financial planning to provide economd&c self-suf- 
ficiency. ^ t/ • 
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LEARNING EXPERIENCE B ; (Mathematics) P 

(sample credit applications' from local stores^ 

t. Have learners discuss ways in which people may forfeit money • 
being unwise consumers, . ^ ' t ^ 

' ' ' ' ^ 1 

2. ^ Have learners fill out sample applications for credit. 

^3. Have learners determine the money necessary to buy a large purchase 
on^credit vs. the amount needed to buy it in cash. Discuss when 
buying on credit is necessary or useful and how it can be damaging^. 



LEARNING EXPERIENCE C ; (Industrial Education, Home Economics, Business 
' ^' * 'Education) P * ^ ' ; * 

(Social Security application farms, forms) ' 

1. Have learners read literature pertaining to Social Security. Have 
learners discuss costs, benefits, pdrpose, and an individuals res- 
ponsibility in obtaining a social security number. 

>. 

2. ' Have learners invite a resource person from the local Social Securit 

Office to speak to the class. 

3. Present the concept of salary withholding, as in social security, 
for the purpose of the system. , 

4* Have learners practice filling out form$ in a neat ,and accurate man- 
ner. Then have them complete an application form for a Social Secu- 
rity Card, if they do not already possess one, and mail it in. 

5. Have learners examine income tax forms, and practice making out a 
form. 

(Adapted . from Official Occupational Skills Program Handbook - Voca - 
tional-Technical Educating, A Handbook for the Occupational Skills ' 
. Program, for Special Education Students ,^ 1971^ Hawaii State 'fiepart- 
ment. Office of Instructional Services,- i^HonolulU) 

LEARNING EXPERIENCE D :' ^Mathematics) p 

1. . H«ve learners work on a career-related mathematics problem. For 
example: 



r 
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compute interest on loans and investments; 
calculate tax rates from tables; 
balance checkbooks; 

calculate money spent on credit on installment purchasing; 
do problems in appreciation and depreciation^ of value. 



2. Have learners discuss^ when doing these problems, how a knowledge 
of them contributes to self-sufficiency. Suggest ways in which not 
knowing how to do these things may cost^them money. 

LEARNING EXPERIEN&E E : (Social Studies, Home Economics, Business Educa- 

'tion, Industrial Education) E 

1. Haye learners define Jthe^diffe^^ce between a s^aried worker arxd 

a self-employed worker. Have learners name several examples of each 
type of worker related to t-he course work. 

2. Have learners discuss the advantages and disadvantages of both kinds 
of work^ and the relation of their career choice^s and preferences 

to self-employment or salaried work. , ' 

3.. Have learners 'ailffcuss and list reasons why people work^.. 



Ask learn^?s^if they can .suggest advantages of economic sel,f-su£fi- 
ciency vs,. dependency. .The following paints should be covered in 
the discussion: ^ « . . 

-^a^. encourage, higher* standard of - livi-ng* ' * , ' . 
' b.* improve self-image and physical health 

c^. become contributing member of;society * 
_d. ^ have more ^ireedom in ' choice of ^ living- area, t^^ray^f,. * 

e. h^e less neied for government support 

(Adapted from Official Occupational Skills Program Handbook - Voca- 
tionayTechnical-^^ducation, A Handbook for the Occupational Skills 
Program 'il^or Specttal Education. Students , 1971, Hawaii St^te Depart- 
ment of Educatioit, Office of Instructional Service's, Honolulu) 



Evaluation . • i 

Teacher-made test. Eaqh learner will be ablfe to answer questions design- 
ed by the teacher to describe ways of maintaining financial self suffi- 
ciency.. 
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. }. Level 10-12 

GOAL: Developing capabilities -for carrying out civic responsibilities 
at community. 

SUBGOAL 5: Develop^>capabiLities for tnaking effective use of resotfrces 
;and understand relation of environment to work. 



Learner Objective 1:^ Each learner will' be able to list or describe the 

relation of occupations to conservation o5 resources 



jjective 1: t 



; Learning Experiences 

LEARNING EXPERIENCE A : (Scxence)'^ £ ' - ^ • ^ 

(rese^tch "books on occupations and the environment,, scrapb'ooks, 
magazj^nes, .newspap/ers, pamphlets, a^t materials) 

1. j^ve .^^arners develop crisis jSosters. Each poster should depict 3 
speci^irttteme--air pollution, water pollution, waste disposal :prob- 
lemS^ or noise pollution. proT)lems. " . ' v 

. . ; ' ^ ^ " ' ; 

2.. Kave J^arners^ in a discussion, describe instances in the history 
of mankind when the occurrence of problems has stimulited the de- 
velopment of new careers or the modification of existing ones. For 
exampl^: occupations created by the^ threat to wildlife^ Ky hunter^i 
game w^^rdens^ licens^ agents, court personnel, ^and careers modl,fie4 
hy an e'liergy cjrisis: '^OTStrtiction machine pperatorSj^ ^rline worker^ 
gas station work^lrs:^ ^ ' ' ^ * ' ^ / >• , _ 

3. "^ttave^ifte clas^" investigate **one^ or more gf tihe present- enviro^ental 
, GriAses }to disct>yer 'whi3S j^s^rvival speclali8t^' careers eiii^t or . are 
jjelrig clevelQpe^.. Dlvide^Jearners into teams: (a) One. team develops 
.^b '^i^fvival SpSi^ilalidt ^mplo)^ Counseling Servicf^. ^E^fch learner ^ 
^r-'^blx^jS^? ''d ^^&upseior fqr a dif^rent cirisis aijea.' <b) Ofher learners 
A rfele-play aflults^^'who aoue, survival specialists. ^Direct learners to 
ai^icle^j'-^a^pMetsf brochures, books, and*'f ilmstr^Lps that ptovi^e^ 
^ infopnaj^.ion ,eli't^e rap^e oS^aTternati^es available and discuss ^<?B's i- 
ye*^4ll.$ice^.,in terms of ^ past exjperience' training, ' interetft^;^ ' 
th^* amotint of^'r^-edCtea^ion needed, and, tlie avail ability" bir co^st. of 
'. It^iti^inal tr^ijiing. (c) Have other team^ -yisi^t,;^1^cal ^^du^ti'i^ 
to interview^ wo rkejcf who^ have^becotne^ ,9r whp^were^ jbtired' sp^lfically 
•as fu^Hval- special^ts^ Vor e^iample, - ill t;he\wat:er^ cafiditio?xing ' ^ 
fieTtd| tephnictatis' ar.^ trained^ to analyze* water probl^s ajid "to d^->'. 
.veelop''*alt:^5Tjiative ^spJAitiona^.for bpHnesses,. iLttdustrl^es atfd\indivi- \. 
dual^ ^) , Have o^^er* t^ams. visit indus^ri^s ahd orgsinizations 
1 specialising iq, handling Vne or ipbre asp^t'^.of the "environmental 
cri£^§.V Aihong* thes^i^ are. recycling plants ^f or. water,, glass,' metal; 
papeg^^ axjd'^.sewage»i Have Iparnexs deyelop^an .occupational haRdt)ook 
for .^ch* Indus try and ijicluxJeVwritteij^ reports interviews ^ pamph- 
. lets, grapli$, anS chart^.th^ey^ "Collect or crake. (e). Have ^nQtB^r 



team gathet information abo\Xt inventors of pollution-control de- ^ " 
Vices, politicians and wrifers involved in making people gware of 
problems and in establishing ways and means of handling the problems, 
volunteer and professional ecological organizations in the community* 

4. Have learners focus on what individual workers ,do, how they are train 
ed, how they feel about their* jobs, and what more they hope to do, , 



LEARNII^G EXPERIENCE B : (Mathematics)- . A .1 

(news reports estimating costs of_ environmental improvement, 
material for posters or charts) - 

1. Have learners consider the economics of environmental improvement. 
Many ft^stimates of costs to government and industry have appeared 
in the news. ^ 

2. Have learners compare and average out these reports, and 'display 
their, studies on posters and charts, 

(Adapted from Career Education Resource Guide , 1972, Gefferal . 

Learning Press^ Morristown, New Jersey) ^ ' - 

... • 

LEARNING EXPERIENCE C : (Science) " £ ' ' . * . * 

(resource m^^terials on environmental careers, for example; Qpportct^ 

nitieS'in Environmental Careers , 6. Fanriing, Vocational Guidance 

Manuals) ... • - - 

^ - ' * ' ' ' * ' \ 

1. Hav^ learners read reference materials dn environmental oare^rs. 

2, -Have learners prepare reports on one of the following topics,: 

(a) A cBreer which interests"me in environmental control; ^ 

(b) How the career I am planning relates to the environnfental 
crisis. ' ' . 



LEARNING J5XPERIENCE D : (Mathematics) /\ /' ^ 

X* *H&V^ learner? calculate* examples of the difference an individual can 
^jakeJ, ^tn.hi^s/her .work role, in meeting the challenge of the environ- 
mer\tal erisis, for examplei * . • ' * 
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(a) in industry, a worker may turn off power equipment when he/she 
not using it. They may figure the, amount of power saved by 
non-u$e of a particular machine for a given period of time, 

(b) in the home, a cook may ase the oven to bake 2 things at once, 

, thus saving power in a measurable way. One may also reuse plas 
tic bags, avoid the iis^ of disposable products, arid conserve 
water. • 

2. Have learners discuss why such habits of thrift o^ resources are 
worth cultivating. 



LEARNING E^ERIENCE B : (Social Stddies) p . ' . 

1. Have learners translate and discuss the meaning of the phrase "apres 
moi le deluge," fitst used by Louis XV of France when he realized 
that dissatisfaction was prevalent in his country. Suggest that 
learners consider whether this phrase doe^ not explain one common 
attitude toward the environmental crisis. - ^ 

2. ^^^e learners give reasons why they are obligated to contribute to 
.^.J^'^^rmental preservation, evei^ if only future generations '^ill 

W&enefit. \ ' . 
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3. "Have learners thi'nk of ways they Mght;, .be able to do something to 
_ prepare a better environmental .future^: Have learners state how 
theii; loccupational choice mcay be affected by the environmental cri- 
sis. \ ^ <X 

! . . ' . - ■ ^ . . 



Evaluation ' ♦ 

Teaeher-made test, ^e^'say . Each learner will write a short ^^ubjective 
easdy on the occupational future in relation to the environmental crisis 

Criterion of acceptability determined by teacher. 



Level 10-12 

GOAL: Developing capabilities for carrying out civic responsibility at 
work and in the community • . . . ' ' - 

SUBGOAL 6: Develop ability to participate in various^ kinds of civic 
groups. ^ i . 

Learner Objective 1: Each learner will be able to relate the value of 

cooperative efforts. to the achievement of goals 
for the common good. 



Learning Experiendes 
LEARNING EXPERIENCE A: (Social Studies) p 

1. Have learners name in discussion things they value which cannot be 
accomplished by individual effort, but which must be accomplished 
by cooperation. Have learners think of things they will be able to 

> help with in cooperative ways in the future. Examples: 

(a) quality education for their children, where learners will be 
able to volunteer their services iti the schools, join the P. T.A.J 
and run for school board. 

(b) environmental protection, where learnerrs will be able t|o volun- 
teer in recycling projects and join pressure groups for needed 
legislation. » . ' • 

2. Have learners invite speakers from local civic groups to speak on 
commuaity cooperative activities^ in Hawaii. . Speakers should be asked 
to. relate what civic groups exist, what their purposes are, and what 
kind of impact they have had on the community. 

3. .Have learners think of goals they have for their future and how com- 
munity cooperative activities might help them achieve, these goals. 

♦ 

4. Have learners discuss the responsibility of ea6h citizen to partici- 
pate in such cooperative efforts. » ' 




LEARNING EXPERIENCE B : .(JfengU&h) *p . * . ' . ^ * ? ' ' 
' (T. S. Eliot, "The Hollow Men.") - 

1. Have learners read T. Si" Eliot's poem "The Hollow Men." , 

2. Have learners fiis.cuss the kind of sodiety^hich is implied in the 
poem. Have learners contrast this with their own aspirations for a 
society -in which people work together to achieve their collective 
goals. . • . 
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31 ** Have learners* discuss the . passage: . • 

'^In thJLs last of- n^eeting places ^ . • 

We grope together . ' " ' ^- * * " 

And avoid speech* *. . * ' ^ y 

Gathered dn this be&ch of J^he tumid river. 1' 

LEARNING^ EXPERIENCE C ; (Business Educatioti, Industrial Education,, Home 
. • ' .Economics) p ' 

1. 'Have; learners state, in small discussion 4groups, what their career 

plans are. Have each lea^rner answer the questiorf" 'Wiat forms of ' 
cooperation will be neceSj^'ary. to help you achieve your career goals?" 

2. , ,Have .learners includ'e in their responses a cooperative work setting 

such as a repai'r shop, or an occupation which is highly dependent 
u^>on another such as carpentry. Have Learners conclude that they 
all will need to participate in some kind of cooperative effort to . 
achieve their career goals. * ^ * 



LEARNING EXPERIENCE t> ; (Mathematics, Industrial Education, Home Economics 

Business Education) P 

1. Have' learners discuss the problems of providing for their own finan- 
cial securj^ty and retirement.* Haj^.e- learners list ways in which this 
can be done.,^ Have the lists include such methods* as social security, 
savings' accounts, credit \union$, and insurance plans. 

2. Have learr\ers divide the' list into those methods which , are ^coopera- 
tive--cred*it unions^. Soj::lal Security, or group life insura1ice--and 
thQa%sWhich*.^e iTidividual--savings accoimts, stock purchases, and 
real estate. Have learners conclude from the lists that' the ii; fi^ 
tianclal security derives in large measure, from ^roup melnbership. * 

— « / 

LEARNING EXPERIENCE E : (Health) R . 
(telephone directory, newspapers) 

1. Havfe learners state w^at thelDr present avocational interests are^ and 
what hobbies they think theyj/ill pursue after ttfey *are put of sdiool. 

2. Have learners look up, in directories and newspapers, "groups devoted 
to the pursuit of the hobl^es which .interest them. A person who en- 
joys "garden work mayi find a.^arden club; a. golf enthusiast may. find 

flr\ a gplf club. ' . * • V ' » 



164 



3, Hive learners state advantages of doing things,^ in groups of people 
wn^ are similarly Inclined, Examplesi one Jearns of new techniques; 
one may enter competitions; one has a c6Jsmpn 'ground far friendships; 
and one has -feedback and criticism on ond's'own activities • ' , ' 





'4 



/ 



4 



Evaluation 



EacH learner^ will relate two values of cooperative efforts in achieving 
gdals jEor common ''good* ' ' , ^ . \ 



CDC 



PART iir- . 
Iieport'^of project development 



'This part of the guide presents a des- 
cription ofs (iie syatems approach which 
was used in planning and adnjinistering 
this project. The 'design for the sys- 
tems -model ,was for^rulated apart from 
the pTojeet. operation. 
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PART JII • • ' ' . 

' - ■ • ' 

REP0RT.-OF PROJECT DEVELOPMENT 

The* Uawaii Career Developii^nt/Continuunr'PrQjecr was initiated in 
April, 1972 in response'- to a re,^griize>d *need ' for a statewide conceptual 
framework with in5)lementing guiap;ines' ft?r a cojgjrehensive program of 
vocational guidancj£ and career developmepf , ^The proj,ecjt mission was the 
design of a conceptual framewotk for a career developi^nt continuum from 
Kindergartea through Grade 14, and t^e'4)roduct£on of Curriculum guides 
for four grade levels: ^iSindergart^n to .Grade* 3, Grades 4 t^6, Grades 7 
to^ 9, and Grades 10 to 12,. "It is recognized that the'omission of the 
career dbvelopinent curriculum guide for Grades 13 and 14 constitutes a 
major gap^in the total system design fpjj. delivery of career development 
experiences whid> meet the needs of children and^ youth in the State* 
Untii a curriculum guide in career development for Grades 13 and ^-14 is , 
completed, the conceptual model of the^ ^eareec^development continuum can^ 
not be implemented^compietqly\ , " 

* < 

A systems approach w^ i^lemented in planning and conducting the ' 
Hawaii: Career Development Continuum Project. It was intended that by 
.jusin^ a systematic apg^roach in conducting the Project the result would, 
be the accomplishment, of ^oals to meet tlie npeds of the learners and the 
community by making * the best possible utilization ot available resources 
at the most desirable cost-benefit ratios. It also was intended that the 
systems approach in conducting the Project would result in a unified 
whole for delivery of career development to Hawaii's schools. The deli- 
very system incorporates teacher training, counSelor [preparation, adrainis- 
t;rator training, materials development, and a curricxilum. 

J ' . V ^ ' " , 

Implementation of the systems approach for planning and conducting 
the H^gii Career Development Continuum Project wa^ accomplisjied by 
adapti^' the generalized, systems model which was develojS^^^y Ryan . . 
in 1965 "Snd subsequently used by Ryan in c6nnection with development ^oi 
models for vocational education, coimseling and guidance, and correc- 
tions. Ryan's generalized model is explained ift detail in a number of 
publications, including the following:- , ^ |, ' 

• . ' *' ^ 

Systems design in th^ development of counseling and guidance pro- 

gratis. Personnel and Guidance Journal , 1970, -49, 39-45. (Wi\th , 
R. E. Hosford) ' ' \ 

Educatiotial management by systems techniques in corrections, . ^d.uca- 
tional Technology > ^1972, 12, 18-26^ ^ 

Organization and administration of guidance services . Danville, Illi 
nols: Interstate i^rinters and Publishers, J.972. s(With F. R. Zeran) 

Implementation of the gene*ralized model involved a* seven step pro- 



e^^isting situation; 




2. • Establishment of a philosophy; 
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3. Assessment of needs; 



4. Definition of, goals, subgoals, and objectives; 

5. Formulation of a plan; * 

6. Production and implementation o£ curriculum guides; 

7. Evaluation of process and products. 

A flowchart model showing the sequence and relaUionships of the 
seven steps implemented in conducting the Hawaii Career Development Con- 
tinuum Project is given in Figure 5. . 



ANALYZE REAL LIFE ENVIRONMENT (1.0) / 

^Lfif^pection of Figure 5 reveals that the first step taken was the 
analysis of the real life situation. Action on the Hawaii Career Devel- 
opment Continuum Project was initiated April 26, 1972. The first of May 
all project resources were directed to making an analysis of the existing 
situation. This involved identifying ^the setting, determining the nature 
of existing program and related training activities, and identifying the 
characteristics of the target population. It was deemed essential to 
determine at the onset personnel and programs related to career develop- 
ment in the schools and the community; to determine the status and pro- 
jections for the comprehensive guidance pxogram plan; and to describe the 

, needs and chaifacteristics of the learner population. This was accom- 
plished by gathering information from school personnel, teachcr-coutiselor- 

. administrator , training personnel, community groups, employer/ labor orga- 
nizations, parents, and learners. The result of this analysis was a 
definition of the existing situation in Hawaii, so a system of delivery 
of career development services could be built upon and integrated with 
programs already in operation. 

The analysis revealed strengths and .weaknesses. It was found that 
guidance in* the gchools of Hawaii h'ad been a matter of concern for sev- 
eral decades. Tlie State Department of Education and the State and Ter- 
ritorial Legislatures had focilied attention on the guidance program and 
counseling services over the years in an effort to ^achfeve continuing 
improvement, to better meet the needs of the children and youth, and to 
contribute to the social well-being *of the state. 

The 1970 Annual Report of Program of Guidance, .Counseling, and Test-"^ 
ing in tbe State of Hawaii ^cumented the lack of a statewide conceptual 
framework for guidance and pointed to areas eg Weakness in comseling 
services., The Program E^ar\ning and Budge tin'y System evaluation of guid- 
ance showed major emphas*is* in counseling was being placed on individual 
counseling at the cost of failure to reach all learners. /Little coun- 
seling time was being devoted to' liaison with agencies r consultative 
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• Figure 5 
System Tor Conducting ' 
Hawaii Career Development Continuum 'Project* 
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*Adapted from generalized system model developed by J. A. Ryan. For 
more complete description of the model, see :Eduda(;ional management by 
systems techniques in correrctions. Educational. Technology, 1972, 12^ 18~ 

26. ^ . : 
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work with instructional personnel, grgup work with learners to help them 
in self-concept devfelop^nent, and educational and vocational decision- 
making.' . ^ • * * 

A 1971 Hawaii State Counselors Association survey revealed that much 
of the' school time of the certified counselors was being used 'in activi- 
ties other .dian counseling, consulting, _and coordination. The Interme- 
diate T^k Force of the Youth Services Comigittee of the Mental Health 
Association reported in June, 1971 that (1) the description of the role 
and function of counselor varied from state to district to school level, 
and also varied from school to school; (2) the referral system was in- 
adequate; (3) , counselor knowledge of community agencies was uneven; and 
(4) counselors w^re de^votin^ imequi table amounts^ of time to non-counsef- 
ing related clerical duties. In May, 1972, in/testimony regarding pro- 
gram planning and budgeting recommendations for guidance and counseling, 
the Superintendent of the Pepartment of. Education noted the need to devel- 
op a statewide guidance program in educational/career development. 

Analysis of the situation revealed lack of a strong articulation a- 
croS's gr^de levels, and integration across disciplines was not complete. 
The training and preparation of teachers, administrators, and counselors 
were not completely related to the school ^itua^tion and program activi- 
ties. The Program'Planning and Budget System Evaluation revealed thai- 
Instruction and dissemination of educational and vocational imformation 
were not adequate to reach all leaders. It Mbs found that only 16 per- 
cent of the intermediate schools £Chd 26 percent of the high sdhbols 
regularly provided units on t^e vorld of work in the currlc^ulum- 
Only 6, percent of the intermediate schools and 10 percent of the high 
schools regularly included visitatidhs to observe work situations. None 
of tWe interinediate schools and only 13 percent of the high schools reg- 
ularly had parent participation in educatiOnal/career conferences. In ^ 
the intermediate schools, only 3^ percent proyided regular instruction on . 
admissions, financial aid, an^ employment. None of- the intermediate 
schools regularly scheduled career conferences. 

= The analysis revealed a lack of comp^lete coordii^ation of services 
related fo orientationjf to educational aind occupational requirements and 



opportunities, despite the stipulation in the U^aii Foundation Program 

for a coordinated and complete program in these areas. It was foimd that 

instruction, guidance, .and administrative functions,, in the schools were 
not totally integrated.* 

The initr^l ^analysis revealed that jail learners in the s'tate were 
not bein^ equipped with the knowledge, skills, and attitudejs required 
for maintaining healthy sotial relationships, achieving self-^realization, 
implementing civic responsibilities, ^d becoming economically efficieot. 
Not all learners were developing the commdinication, interpersonal rela- 
tionship, decision-makipg, occupational and problem- solving skills njeeded 
for achieving satisfying and productive social and economic life roles*. 



" • ' ■ • • • ^ 



t The cuaalysis revealed strengths as well as weaknesses. It was found 
that efforts were being made \Aich coincided with or were compatible with 
career developi^nt. A world of wo^k vocational guidance program in ju- 
nior high schools- was being' offered. Guidance units in secondary schools 
were being included^ usually in vocational-technical courses. Elective 
or reqtiired courses in guidance were being included in the secondary cur- 
ricxalum. in some schools. Curriculum guidelines were developed for .upper 
elementary and intermediate grades. Two resolutions passed in 1972, H'.R. 
97 and H. C. R. 16» recognized^ the need , for a comprehensive counseling 
and guidance* program, which would include vocatiorhal-technical counseling 
and occupational-college guidance. A comprehensive guidance progr^am for 
the state was being de'^^elopBd. by the TasV Force on Guidance and Counseling ♦ 

The analysis resulted in identifying many bits and pieces of career- 
development .being implemented in programs of elementary 'and secondary 
schocJls. The major problem was a lack bf coordination. The need was for 
articulation acro_ss levels and integration across areas. This analysis 
oi the existing. situation constituted the first step in implementing a 
systems approach to conducting the Ha^ii Career Development Continuum 
Project, and provided the basis for designing- a conceptual model with im- 
plementing guides which wtould build on the strengths of the existing sys- 
tem and at the same time overcome weaknesses or bridge gaps .inherent in 
the operation. ^ > 



ESTABLISH PMLOSOrtiY (2,.0) 

The flowchart ^model in FigureS shows the second step of the Project 
was the establishment of a philosophy . ^ This resulted in the rationale 
which is presented in Chapter* II. The" essence of the philosophy is ex- 
pressed, in a set of basic assumptions about the learner, the nature of 
career development, effective interventions ^o achieve career development, 
and the environment in which career development is realized. These as- 
sumptions are: - . 

Every- individual has the right ;to develop to the maximum his/her 

capacity for considered risk-taking. - ' 

I* - 

Every individual has the right to clarify and refine his/her knowl- 
edge about self and his/her aspirations through planned assessment 
-and evaluation. , , 

Evepy individual has the right to gain a clear understanding of 
careers, have an opportunity to explore career options, and be pre- 
pared /or career* implementation.' 

Eyery individual has the right for participation in various skill 
aotivities befofe making decisions concerning specific skill area. 
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Every individual has the right to develop a clear understanding of 
the relationship between the educational process and career develop- 
ment. 

Career development is a process of individual growth to' vocational ''^ 
maturity and self-identity* 

Career development is an ongoing process from infancy through ma- 
turity. 

Career development is subject to modification to facilitate the 
development of self- and career-identity* 

Career 'development is implemented through career awareness, career 
exploration a.nd go^l-setting, skill preparation, placement, and 
follow-up. 



Career development is concern^^^with self^ civic, social, and eco- 
nomic development* . ' ^ 

Effective interventions focus on interaction of academic and voca- 
tional education, guidance and work experience* 

Effective interventions include inputs from learners, school person- 
nel, parents, community groups, labor, industry, and business* 

Effective intetventions provide activities according to the individ- 
ual's developmental level. 

f 

Effective interventions provide an opportunity to articulate facets 
of particular jobs arid to expand this knowledge to other careers* 

Effective interventions provide an opportunity for participation in 
group learning and guidance. ^ 

Effective interventions are part of a total curriculijm which is 
totally > articulated and integrated*, laterally across school and com- 
munity, involving' all departments, and vertically fVom pre-school - 
through adult education*! 

Preparation for work is a ^ajor objective of education* 

Rapid technological and social change will continue to make it neces- 
sary to prepare youth and adults to use technology for the benefit of 
the individual and society* 

Children and youth must be able to relate to the adult world of work, 
\^ equipped to assume civic responsibility, capable of personal useful- 
ness and satisfactiqn, and able t^ establish and maintain social re- 
lationships* 

H 
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ASSESS NEEDS (3.0^ 

third step (See Figure 5) in the systems approach to operation 
of the Hawaii Career Development Continutnn Project consisted of^a needs 
assessment. ' ' ^ . * . 

Any program must be developed to meet existing tieeds. It was essen- 
^tial :o determine what was, needed in order to make the ideal career devet-* 
opment program become a reality. The needs assessment was made by pro- 
cessing information from students, school personnel, parents, and conmuni- 
ty groups to determine the extent to which beliefs expr.essedi in the phi- " 
losophy were being implemented in the existing program of activities. 

This was accomplished by comparing the existing situation, depicted 
in th« analysis of the real life environment (1.0) with the ideal situa- 
tion, as conceptualized by the set of beliefs or assumptions establishing 
the basic frame of reference or philosophy of career development (2.0). 
When this comparison of real against ideal was made for Hawaii, a set of 
needs emerged. 

The needs Assessment revealed gaps in thef^existing vocational guid- ^ 
ance, vocational-technical education, and academic areas. There was a ^ 
lack of clear definition, of the counselor Tole. There was a lack of a 
systematic structure relating administration,, instruction, and guidance 
to produce career development for all children Vnd youth *in the state. 
Guidance was not geared to total person development. The system of edu- 
cation in Hawaii was not tightly interrelated across disciplines. The^' 
articulation from level to level was not adequate. Learning activities 
were not adapted to developmental levels of all learners. *The resources . % 
of schobl and community Vere not directed in a systematic fashion toward 
achievement of career development goals. The selection of goals, analy- 
sis of goals to establish ^priorities, and selection of most effi\:i^t 
and* accepta.ble strategies for achieving career development goals •were not 
bein^ done systema^tically. Ther6 was a lack of a planned program to ^in- 
tegrate and combine elements of se]Lf-^appraisal, self-understanding, -edu- 
cational planning, academic preparation f or work^ attitude's toward work, 
and occupational exploration. * . , ^ 

^ ^ ^ . \ 

The Ha\Jaii Foundation program for the publix: schools of the state 
mandates that each school shall provide academic and occupational orien- .jj 
tation activities. This ideal was not being readized in all the schools. 
The.^ounseling services w^re constrained by lack*of a comprehensive plan T 
for cirfreer development, lack of supportive instructional programs in ca- ^ ' 
reer development, a^id inadequate professional preparation and experience. 
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DEFINE GOALS (4.0) " . 

The fourth step (Se^ Figure 5) in the systems approach to the Hawaii 
Career Development Continuum Project was the definition of goals^ The 
definition of the. goals was accomplished by looking at needs, ana deciding 
what^must %e accomplished, to satisfy^the assessed needs. Coals were de- 
fined to reflect desired .outcomes in terms of both program and individual. 
These broadly defined goals were translated to 'subgoals" and Objectives. ' 

./ 
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InCjhe Hawaii Career" J^alopment Con tinuum* Project two sets of g,oals 
and obj^tives were defineil. *The pi;ogram goals were^ exp^ssed, 'in terms of 
phe pro'^ect ptirpose, wj^tlj implemMtfng^objedtives * /'ffie.'pi^oduct; goals were 
definedlcLn terms of expected ^outcomes- jEor the individual^ in girades K 
thrpi^gh i4 who will experience the' fateer develbpmefnt interventions. 

' ' ' ' ' ' ' .^ ' ' * • ' • 

* ProjerCt goals ^ ' - / . - , \ ' li 

•Ti^ program goals were .defined by two major purposes with implement- 
ing objectives: * . • * ^ * ^ • 

Purpose 1: Design jf conceptual model for a career developm^t continuum^ 
Krl4 X \ . 

Qbjecliive 1 > To assess present status and practices relating to ca- 
reer development and voJdat.ipnal guidance, K-14, in 'Hawaii public schools . 

Objective 2 / To review .aad study latest developments and trends in 
vocational guidance and determination of applicability o^ these elements 
to the Hawaii model. 

Obfective 3 . To' study the existing organizational structure for vo-- 
'cational guidance and related prajctices to determine appropriateness for 
inclusion in the Hawaii conceptual model. 

Objective 4 . -To evaluate, -the foundation program irj terms of thS ap-- 
proach to vocational guidance and career development. , ^ 

0biecti7fe'3 . .^To 4de,ntify elements and relationships which Combine 
to creat6^^7carefirr development* I(-14, continuum. ^ 

Objective 6 . To synthesize elements into a statewide, systematic 
career development model. • . ^ ' 

Purpose 2; Production of implementation guides fot career development , 
K-14 • " * \ 

^ * ' • - • • ' 

Objective 1 . To identify' existing curriculum guides arid multi^i^edia^ 

approaches to career development learning. '• • ^ 

. •» 

Objective 2 .; .To relate existing guides to the conceptual model of 
career development. 

.Objective 3 . ToS^ientify elements for delivery systems of career 
development at K-3, 4-6, 7-9, 10-12, and 13--14 levels. * 

Objective 4 . To synthesize prototype curriculum guides for career 

development,. K-3, 4-6, 7-9," and 10-12. Prototype guides for 13-14 will 
be developed to complete the sequence. 

♦ 1 Objective 5 . To try out guides in selected situations^ 

* ' Objective 6 . To evaluate guided prior to fiill scale implementation 
developed through an iterative procfess of analysis and synthesis. A work 

' 176 * ' . 



N 



/conference, helh In June 1972, -vas ^fevated' to the^^hi'tia;! ^efJ.nit^on of 
*gMls. and siibgoals of careet develcfpmertt^'fqr^Jhe children aiwi youth; of 
Hawaii; Sub^6qtie,nt wrk s<feS5iorg, VeVtft^d, t-e 'pj^erationalizing' the ^^^^ 
goals, tesulte^^ in t>he de^'nittoh of,leai;rier ' ''objectives i:o^ implemeat 



each aubgoal, 





• ^ , • Careei: ^ev^lppm^nt goaFs . ; 

Jour major'^o^l^ compatible' wi^ tiiB framework of deyelop^i^tal ta^s^ 
.were 
opment 
M>ptuent 
► 'capab; 
Acity 
The goi 

le'^eU-7K-3, /4-6.,' 7-9, 10-12, and 13-14, .^re descri%ed in ^Part I, Ctrapter 
FORMPIATE-RLAN (5.0) ^ ' * . ' 

! ' - ' ' * ^ ' ' ^ ' . ■ ' - ^ - 

Inspection of ^igure'.S- shows the^ fifth /step in the systems approach to^ 
the liSWai.i (Career Development Coatinaum Project was the identification and 
ev^tluafiqn of alternative^ to ;a^c<K»mp^*ish the proj-ect purposes and objec- 
tives. Once goals and object ivea* were defined, alternative means for 
achieving the de'siired a^tcdmes hSd" to, be identified. The alternatives were ^ 
'evaluated in terms of *cf^o^s arid benefit^s, ao-the procedures most likely to 
optimize' outcdmes 'would be implefaented.^- In ^formulating^a |)ia^, it was es- 
seatial to consider resources as wdll as constraints in the Existing situa-, 
tion. The idea was to make' optimum utdlizatioiL cff 'respurcjes,' and-ito find. ^ 
feasible way^ fur overcoming obstacles., in the way efficient project op- 
eration. It was Impo'rtant to thitik^ of tradeoffjs'jyrhicfi .could be made. ^ The ^ 
end result of formulating a plait Vtsftfie organization for delivering a 
career development continuum 'to implement }:fie prodji^t- goall, sifbgoals, and^ • 
objectives defined in i4>.0) (S'ee FigCbf^S) to achl!ev^iq^^ development • 
of individual learners in-*the schools of Hawaii^>j, jfhCTconceptual mo^el ani : 
delivery^ system design which were developed are "presented- in Part i. Chap- 
ter III. f . 



IMPLEMENT PROGRAM (6.0) 
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Examination of Figure 5 reveals ^ev-en steps in the syst^ms^.apprpacl^ ^ < , 
conduct the Hawaii Career Development Continuum^roject. . Tlife' fi^^t^fiv^ 
steps wgre completed betwee]^ May 1, 1972 and ^December 31, 1972. V The firsf ^ \ 
efforts to carry out Step 6, Development and^Imptementation of the Prograi^i , 
began January 1, 1973. .The. sixth step in the systems approach, for -delivery ^ 
jof career development services in Hawaii was cpncerned with op^ra^iohaliz- /f 
ing the plan 'developed 'it) (5.0)* In essence, th^ i^/tst five step^ wer^J^-*'^^.^ 
concerned with program development. The sixth step ^4a'3 concerned ^^^^tg^^^r' 
program operation, which was accomplished by^arrying out. the activiti^. ^ ' 
specified in the plan for deli^ry of services. This *'entai led the design^*'- 
of curriculum guides, and use of hardware, software^ , method?, an]f tedhh?:- 
^.ques according to the specifications in the guides. The dfeveloi5ment of ^ ../^ 
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materials, ap^ training of personnel will be accomplished in Phase III of 
the Career 5eve3,opment Continuum Project. The development of prototype 
curriculum: jguides. for levels K-3, 4-6, 7-9, and 10-12 was accomplished 
between January 1, 19-73' and iJune ^0, 1974. 

EVALUATE PROGRAM (7.0) , . 

Inspection of Figure 5 reveals that evaluation is the last step in.-; 
the systems approach to^program operation. Evaluation is the. process of 
assessing the effectiveness or worth of a, planned intervention. This is 
accomplished by determining the extent to which a purposefully contrived 
program achieves' its objectives, and by relating the achievement of ob- 
jectives to program variables. Evaluation points, up strengths and weak- 
nesses in the program, and provides^ the basis for continuing improvement. 
Both summative and formative evaluation are essential. 

In the Hawaii Career Development Continuum Project,^ evaluation is 
built into the delivery system- design to provide for a) continuing moni- 
toring of th^ career development interventions in the schools, and b) di- 

^jf^t\.and continuing revision of curriculum guides. The career development 
cot^tinuum is evaljjsted in teinrig of its Effectiveness in preparing children 
arid^yb.uth -of Hawaii to be -fully functioning, produQtive members of society 
Th^if^^^e individuals- who havey achieved self-fulfillment, are capably oF 
nfeint&ining self an^ dependfents, ar^ responsible to the demands of citi-* 
zen^hiR^* and are- capable of establishing and mainltaining healthy social 

•relatCoftehips . The ^a^rejer Se^elopment^ curriculum is, designed to achieve 
this, through implementatfion of a jcareer developmernt contin^ium extending 
acif^s ieyel? from Kinddrgart^ti tfirough *ferade 14^I^Since no single school 
or ypeikifit area is re'%ponsible ,Jor the entire process, evaluation of the 
effe'ctiveitess^pf* t?he curriculum, Requires ^ntinui^ evaluation of 1). in- 
pufe^^to the'^system^ 2> the^process of planned interventions, 3fi outputs" 

^^frOE^the sysran, ,Sn<f 4) long-^teCTi* outcome,sof * the system. 

The' measurement of inputs is made prior to implBmejnti'hg Che curriculum 
{ti'a school situation.^ Tl^se^^'-^me^sure^nts establish the TCnoi^edge, skills 
ind attitudes or values related .to career development which the learners 
have beSbre the^ (Jurriculum^ JLs in%o4uced. Other input factors which are 
measured inolude educational resources allocated to implement the curri- 
culum needs, resbuix'es and employment opportunities in the community. • , 

The evaluation o^ , process is made at each stage of the curriculum;, 
K-3, 4'-6, 7-9p 10-12.- lit inc?l(Se^- rating o%t;j[je content, methods, tech- 
itjLques,^hardwai?e, software, community participation, a'nd information dis- 
^ 'Semination., The curriculum gj^idoig ar^e avaluat€?d on the extent to which 
"the guides are ct^hsidere* worthwhile to us6&, adequa\e"in e^^ntent coverage, 
easV to understand, easy to usp,. and relevant to career development. ♦ 

Outputs ar^ knowledg*e, skills, and attitudes of leartiers as^they pro- 

tr^€ 




iloj)tnefit subgoals. The outputs from one level *be2^e 
level, "butputs frcpr the K-3 l^vel .become the inputs to the, 4-6 level; 
outputs from the 4-6 leveT become inputs to th^e 7-9 level; outputs from 
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the *7-9 level become inputs to the 10-12 level", and outputs from the 10-12 
level become inputs to the labor market', level* 13-14, or higher education. 
At each level measui;ement or evaluation must be ipade/ at the conclusion 
of the career develbpiient curriculum for that^ level, to determine the kjiow 
•edge, skills^ and attitudes of the learners in relation to the>^'subg^oals of 
career development. " ^* ' ^ . _ 

Outcomes are the Ibng-t^ertn r^j^lts of career daveppii^lkt Tftey are th 
interactic\ns of outpufc^^r^S^W'tti ^^environment, and aremeafeur^ ^n tejnns of 
tbe success with whiq^ tlie 'individual? cope^ wit'h*the e^yironment . Out- 
comes ,refer to the total career'^development.curriculum.^The outcomes of a 
career development curriculum should 'be job *success, job ^^^ti^^ction, per 
sonal* fulf illme^nt, meeting one'? responsibilitires as ^a cimzen, ,and main- 
taining healthy social relationships' 'in the home, on the /ob, and in the 
community.^ ^ ^ * 

Evaluation is ^process, not a swingle ^eventJI. Aj^^process extending 
over •any perio* of time demands coordination and logical organization. 
Evaluatioir is based on informatfion collected through' use of standardized 
instruments, informal tests, observation, ^r interview. The information 
is intended to give an' idea of what actually., exists , and this is compared 
against the desired outcomes' as defined b^ the program goals and object- 
ives. Evaluation is. designed td direct future 'changes , developments, and 
improvements, arid provides, the basis ^ot decision-making. 

. ' \ . 

^ ■ ft 

Categories os^ infQrmatipn relevant to evaluation of input, output, 

and process have been defined for the^'Career Development Continuva^Project 
•and include 'the following: * I 

1: Input anc^j^output variables^ ll^arner knowledge, arills, and ' 

"* attitudes *^ " 

^ . • t*-i • 

Knowledge of^*self ^ * 

Knbwledge of '^areers, |^ , ^ 
Knowledge of career options 

Understanding^'decision-making t)roceSs r ^ 
Understanding relationship Ifttween education and work 
Understanding occupational classification 
Understanding the imjiortance of rules aj^d regulations 
' ' Skill *in making realisrtic career choices ' • - 

Skill in goal-setting ^ 
Skill in value-clarification 
Skill in job-seeking 

.Skill in interpreting feelings, of others' in a group 
Appreciation for the worth and dignity^ of. work 

2, Process variables ^ , » * * ' 

««« Teacher participation , 

Counselor participation 
parent participation 
Administrator participation 

Community pariticipation . ^ ^ ^ 



T 
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Facilities \ 

Hardvrare » 5 * v 

Software , • * / 

rogram content / 

thods arid ques y 

^ * • , - / 

sources "trom which information can be gathered intlude (;he ^foUow- 



-Learners . ^ . 

Teachers ' * " / 

, C^unselor^ . ^ , , - / : 

' Administrators ^ / 

?arerfts 

Emp 1 oy e r s • " 

Th'e instruments and techniques for collecting information incj^de 

' - - ' . 

- Oral quizzes for 1-earners in Kiri)dergai1>ei:ito Grade 3^ to 
measure knowledge, skills, a'nd a:ttitudes 
Objective tests for learners in Grades 4 to 12, t^^-me^asure 
knowledge, skills, and attitudes 
. *. Questionnaires tcf measure participation of teachers, counse- 
lors, administrators, parents, and community* 
Questionnaires to rate facilities 
' Questionnaires to rate 'h^f dware and software 
Questionnaires to assess program content , 
Questionnaires to assess methods and techniques 
Questionnaires to measure time; 



Evaluation of 'Career Development Continuum Phases I and II 

Evaluation of Phaser I and II of the' Hawaii Career^ Development Conti- 
nuum Project was made through self-eval»uation and outside audit 'to deter- 
,mine ^the extent to which the purposes were achieved. Two piJrposes w^re 
defined for the Project: 1) development of a conceptual model; and 2) 
designinjg of prototype* curriculum guides for kindergarten to 'grade 3, / 
grades 4-6, grades '7-9, and grades 10-12. ' 

Continuous evaluatifon is a necessary and im{)ortant factor in aChiev- 
ing" the .goal of aiding learners in. becoming fully functioning persons 
capable of realizing successful, career development, and must continue to 
be an integral part o^ th^ Hawaii Career Development Continuum, 

/ • • ' ' 

Evaluation of Conceptual Model 



An objective, outside- evaluBt^pn 
two iftdependent evaluatorS. ^ddCtid 
team of three 'project staf f^emberfi. 

as: 1). quality of conceptualizing ideas, and 2) ade"*quacy of presenting^ 
^the model. An objective rating form was completed by each ev^luator. 



f the conceptu^' model was made by 
1 self -evaluation* was made by .a 
Evaluative- Criteria were defined *^ 



Evaluation results .and comments wete analyzed and formed th^ basik for 
revision of tRe conceptual model by' project 'Staft members/ • X 

- E'valution- of- Curriculgm ^uicfes ^ ^ 

' » The four prototype curriculum guide's were p^ilot^ tested ^t*all grade 
levels in*-thr^e school settings in Hawaii: Kaimuki, Kojiawaena, ^nd Wai- ♦ 
anae. A total of '4Q' teachers and counselors participated in the oilot 
.test. Pilot test results werfe returned 'to project staff, who in^ilrn, 
analyzed the results, and incorporated refinements -and 'revisions into 
the ^our curriculum gui-do^ ' ^ 

i;he' results of the outside and self-evaluations were combined with 
results of tjhe. pilot test and* were used to malce adjustments and revisions.^ 
iti thQ suligoals, objectives, learning experiences, and measurement pro- 
cedures specified in the prototype guides. • T ^ 
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APPENDICES 



SUPPLEMENTARY MATER: 





The appendites contain 'three seotioti's: 
listings of sources !for obtaining ma- 
teji^ls ,to implement caire^r development 
leajrning experiendfe^; *b) a glossary of 
terras; c) a subject index. 
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♦ A-5 Sources of Career Education Books, Pamphlet's, and Leaflets * . . A»-31 
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' i * and Transparencies . . . .\ •. . . /. A-35 

4-7 Distribut'or^ of Career Eduoatign Tapes A-49 
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APPENDIX A-1 

CAREE;k EDUCATION BIBLIOGRAPHY 

/ ' . 

Listed below are some of the , many career education resources available 

today. This is not a comprehensive listing of available materials, but 

it does include s.ome of the most utilized and useful resources available 

to teachers. Whenever pos'sible, ordering information and prices, effect^ 

ive in June, 1974, have b^en included, 
• • 'I 

\ ' ^ • 

American Institutes for Research in Behavioral Sciences. Career ei^ca^ 



tion: An annotated bibliography for teachers and curriculum^evel - 
opers . ■ ERIC -Document Reproduction Service, P. 0. Box 0, Bethesda, 
Maryland (Order Nq. ED 073 297), 1973, $13.16. " ' 

American Vocational Association. Career development: K-14, American 
Vocational Journal, 1969, 44, (entire issue). 



American Vocational Association. Career education: A realistic apprais- 
al of this promisin'g cSpncept.^ American Vocational Journal , 1972, 
• 47, (entire issue) . \ • . 

American Vocational Associatlpn. The role of industrial arts in career 
education. Wasl^ingcon: \American VocalU-onal Association, 1972. 

Arizona Department of Education. Career education .^ Phoenix, Arizona 



Department of Education, 1973. 



Baber, B. Toward a statewide guidance program. Hawaii Perspnpel and 
Guidance A&sociation Journal , 1972, 2, 16-20. 

- -7^^ — ■ - , ^ • • 

Bailey, L. Facilitating career >development: >An annotated bibliography . 
. Springf i^eld: Division of Vocational and Technical Education, Illi- 
nois State Board*of Vocational Fducatiou and Rehabilitat^,on, 1970. 

Baile^, L. Career educat^n: New approaches tc human development . 

McKnight Publishing Company, Dept. ED, Box 854, BloOmington, Illi- . 
'nois, 1973. $8.95. . " , . . , 

Begle^ E, P., Dunn, J. A., Kaplan, R. M., Kroll, J., Melnotte, J. M. , - ■ 

Steel, L. Career education: An annotated bibliogrdphy for teachers 

and curriculum developers . •Washington, D. C . : American Institute 

tax Research, 1972. • , , • * ^ • 

• * 

Blacky M. and Schri^ber, R. Monograph series cfn career education, No. 2 : 
Lower school curriculum guide . Raleigh: Bureau of Publicatiorrs, . 4 
School of Education, North Carolina-^State University, 197^1 

Borow, H. (ed.) gareer guidance for *a new age . Boston: Houghton Mifflin 
Company, 1$73. 



Bottoms, G. ITrientation to new concepts* and^ programs of career orl>enta 
i tion and occupational education for Ifeudent in rural areSs! Raleigh: 
C^ter for Occupational ^Education, North Carolina ^ate University, 



uanter ror occupational Education, wortn uaroima ycace uniA 
1^0. f . ' 4, " ' ^ ^ ^ 'S* 



J5ottoms, J, E., Gysbers, N. C, and Pritchard, ^D. H. Career guidajtice, 
^"^^ counseling, and placement: National concerns. Papier px««rced at 
Jthe American Vocational Association, New Orleans, December,\ 1970. 

^ 



Boyd, '<;. Industrial arts and career guidance in the elementary^ school . 
Man-Society-Technology , 1972, 31, 218-219. ^ ^ ' . • 

Broyles, R, L. ' Career education; A. differentiated approach to improve -. 
ment 6f instruction , Dover:, Delaware State Board of 'Education, 1973 

Buckingham, L., and 'Lee, A. M. Monograph series on career education , . 

No. 7: Student placement and follow-up . Raleigh: Bureau of Publir 
cations. School of Education, North Carolina State University, 1972. 

Burkett, L. A. AVA formulates position on career educat>ion. American 
Vocational Journal , .1972, 47, 9-14. * • . ^ . 

Busbee, C. B. Research* and development project in career education. 

Columbia, South Carolina: South Carolina Department of Education^' 
1973.^ . , ^ . ' • 

*, 

* California Bureau of Pupil Personnel Service. Career guidance: A Cali - 

- fornia model for career development K-Adult . Sacramento: Califor- 
nia Department of-Education, 1971. . . " ^ 

■* . V • 

California Department of Education. California career education task 
force papers. • Sacramento: Department of ^ducation, 1972. 

Campbell, R. D. A procedujral model for upgrading career guidance pro- 
grams. American Vocational Journal , 1972, 47, 10^-JL03^| 

Campbell, R. E., and Vetter, L. - Career giildance: « An overview of alter- 
j;iative approaches . Columbus: The Center for Vocat;ional and Tech- 
nical Education, Ohio State University^ 1971. * 

Campbell, R., Walz, JG,, Miller, J., and Kriger, S. Career, guidance: A 
' handbook' of metnods , Charles E. Merrill Publishing Co., 1300 Alum 
p ^ Creek -Drive, Columbus, Ohio 43216,,' 1973. 

Career educatioiK Equipping students for the world of work. Nation' s 
V \ Sdjool, 1971,' 88, J5-49. 

CCM Irtforraation Corporation.*'' Career education: Ah ERIC bibliography . 

Riverside, New Jersey: Colli^r-Macmillan- Distribution Center , 1972. 

* Center for Vocational and Technical Education. Developmental program 

goals for the comprehensive career education- tnodel; Preliminaf.y 
edition . , Columbifs: Center for VocatixJnal and Technical Education, 
Ohio, State University, "1972; ^* ' . " ; 

Center for Vocational Technical Education. Guidance and placement in the 
comprehensive career education model ., (1st Rev.) Coltimbus: Center 
. for Vocational Technical Education, 1971. *^ . ^ 

Chick, J. Innovations in the use oi^ career information. 'Boston: Ho ugh to 
Mifflin Company, 1970. . . " 
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Clary, J. and Scherer, T. . Middle school curriculum guide . Bureau of\ 

Publications', School of Ediication, Noifth Carojina State Univergitiy, 
. - Raleigh, North Carolina, 1973. $1.00. \ , . • ^ 

Coordi-natitig Couhcil for Occupational Education. CAPESi- -A guideline for 
career awareness programs for the elementary school . 'Olyrapia, Wash-* 
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APPENDIX A- 3 



CAREER EDUCATION KITS AND GAMES 



The^Aqro-Rosen Career Guidance Series 

(grades K-12)* / 
Arco Publishing Cofnpany, Inc. 
219' Park Avepue^ $. / " ^ 
New YoifWy New York 100Q3 
$59.95 ^ / 

Business Careerg Kit (gra'des 10-12) 

Houghton Mifflin Compahy 

Dept. M / I ' 

llO Trempnt St^teet 

"Boston, Massa(jjhusetts 02107 

Career 'DeveTopment (grades 7-14) 
Educational Development' Corporation*' 
P. 0. Drawer 1007 
Lakeland, Florida 33802 
$2?5.00' 

Career Exploratory Kit (grades 7-12)' 
Houghton Mifflin Company 
Dept.* M ;. • 
110 Tremonti Street 
Boston, Masjsachusetts 02107 

(grades ^•;,14) 
Development Corporation 
1007 

33802 



Career Game 
Educational 
P. 0. Drawei 
Lakeland, Florida 
$78.50 



Career Infoirmation Kit (grades 9-12) 
Science "Research Associates ^ . 

1^10 ^unahoii Street, #101 
Hbnolulu, Hawaii 96822 
$246.00 



pAT Career Aanning Pr{)gram* 

V (gra4es lip- 12) 

The Psychological Corporation' 

304 East 45th Street 

N6w York, New York 10017 

$125. do \ 



Deciding: A Leader's Guide 

(grades 7-9) 
,Publication Order, Department 
College Entrance Examination ^ 

B'oard • / 
Box 592 

•Princeton, New Jersey 08540 
$2.00, 

Desk Top Career Kits 
- (senior high - $125;00, .~ 

junior high - $114.00) 
H9ughton Mifflin Company 
.Dept. M . ' \\; 
110 Tremont Street 
Boston, Massachusetts 02107 

Developing Understanding of . 

SeU and Others (DUSO) Kits 

(grades K-4) 
American Guidance Service, Inc 
PublisTiers Building , 
Circle Pines', Minnesota 55014 
$$5.00 

Dynamic Consumer Decision- 
Making (grades 9-12) 

Educational and Consumer Re- 
lations Department 

J. C. Penney ^Company , Inc. 

Avenue of the .Americas 

'New York, New York 10019 

^^cus ou Self-Development 

(grades K-6) 
Science Research Associates 
1710 Fun^hou*^ Street, #101 
Honolulu,' Hawaii ^ '96S22 . 

Hello World! (grades 7-12) 
Field Educational Publications 
.Inc. 

1423 Ala Aolani Street 
Honolulu,' Hawaii 96819* ' 



^Suggested grad6 levels follow each title.. 
Prices effective June, 1974. . • 
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A Highway to Work -and Play (gtades K-6) 
McKnight Publishing Company 
Dept. EB ' ' 

Box 854 

Bloomington, Illinois 61701' 
$32.00/l,evel - 6 levels ' . 

Job EiperiefKe Kits (grades nB- 12) 
Science Research Associates 
1710 Punahou Street, #101 
Honolulu., Hawaii 96822 
?140.00 ' ' - 

Life Career -Game (grades 7-12) 
Educational Materials Center 
Palo Alto Unified School District 
25 Churchill Avenue ^ * ^ 
Palo Alto, California 9430^ 
$6.00 



Motivation for Career Success 

(grades 7-12) 
Education^ Achievement Corporation 
P. 0. Box 7310 
Waco, Texas 76710 

Occupational Exploration Kit 

' (grades* 9-12) 
Science Research Associates 
1710 Punah6u Stteet, #101 
Honolulu, Hawaii 96822 . ■ * 

$123.00 • . * 

Professional Careers Kit (grades 10-12) 
Houghton Mifflin Company 
Pept. M 

110 Tremont Street 

Boston, Massachusetts 02197 ^ " 

$75.00 

Search 'for Values '(grades 9-12) 
Pf loum/St^ndard 

38 West Fifth Street . ^ 

Dayton, OJiioM 45402 * ^ 

$45.00 \ 

Widening Occupational Roles Kit ' 

(WORK) Program (grades 6-9) 
Science Rese^Ach Associ,ates 
1710 Punahou ^Street, #101 * , 
Honolulu, Hawaii 96822 ^ 
$180.00 ^ • ; ' 



I 



Appendix a- 4 

^sources for obtaining information on/specific occupations 



This sec 
of the c 
tions; S 
from whi 



tion is divided into two parts: ^ection a lists titles of some 
ontmercially available materials jdealing with specific (5ccupa- 
ection b lists, by occupational/cluster, some of .the organizations 
ch information can -be obtained/ 



Section a SOURCES OF INFORMATION ON/ SPECIFIC OCCUPATIONS^ 



I .'.tareex^^J.nfonnation Kit" 
Science Resi^arch, Associates 
1710 Punahou Street l^^^lQl 
Honolulu^ Hawaii 96822* 
$232.00 - 



"Occupational Briefs" (80 career^) 
Scienc^ Research A^sociate^ 
1710 Punahou Street, #101 ' 
Honolulu, Hawaii 96822 ^ 
$4l.'50/annually » - 



"Career Profiles" (450 careers) 
Vocational Biographies, Inc. 
Sauk Center, Minnesota 56378 
$180.30 

"Career, Resource Bibliographies" 
National Career Information Center 
1607 J^ew Hampshire Avenue,. N. 
Washington, D. C. 20009 
$25t00/annually 

Concise Handbook of Occupations 
J. G. Ferguson Publishing* Company 
Six "North Michigan Avetiue 
Chicago-; Illinois 60602 

$21.95 '- ^; . ^ 



A Guide 



to Oci 



cupations in Hawaii 



Christine Satcaguchi (ed.) 
Career Information Center 
707-A Waikamilo.Road * 
Honolulu, pawaii 
(841-4555) 

Handbook Jcy8 Facts (300' careers) 



Science Research Associates 
1710 ^un^hpii Street, ^ #101 
« Honolulu, Hawaii 96822 ' 
$5.60 ' 



"Occupational Profiles" ^ 

(U'^OOO careers) 
Johnson Publishing Contpany 
. 428 South Wilbur , , 
Mesa, Arizona 85202 
$25.00 

,0n The Job (65. p^reers) 
J. G. F'etgusori Publishing Company 
' Six North Michigan Avenue 
Chicago, Illinois 60602 
$7^95 



"PDpeye the Sailor Career 

Awareness Booklets" 
king Features.. > 
235 East 45th Street 
New York, New York 10'017 
15 booklets, $ .25/each 



S$<tion b SOURCES OF INFOmfXON OH OCCUPATIONAL CLUSTERS 



AGRI-BUSINESS AND NATURAL RESOURCES 



BUSINESS AND OFFICE OCCUPATIONS 



American Dairy Association^ - * 
20 North Wacker Drive ♦ 
Chicago, Illinois 60606 , ; 

\ 

• A 

American Fotestry Association 
1319 JEighteenth Street, 'N. . ' 
Washington, D. C,'. 20036v v 

American National 'Cattlem^n/S Assoc. 
1001 Lincoln -Street * , ^ 

Denver, Colorado 80201 . 5\ 

American Society of ^ronomy » 
•677 South Segoe Road ) 
Madison, WisqoAsin '537ll 

. American Society of Animal Science 

39 -Sheridan Avenue 

Albany, New , York 12210 * 
. . i ^ 

American. Veterinary Medical Association 
600 South Michigan Avenue 
Chicago, Illinois " 60605 

National Association *of County 

Agricultural Agents^ ^ . 
506 County Administration Building 
A^lantf/ Georgia 00303 , 

National D^iry Council . \ ^ 

lli North CanalfStreet - 
Chicago, Illinois 60606 

/ 

National Wildlife Federation ^ 
1412 Sixteenth Street, N. W. ' / 
Washington, D. C. 20036 / 



Accounting Careers Council 
National Distribution Center 
P. 0. Box 650, Radio City Station 
New York, " New York 10019 

/ <^ 

American Institute of C.P./'^'' 
666 TFifth Ayenue 
New York, New York 100 li 



American Statistical 
'810^ Eighteenth Stree 

Room 703 " 
Washington, D. C. /20006 




N* W 



Institute of Life Insurance 

277 Park Avenue 

New York, Ne^brk 10017 

National Business Career -Center 



3839 Whit 
New York 




Plains Road ' 
New York 10467 



Nation^ Business Education 

Association 
P. 0^ Box 17402, 
Washington,^ D. C. 20041 

Na^tional Secretaries Association 
^ 6^6 East &3rd Street 

Kansas City, Mis s<^^ra^ 64110 

/-National Small Business^ Asso- 

/ (ciation 

Education Committ^ee ; , 

1225 Nineteenth Street, N. W. 
Washington, D.-C. 20036 



Soil Conservation Society of America 
7515 Ahkeny Road 
Ankeny, Igs^a 5.0021 



Office Educatfon Association 
20. Lelan4 Avenue . 
Columbus, Ohio ^3214 " 



COMMUNICATIONS AND MEDIA * 

Advertising Federation of America 

655 Madison Avenue 

New York, New Yo^rk 10021 

American Association of A'dvei^tising 

Agencies, Inc. 
200 Park Avenue \ 
* -New York, Nfew York' '1001 7 

American Newspaper Publishers 
Association 
. 750 Third Avenue ^ 
New York, New York 10017 



• Professional, Conpercial and 
Industrial Markets Division 
P * Eastman KoiakiCompany 
( Rochester, Ne|^ ^ork ^14650 

I ' \' ' 

f Professional Photographers of 

Ame^rica, Inc. 
1090 Executive Way 
De$ Plaines, Illinois 60018 

Sigma Delta Chi 
Professional Journalistic 

Society 
35 East Waker Drive 
Chicago, Illifiois 60601 



American Photo engravers Association 
166 West Van Buren Street 
Chicago, Illinois 60604 . 

American Telephone and telegraph 
195 Broadway^ 
New*York, New York. 10002 

Communications" Wotker s of ^erica 
1925 K Street,' N. Wr 
Washington, D, ,C, 20006 

- Graphic Art Industry, *Inc, 
Education Council ; 
4615 Forbes Avenue 
Pi tts burgh , \Pe nnsy Iv^nia 152 13 

f 

National Alliance of iTelevision 

Associations ^ '\ , 
5908 South Troy Street 
Chicago, Illinois 6b629 

National Association of -Bro*adca§.ters 
1771 N Street, N, W, ^, 
Washingtori;-^^, C/ 20036 

Newspaper .Comics Council, InC: ^ * 
260 Madison Avenue J 
New York^ New York 10016 

Printing Industries of 'America, IricT^N 
0 20 Chevy'Chase Circle, N. W; 
Washington, D. C, '20015 



CONSTRUCTION ' 

Associated General Contractors 

of America, Inp. 
19^7 E Street, N. W. 
Washington, D. C, 20006 

American Society of Civil 

Engineers 
,345 East 47th Street ^ ' 
New York, New York lt)iD17 

General Building Contractors 

^ Association,^ Inc, ^ 

#2 Penn Center Plaza, Suite 1212 

Philadelphia, Pennsylvania 19102 

* ( 

National Electridal Contrarctors. 

Association ^ , ^ » 
1220 Eighteentli Street, N,. W. 
Washington, D. C\ 20036 

* * 

Painting and Decorating Con- 
tractors Association of America 
2625 W^s't Peterson Avenue 
' Chicago, Illinois ' 6Q605 

National Society of Professional 

Engineers 
2029 K Street, N. W. 
Washihgton, -D. q. 20006 
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CONSUMER AND HOMEMAKING BDUCATION . 

American^.Hoine Economics Association 
1600 Twentieth Street, N. W. 
Wastiinlton, D. C.'* 2Q009 ; 

National ConstuneV Finajice Association 
1000 Sixteenth'Street, N. W. 
•Washington, D. C. ^0036 



ENVIRONMENT 



Americ^h Association of Nurserymen, "Inc , 
835 Southern Building * 
Washington^ D. C. 12Q005 

* ^ * * 

American Congress on Surveying and 

Mapping ' 
Wopdwafd Building 
Washington, D. C. 20005 , 

American Fprestry Association 
1319 18th Street, N. W. 
Washington, D. C. 20036 

American Geological Institute 
2201 N Street, N. W. 
Washington, D. C. 20037 



Bureau of Land Management 
Denver- Service Center , 
Federal Center Building 50 
Denverj Colorado 80225 

'National Recreation and Park 

Association • ■ , - 
1700 Pennsylvania Avenue,' W 
Washington, D. C. 20006 

Soil Conservation Society' of 
Amerfca * - : : " - 

7515 N. -E. Ank^ny Road- ' \ 
Ankeny,. Iowa '60021 ' 



American Meteorological Society 

45 Beacon Street , -,^1 

Boston^ Massachusetts 02108 " 

American Society for Hoffciculture , 

Sci^ce 
P. 0. Box 109 

St. Joseph, Michigan 49085 

American ^Society of Range Management 
Box 133302 

Portland, -Oregon $7213 



Association of American Geographers 
1146 Sixteenth*Street, N* W. • v. 
Washington,. D. C. 2 0036 > 

Botanical Society of America 
Department of Botany " 
Indiana University 
Bloomington,, Indiana 47401 




FINE ARTS AND HUMANITIES 

American Ceramic Society 
4055 North High Street 
Columbus, Ohio 43214 

American Music Center 
2109 Broadway/ Suite 1579 
New^Yor\, New York 10023 

American Society of Composers, 
, Authors 'and Publishers 
575 Madison Avenue ' 
New York, ^ New York 10022 

*Art Directors CluB' 

488 Madison Avenue 

New York, New. York 10022^ • 

National Art Education Association 
120i Sixteenth Street, N. W. 
Washington, D. Cv 20036 

National Society- of Interior 

Designs, Inc. 
157 West 57th Stre^t^ Suite 700 
N'^w.York, New York 10019 

Retfail Jewelers of American\- Inc. 
1025 Vermont Avenue, N. W, 
Wasljington, D. C. 20005* 



It 



t 



HEALTH 

American Academy of Pediatrics 
P. ^0, Box 1034 • 
. ' Evanston, Jlli^nois 60204 

.^^oneri-cari AssocLation for Healthy 
' ' Physical"^ Education, and 
Recreation * , . ^ 

1201 Sixteenth -Si^eet 
Washington, D, ^0036 

American Chemical Society 
' 1155 Sixteenth Streei:, N, W. 
Washington, D. C. 20036 * 

American Chiropractic Associa- 
tion * - 
2200 Grand Avenue 
Des MQipes, Iowa 52804 

American Den^l Association 
Council on Dental Education 
211 East Chicago Avenue 
Chicago*, Illinois 6Q611 

American Dental Hygienists 

Association* 
211 East Chicago Avenue 
'Chicago, Illinois 60611 

American Institute of <Ehemical 

Engineers ' 
345 East 47th Street' 
New York, New York 10017 *' 

American Institute of Biological 

Sciences > ^ 
3900 Wisconsin Avenue, N. W-, . 
Washington^ D. -C. 200^6 

American Institute -of Physics 

335 East 45th St reet 

New York, New York- *10017 

American Medical Association 
535 NortirS1[rbprn Street 
Chicago, Il-linois*. 60610 
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HEALTH (continued) 

.American Occupational Therapy 

Association 
251 P^rk Avenue South ' 
New Ydrk, New York ' 10010 

American Optical Company ' 
Box 1 

Sout'hbridge, Massachusetts 01551 

American Optometric Association 
7000 Chipewa Street ^ 
' St. Louis; Missouri ' 6'3119 ' * 

American Osteopathic Association 
212 East Ohio Street 
Chicago, Illinois 60611 

American Pharmaceutical, 

Association • 
1156 Fifteenth Street, N. W. * 
Washington, B.C. 20005 

American^ Podiatry Association 
3301 16th Street, N. 'W. 
Washington, D. C. 20010 

^ 

American Ps>[chological Association 
9650,Ro6kville Pike > * 

Betheseda, Maryland 20014 

American Society for Microbiology 
1913 I Street, N. W. 
Washington, D. C. '2.0006 

American Society for Pharmacology 

and Experimental Therapeutics 
9650 Rockville Pike 
Bethesda,' Maryland 20Dl4 

American Society of 'Biological 

Chemists 
6950 Wisconsin Avenue, Nf/ W, 
Washington, D. C.^ 20014" 

American Society qf Clinical 

Pathologists 
Registry of Medical Technologists 
P. 0, Box 4872 
Chicago, Illinois 60680 



^American Society of Medical 

Technologists 
Hermann Professional Building, 

Suit.e 1600 
Houston, 3:exas 77025 

American Speech and Hearing 

Association 
Washington, D, C. 20014 

National League for Nursing 
10 Columbus Circle 
New York, New York 10019 

• Manufacturing Chemists Asso- 
ciation 

1825 Connecticut^Avenue, N, W. 
Washington, D. C^. 20009 

V 

, National Commission for Social 
' Work 

iwo Park Avenue 

N^w York, -New York 10016 



ERIC 
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HOSPITALITY AND RECREATION 



MANUFACTURING 



American Association for Health, 

Physical Education and Recreation 
1201 Sixteenth Street, N, W.* = ' " - 
Washington, D. C. 20036 

Americarv Hotel and Mot^l, Association ^ 
221 West '5 7th'^ Street 
^''New York, New \York 10019 ' . ^ 

National Recreation knd Park Association 
1700 Pennsylvania Avenue, N. W* 
.Washington, D. d, 20006 ' 
• . 

'National Restaurant Association 
1530 Nor^ Lake Shote Drive ' • 
Chicago, Illinois 60611 

^ ' "* 
United Airlines ^ ' . 

^ Director of -personnel 
P. 0- Box 66100 
Chicago, Illinois 60666 

Western Airlines 

Customer Service 

P. 0. Box 92005 " ' 

World Way Postal Cemter \^ 

Los Angeles, •California 90009 



The Aluminum Association 

420 Lexington Avenue 

New' York,' New York. , 10017 . 

^American^ Society of Tool and 
^ Manufacturing Engineers 
2(5501 Ford R^ad * - ' . 
Dearborn, Michigan 48128 

> American. Pharmaceutical 
Association 
2215 Constitution 'Avenue, N. W, 
Washington, D. C-i 20006 

" ::* 

Manufacturing Chemists.^ Asso-. 

ciation' ' . . ' ' 

1825 Connecticut Avenue, N. W. 
Washington, D. C. 20009 

The -Metallurgical Society of 

AIME , , 
345 W.East 47th Street 
New York,. New York 10017 
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MARKETING AND DISTRIBUTION 



MARINE SCIENCE 



American App^arel Manufacturers 

Association, Inc. 
200 K» Street, N. 
Washington, D- C^ 200D6 ^ 

American Management Association 
American Management Association 
, Building • 
135 West 50th Street 
New York, New York 10020 
•f • 

American Marketing Association 
23,0 North Michigan .Avenue 
Chicago, Illinois 60601 



American Fisheries Society 
r040i^ashingtcn Building 
15th Street and New York 

Avenue, N. W. . • * 

Washington, Da "C. 

* 

American Society ,for 6ceano- 

graphers ^ - ^ 

Marine Technology Society 
1730 N Street, N.'W., Suite 412 
Washington, D. C. 20036 



PERSONAL SERVICES 



National Associatioj:%^of Purchasing 

Management 
11 Park' Place- 
''New York, New York 10007 

Retail Selling ' 
C* Burns Marvil 

Department -of Public Instruction 
Dover, Delaware ; 

Rochester institute of Technology 
Box 3404 

Rochester, New York 1^714 

Sales and Marketing Executives • 

International 
630 Third Avenue 
New York, Ne^ York 10017 



Associated Master Barbers and 

Beauticians of America 
219 Greenwich Road • 
'Charlotte, North Carolina 28211 

National Beauty Career Cenjier 
3839 White Plains Road 
Bron^i, New York ^ 10467 

.tfational Committer on Household 
Employment « • , ' 

1346 Connecticut Avenue, -N. W. 
Washington, D^. .C. 2003& 

National Hairdressers and 

'Cosmetologists Association 
175 Fifth Avenue . ^ 

New York, New York 10010 



Sears Consumer Informati^on Services 
Public Relations, "Dept. 703 
303 East Ohio Street ' ' * 
Chicago, Illinois ^60611* 
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PUBLIC SERVICE 

Air Foifce Recrviiting Office 
1311 Kapio.lani Boulevard ■ 
'Honolulu:, Hawaii 96814 

American Bakers Association 
1700 Pejinsylvania Avenue/ W, 
Washington, C. c! 20006\ v 

American Bankers Association 
Banking Elducation Committee 
90 Park Avenue. * ' 

^ew, -York, New York ^ 10016 



American Hotel and* Motel 

Association ^ 
221 West 57th Street/ 
New YorTc, New York'" 10019 



American Libr^iry As-sociation • 

50 Bast Hyron Street > ' * - 

Chicago, Jllindis, ^0603 

American Red Cross' ^ 
17th and D Streets 
Washington, D'. oC. 2000$ 

Array Recruiting Office 
821 Mtlilani Street 
Honolulu, HawaU 96813 ^ 

International* As3ociation of Cb-iefs 

orf Police 
1319; Eighteenth Street,, N. W. ' 
Washlhgton, D. C, 20036 . : 



National Ccihsuraer Finance 
% "Association r 

1000 Sixteenth Street, N. W.. 
Washington, C. C. -20036 

^ \National Institute of Dry ^ 
Cl'eaning 
^ 909 Burlingtpn Avenue^ ^ ^ 
Silver Spr rngsu^Maryland""' 

National 'Restaurant Association 
1530^North Lake Shore Drive - 
Chicago, Illinois 60611 

i^ational Funeral Directors 
Association 
. 135 West Wells Street 

Milwaukee, '^Wisconsin 53203 \^ 

m 

» % 

N^yy Hecruiting Office 
Bethel Pauahi Building, Rm.. 300* 
» "Honolulu, Hawaii 96813 

^ SQciety'of Fire Protection 
Engineers ^ 
60 &atterymarch Sti^<|et 
Boston, Massachusetts 02110 

U. S. Civil Servi'cfe ,Commi^ssion 
Eighth and^ F- Stijeits, tl. W. 
, Washington,^D, C. 20^415 
'> 



Internatidnal Associatioti 'of Fire 

Fighters 
'905 Sixteenth Street, N. W. 
Washington, D. C. 20006 
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Marine Corps Recruit-ing Office; 
1136 Union'Mall, Room' 105 
Honolulu, Hawaii 96813 



National Association of Real Estate 

.Boards . q 

Department of Education 
155 East -Superior Stt4et 
Chicago, Illinois^ 60611 ^ 




TRANSPORTATION 

Air' 'Transport Association o^ 

America • . ^ • 

1000 Connecticut Avenue, N. ,W. * 
'Washington,, D. C. 20036 . " 

American Ins^itut^vl^f Aeronautics 

and Astrpnauts ' ' * * •* 
1290 Avefyae "^f the Americ'as * 
New York, New York 1^019 • 

American Trutf] 
1616 N Str^e^; 
Washington, • 

Autofnobjile iJlaQuf acfiurer s 

A'ssociatipn * ^ , . *^ . 
Automotive itiforn^tion ^ ^ 
320 New Center t^iVdlng^^ 
- Detroit, Mictegan 48202 ' 

y 

Automotive Sfervice Industry 

Associatibn , _ * 
230 North Michigan Avenue 
Chicago/ Illinois 60601 

Federal Aviatioh i-Admij.nistration 
/Department of. Transportation 
Washington, !>• C. 20^90 ^ ' , 

' National Autoipbfcile Dealers- Association 
2000 K Street, N. W.- 
Washingtonj^D. ,C. - 
' 6* ' 
United^ Airlines 
Director "of Personnel 
p/6. Box.661'0Q . 
Chicago," Illinois 60666 . 

Western Airiine$ •* ' ^ 

Customer SeWice 
, P. O.^Box 92005 • 
Worlcl^Way Postal Center . 
Los Angeles, Calif difnia 90009 
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AFL-CIO • 

815 16th Street, N. - 
Washington, D. C. 20006 



Calif or;iiA Staie Dep'artment of ;J 

Education ^ 
Sacramento, California .95814 

' Career Edu^cation Center, Harlan^ 
dale Independent School 2 
District. ^ 
3706 Roosevelt- . , ^| 

San Antonio, Texas 78214^ 'J 

Career Iriformati^on Center > 

707-A Waiakamilo Road ^^^^ 
Honolulu,, Hawaii 96817 

(841-4555) . . <' 



American Collectors Association 
4040 W. 70th Street . , 

Minneapolis , ^Minnesota 55435 

American College Testing Pub- 
lications ^ 
336 East Washington Street 
'Iowa City,. Iowa 52240 - 

American Institute of Physics 

335 East 45tfi Street 

New York,^ New York 10017 

American Meteorological Society 
45 Beacoh Street 

Chicago, Illinois 60611 

• -' ( 

'Atlantic, Little and Brown 
Boston, Massachusetts 

Behavioral Publications, Inc. 

2852 Broadway 

New York, Hew York 10025 

Benefic Press, 

10300 W. Roose^velt Road , 

Westchester, Illino4.s 60153 

B'nai B'rith Career and 
' Counseling Service 
1640 jlhode^.Js land Avenue, N. W. 

Washington, D. C. 20036 

»'• » 

book Jobbers HawaiJL Inc . 
805 *Queen' Street 
, Honolulu, Hawaii 96813.* 



R. R. Bowker Company 

1180 Avenue of the Americas 

New York, New York 10036 



Carreers Inc. ' 
^P. 0. Box 135 
Largo, Plorida 33540 

The Channings 
Box 552 

Marion, Massachusetts 02738 

Chelsea House Publishing 

Company, Incorporated 
159 Ea,st Tremont Avenue 
Bronx, New York 10453 
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Children's Priess, Ihcort)or;ated^i 
1224 West Van Buren 4 
Chicagbj Illinois 60607' -1 

"College Entrance Examination ^J^^' 

'Board • 
888 Seventh Avenue • • %| 
New York, New York' 10G19 

Cooperative Extension Servic^^^; 
University of Maine ' 
Orono, Maine 14473^ ^ 

* Coward, McCann, and Geogheg^|c|> 
Incorporated' , , ^vl^ 
200 Madison Avenue ; ^ 
New York, ^ew-York ' 10016^- 



Cribben, & Se'xton Company 
' llipO Edison 
Chicago, Illinois 60131 

Dell Publishing Company, In- 

.corporated 
750 Third/Avenue 
New^Yprk/New York . 10017 

Dq3'd,/>iead and Company, In- 

coizpprated ^ 
43*..Park 'Avenue, South 
New York, New York 10003 

^Doubleday and Company^ In- * 
cor.porated, School and Li- 
brary Division • 

Garden City, New York 11530 

Education Achievement Corporation 
P..0. Box 7310 ' 
Waco,* Texas 76710 

J. G. Ferguson Publishing* Company 
'Six North Michigan Avenue 
Chicago, Illinois 60602 

Field Educational Publirtations, 

Incorporated 
142*3 Ala Aolani Street 
Honolulu, Hawaii 96819 

General 'Learning Press 
. 250 James Street 
Morristown, New Jersey 07960 

Guidance Associates 
.i872 New Jersey Street ' ' 
Costa Mesa, California 92626 



Harcourt Brace & World Incor- 
porated > 
757 Third Avenue 
New York, New York 10017 



Harvard University 
School of Education 
Cambridge, Massachusetts 02138 

Hawaii Employers Council 
\ 2682 Waiwai Loop 

Honolulu, Hawaii 96819 

' Hawaii State Department of 
Education 
1390. Miller street 
Honolulu, Hawaii 9681i r 

Havthorn Books, Incorporated 
^70 Fifth Avenue 
New' York, New York 10003 ♦ 

Hill & Wang | 
19 Union Square West^ 
New York, New York 10003 

^ Honolulu Book Shops, Ltd. "^ 
1027 Bishop Street 
Honolulu, Hawaii* 96813 

Houghton Mifflin Company 
2 Park. Street * - 
Boston, Massachusetts 021*07 

University of Hawaii 
Manpower Development and 

Training 
1040 South King Street 
Honolg.lu, Hawaii 96814 

Hunter Publishing Company 
Winston-Salem, North Carolina 
27100^. ' 

Indiana University Press . 
Indiana University 
Bloomington, , Indiana^4740i 

Information Services, Inc. 
Rochester,. New York 14609 . 



Instructional Dynamics 

Incorporated, 
166 East Superior Street 
Chicago, Illinois 60611 



r - 
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The Interstate Printers and Pub-* , 

Irshers , Incorporated 
19 North Jackson Street 
DanvMle, iy.LnbLS 68132 

Charles A. Jones Publishing Company 
4 Village Gre^n, S. E. 
Worthin|eon, Ohio 43085 

King Feature s^ 

Education Division \ 

235 East 45th Street 

New York, New York' 10O18 

! 

Alfred A.Knopf> Incorporated ^ 
201 East 50th Street j 
New York, New York 10022 ' 

Litt^le, Brown,* and Company j 
34 Beacon Street ' , j ' 

rJPoston, Massachusetts 0210(^ ' j 

Lippincott Company 

East Washington Square " 

Philadelphia, Pennsylvania 191.05 

Lono Incorporated 

743 Waiakamilo Road ^ 

Honolulu, Hawaii 96817. 

Los Angeles Citj* Unified School 

District 
P. 0. Box 3307 

Los Angeles, California 90051 

Lothrop, Lee, and Shepard Company 

105/Hadison Aveiiue 

NesO^' York, New York 10016 

^faGmilian Company, Pubj.ishers 

866 3rd Avenue ^ 

New York, New York 10022 

Mafex Associates, Incorporated 
'Johnstown, Pennsylvania 15904 

McGraw-Hill Company, Incorporated 
750 3rd Avenue 

New York, New York • 10017 ^ . 



David McKay,* Incorporated 
> 750 3rd Avenue 
New York, New York 10017 

McKnight Publishing Company 
Route 66 and fowafida Avenue 
B 1 ooming t on , 1 1 IJLno i s 

Miami Dade Junior College \ 
' Miami, Florida ,^33132 3 , 

Milady Publishing Corporati^oa 
3839 White Plains Road 
Bronx, New York 10467 

Minnesota State Department ^ 
of Education, Vocational 
Technical Division > 
Centennial Office Building 
St, Paul, l^innesota 55101 

William Morrow & Company, 
6^ Incorporated . s 
105 Madiaon Av.enue 
New York, New York 10016 

National Association of Motor 

Bus Owners 
1025 Connecticut Avenue 
Washington, D. Q. 20036 ■ 

. National Career 'Information 
Center 

160i New Hampshire Avenue, N.W. 
Washington, D. C. 20009 

National Center for /Occupational 

\ Education ^ 
North, Carolina ^ate University 
*R^lei^, North Carolina 27607' 

Ohio State University 

The Center for Vocational and 

Technical Education 
19.00 Kenny Road 
Columbus, Ohio 43210 

* University of Oklahoma 
Department of Education 
Norman, Oklahoma 73069 
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^Omori Educational Services 
1350 South King., Rodm, 301 
Honolulu, Hawaii 96814 • 

Oregon State Department of Edju- 

cation 
Salem, Oregon 97301 

G. P. Putnam's Sons ' /' 
200 Mardison. Avenue / 
New'Yorl^, New York /0016 

The Ronald* Press /Company 

79 Madison Avenue / 

New York,. New York 10016 

H. . P. Ross, Ltd. 

Room 224, Honolulu Merchandise 

Mart Building 
Honolulu, Hawaii 96813 



West Vir^nia St ate/ Board of 

Vocational Education .* ' 
•Vocational' Division 
Charleston, West Virgirria 25305 

Western Publishing Company 
850 Third .Avenue ' ' 
New York, . New Jork 1002i2 

'Wonder-Treasure Books, Incor- ' 

porated 
^1 Madison Avenue 
He^ York, New York . 10010 ■ 

World Publishing Company • , 
2231 West ilOth Street 
Cleveland, Ohio 44102 



Scholastic Book Services 
259 East Eri^ Street 
Chicago, Illinois 60611 

Superintendent of Documents 
U. S. Governmjent Priifting^^Off ice 
•Washington, 'd. C. ^20402 

Charles C. Thomas, Publisher 
301-27 East LawrenC^- Avenue ' 
Springfield, Illinois 62703 

University -of Hawaii 
Honolulu, Hawaii 96822 

The Viking Press Incorporated 

625 Madison Avenue 

New York, New York 10022 , 

Vocational Guidance Manuals 

235 East 45th Street 

New York^ New York 10017 

ffalston & Company, Incorporated 
169 So^t:h.King street 
Honolulu, Hawaii 96813 



Franklin Watts, Incorporated 

Subsidiary of .X3r,olier 

845 Third Avenue . 

New York, New york. 10022 
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DISTRIBUTORS OF CAREER EDUCATION FILMS, FllJ^STRIPS, 
- SLIDES AND TRANSPARENCIES ' \ 

• ■ ■ ; ■ . . f ^ 

Listed below are companies which ha^^e educational films, filmsttips-, 
slides, or transparencies available for rental or purchase.* Following 
the J.ist of companies is a sample Lasting bf films avai^Iatle from some 
of the companies. Most companies will send a catalog V^iCh lists titles 
and purchase or rental pricee upon jwritten request. * 

Companies located JLn Honolulu are indicated by double asterisks (**) for 
ease of use. ' f * » ^ ... 



SECTION 1 

ABC Media Concepts 

1001 N. Poinsettia Place 

Hollywood', California 90046 

A. B. Dick Co. 

5700 W. Touhy Avenue 

Chicago, Illinois 60648' 

AcAdemy Films ' " 

N. Seward Street 
Hollywood, California 9003£ 
« 

ACI Films, Inc. 

35 West 45th StredS- 

New York, New York 10036 

Addressograph Multigraph Corp, 
1200 Babbitt Road 
Cleveland, Ohio 44117 



f 



i 

•I 



Aims Instructional Media Services 
P. 0. Box 1010 

Hollywood, California 90028 



Alemann Films 
/p. 0. Box 76244 

Los Angeles, California 90005 ^ 

ALESCO - American Library and 

Educational Service 
404 Sette Drive ■ , 
Paramus, New Jersey 07652 

All American Productions and 

Publications 
E. 0. Box 91 

Greeley, Colorado 80632 ' 



AEBAC Inc. 

500 Fifth Avenue 

New York, New York 



^^^0036 



AFL-CIO'Film Division 

815 Sixteenth Street,. N. 'W. 

Washington, J). C. 20006 



Alpha Corporation of America 

115 Gaylord Street 

Elk Grove Village, Illinois 60007 

The Aluminum Association 
750 Third Avenue ^ 
New York, New York 10017 



*Also see Educators Guide 'tp^Free Films and Educators Guide to Free 
Filmstrips available from Ejducabots Service,. Itty. , Randolph, Wisconsin. 
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American -Book Company 

55 Fifth Avenue 

New York, New' York 10003 
* 

American Educational Films 

331 North Maple Drive 

Beverly Hills, California "90210 



Audio-Visual Consultation 'Bureau^ ' 
Wayne State HIniversitpr * - 
Detrpit, Michigan 482€2 *^f; 

AV-ED Filprfs 

7934 Sanrf Monica Boulevard 
Los Angele,s, Calif 6rnia 90046 



American Hospital Association Film 

Library 
840' North Lake Shore Drive 
Chicago^, Illinois 6q61;i 



A-V Explorations, Inc. 
505 Delaware Avenue 
iffalo. New York ^14202 




AmericafiTl^Stroleum Ins^titute 
1271 Avenue of the Ap^ri-cas 
New York, New York |i 0020 ' 

Anti-Def.amation League of B'nai B'rith 
315. .Lexington Aveni.-'^^ 
New York, Nfw Ybrk^ 10016 

Argus ^ Films 

801 North Sewa/d Street 
Los Angeles, California ^90000 

Associated Educational Materials 
14 GlenwocJli Avenue 
Raleigh, North Carolina 27602 

Associated Films, IncI 
600 Madison Avenue 
Ne^7 York, New York 100^2 

The Athletic Institute > 
805 Merchandise Mart 
Chicago, i^linois 60654 . 

•Atlantis Productions, In^. 
1252 La Granda Drive 
Thousand Oaks, California 91360 

Audio-Tutorial Systems 
426 South Sixth Street 
Minneapolis, Minnesota 55415 



Avid Corporation ^^j/ 
10 Tripp s Lane 

, East Providence, Rhode' Island 02814 

Avis Films, Jnc. 

2408 West Olive Avenue 

Burbank, Califbrnia 9150b 

* ♦ 

Bailey Film Associates 
11559' Santa^ Monica boulevard 
Lo3 Angeles, California 90025 

Bank Street College of Educcftioh 

103 East 125th Street 

New York, New York 10035 * , 

Bear Films, Inc. 
805 Smith Street 
Baldwin, New York- 11510 

Bell and Howell Co. 
Audiovisual! Products Division 
7100 North McCormick Road 
^Chicago, Illinois 60645 



Benchmark Filrafi, Inc. ^ - 

516 Fifth Avenue 

New York, New York 10036' 

Berkey, Manhattan / /. 

222 East 44th Street ^ 
New York, New Yprk 10017 



Audio-Visual 'Center 
College'of Education 
University of M^ine 
Ororio, Main6 '0A473 



Beseler Company 

219 South Eighteenth Street 

East Orpnge, New jersey 07018 



BNA Films 

5615 Fishers Lane* 

Rodfyille, Maryland 



20852 



CCM Films, tnc. 
866 Third Avi^nue 
New York, New York 



10022 



Rpsustow ProducftionsL 

1610 But let Avenue 

West Los Angeles, California 90025 

-■ • 

Stahley BoyTmar Co., Inc. 

4 Broadway . ^ i 

Vajhalla, New York 10595 

Milton Bradley Company 
Springfield, Massachusetts 01101 

Brandon International Films, Inc. 

221 West 57tH Street 

New York'/Ww York 10019 

■ >, 

Bri^am Young University 
Departm^A of Motion Picture 

Production 
Provo, Utah 84601 ' * ^ 

Bro-Dart, Inp. 
1609 Memorial 'Avenue 
.Williamsport, Pennsylvania 17701 

Buckingham Enterpris^es, Inc..-"t 
160-08 Jamaica Avenue , - 
Jamaica, New York 14432 

Charles Cahill and Associrates^ Inci *^ 
P. 0. Box 3220 

Hollywood, California 90028^ ^ 



Cenco Educational Films ' 
2600 South Kostnef* Avenue '^ > 
Chicago, Illinois 60^623 

Center for flass Communication 
Columbia University Press , 
440 West 110th Street, 
New Yoric, New York . 10025 

Cent r on Educational Fi'lms 

1255 Post Street, Suite 625 

San Francisco, California 94109 



3 



Churchill) Films ' - • - 

662 North Robertson Boulevard 

Los Angeles, California 90069 

Civic Education Service » 
1733 K Street, N. W. ^ ' 
Washington, D. C. 20006 

Claakroom Film Distributor s , ^»InC 
5610 Hollywood Boulevard 
Hollywood, California 90028 

Classroom World Productions 
P.*'0> Box 2090 

Raleigh, North Carolina 27602 

Colonial Films,, Inc. 
752 Spring Street, N. W. 
Atlanta, Georgia 30308 ? 



Carlton Films ^ 
2870 Bartells Drive 
Beloit, Wisconsin 53511 

Carman Educational Association, Ltd. 

pine Grove, Ontario 

Canada 

Carousel Films, Inc.^ 
* 1501 Broadway 
New York, New York 10036 



Cathedral Filmstrips for Education 
2921 West Alameda Avenue 
Burbank, California 91505 



Communications Films ^ 

870 Monterey Pass. Road 

Monterey P^rk, California 91754 

Contemporary* Films , Inc . 

267 West^25th Street 

New York, New York 10001 

Cooper Films "and Records ^ Inc. 
Cooper Building 

Winchendon, Massachusetts 01475 

; Copley Productions 
7776 Ivanhbe Avenue 
La Yolla, Cal'ifornia. 92037 



-J 

Coronet Instructional 'Mate^'rials 

65 East South Water Street 

Chicago, Ill,lnois^ 6060jls 
* * »* 

Coanselor Fil^ns, ..Iric ; 
1422 Chesnut Street * 
. Philadelphia,' ^'l^nnsylvania J.9102'. 

Creative Visuals ♦ 
P- 0. Box 1911 
u£ig Spring, Texas 7-9720 

Current Affairs Films - , 

527 Madisojm Avenue 

New Yorlc,-i^^Sw York 10022 

Curriculum Materials Corporation 
119. South Roach Stre'et 
' Jackson, Mississippi 39205 

Curtis Audio-Visual Materials 
Independence Square 
Philadelphia, Pennsylvania 19105 

Data Films 

2625 Temple Street 

Los Angeles, California 90026 ? ' 

Davidson Films 

1757 Union Street 

San Ftancisco, California 94123 

Demco Educational Corporation 
,-,P. 0. Box 1488 
Madison, Wisconsin 53701 . 

Denoyer-Geppert Co. 

5235 Ravenswood Avenue * 

Chicago, Illinois 60640 

Walt Disney Educatio*rial Materia-ls ^Co, 
800 Sonora Avenue 
Giendale, California 91201 



Doubleday Multimedia 
1371 Reynolds Avenue 
Santa Ana, California 92705 

DuArt Film Labc^atoried* * 

245 West 55th Street 

New York, New York 10019 



** Ealing Films . ^ 

2225 Massachusetts Avenue^ 
Cambridge, Massachusetts 02140 

or contact^ 

Film Services of Hawaii 

742 'Ala Moana Boulevard , 

Honolulu, Hawaii 96813 

Eccentric Circle Cinema 

P, 0. Box 1481 

Evanston, Illinois 60204 

Educational Activities, Inc. 
P. 0, Box 392 
•Freeport, New York 11520 

Educational Audio-Visual 
Pleasantville, New York 10570 

Educational Dimensions Corporation. 

P. 0. Box 488 • 

Preat Neck, *New York 11022 

Educational Film Library Associa- 
tion, Inc. * 
250 West 57th Street 
New York, New York 10019 

Educational Filmstrips 
P, 0. Box 1031 
Huntsville, -Texas 77340 

Educational Media, Inc. 
106 West Fourth Avenue 
Ellensburg, Washington 98926 

Educational Media Laboratories 
4101 South Congress Avenue* 
Austin, Texas 78745 ^ , 

EMC Corporation 

180 East Sixth Street * 
St. Paul, Minnesota. 55101 



Encyclopedia 'Britannica Education 

Corporation ' . 
425 North Michigan Avenue 
Chicago, Illinois 60611 



ERLC 



A-38 



Enrichment Teaching Mabisrials 
71 East 23rdj Room 1817 
New York, New York iOOlO ' 

Essential Education 
I Huntsville, T^xas 77340* 

^ « Eye Gate House, lAc. 
146-01 Arche*r Avenue 
Jamaica, IJew^ York * 11435 

Farm Film Foundation 
^ 1425- M Street, N» W. 

Washington, D. C. 20005 

**Field Educational Publications, 
1423 Ala Aolai^ Street 
< Honolulu, Hawaii 96819 ' 

^ ' ~,Film Associ'i^fes 

11014 Santa Mpnica Boulevard 
Los Angeles, California 90025 

* **Fi 1ms, line • 

1144 Wilmette Avenue 
gilmette, Illinois 60091 
or ^ 
716 Cooke Street 

. • Honolulu, Hawaii 96813 

Filmstrip House, Inc/ 
432 Park Avenue, South 
New York, New York 10016 

Fleetwood Films, Inc» 
' 34 Macquesten Parkway S. 

Mt. Vernon, New York 10550 , 

c 

Frith Films 

1816 North Highland Avenue 
'} Tlolly\Jood, California 



GAF Coi^poration 

140 West 51st Street 

New York, New York 



Inc, 



10020 



General Learning Corporation 

250 James Street 

Morristown, New Jersey 07969 



Gr^hic Curriculum, Inc. 
619 West 54th Street 
' New York, New York 10019 

Grolier Educational Corporation 

845 Third Avenue 

New York, New Yotk , 10022. 

■ rA . 

guidance Associates 
1872 Nfiw Jersey Street 
Costa Mesa, California 92626 

Halewyn Films 
106 John Street 
Toronto^ Canada • 

Hamson F'ilms 

10555 Mason Avenue * . 

Chatsworth, California -91311 

Handel Film Corporation 

P, 0, Box 69680 ' 

Los Angeles, California 

. Harper & Row*, Inc, 
49 East 33rd Street 
New York, New Yor': .10016 

Hasler Pictures 

1737 Nortb Whiteley * 

Holl>^ood, California 90028 

Holt,- Rinehart and Winston, Int. 

383 Jsi^lBbn Avenue 

New York, New York 10017 ' • 

**Hopaco Stationers 

604 Ala llpana - * 

Honolulu/ Hawaii 9^813 



■r 



Ginn and Co. 

125 Seaond Avenue 

Waltham, Massachusetts 



02154 



Houghton Mifflin Company 

110 Tremont Street 

Boston, ^Massachusetts 02107 

Imperial Film Company, Inc. 
4404 S6uth Florida Avenue 
Lakeland, Florida 33803 



Independe|^ Film Producers 

Company • 
334 East Green Strget^ 
Pasadena; talifornia 91101 
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Instruction Media Company 
P. 0. Box 185 

Greenf Lake, Wisconsin 54?4t 
»* * * ' 

International Communication Films* 
1371 Reynolds Avenue ^ 
Santa Ana, California 9^705 

International Film Bureau, Inc. 
332 S. Michigan Avenue 
Chicago, Illinois 60604 
» 

Kaiser Products » 
Box 7101 

Colorado Springs, Qolorado 80907 

Kimberly-Clark Corporation 
Life Cycle Center . 
Neenah, Wisconsin 54956 

King Screen Productions ^ 
' 320 Aurora Avenue, N. 
Seattle, Washington 98109 

Knowledge Aid 
'6633 West Howard 
.Niles, Illinois 60648 

Learning Corporation of America 

711 Fifth Avenue 

New 'York, New York 10022 

Learning Through Seeing, Inc. 
8138 Foothill' Boulevard 
Si^nland, California 91040 

Library Filmstrip Center- 
3033 Aloma 

Wichita, Kansas 6721-1 

Life Education Ptogram 
Time-Life Building 
Rockefeller -Center * 
New York, New York 10020 

Life Educational Prpductions 
262 East Fourth. -Street 
St. Paul, Minnesota ^55101 

Long Film Slide Service- 

705 Fairmount Avenue 

El Cerrito, California/ 94530 



\ 

' **Lono , Incorporated 
743 J. Waiakamilo Road 
Honolulu, Hawaii 96817 

' Mass Media Associ<ates, Inc. 
2116 North Charles Street 
Baltimore, Maryland 21218 

**McGraw-Hill Films ^ 
1414 Dillingham 'Boulevard, Rm. 205 
Honolulu, Hawaii ' . 

Mead Educational S'ervices 
• 245 North Highland* Avenue, N. E. ^ 
'Atlanta, Georgia '30307 

Media Fair 

20 West 43rd Street 

New York, New York 10036 

Media Five Film Distributors 
lO.U Norjth Cole Avenue 
Hollywo^, California 90038 

Media* Plus, Inc. 

60 Riverside Drive 

New York, New York 10024 

'--«„Media Systems Corporation 
2"50:-We^t Main Street ^ 
MorristoVmv,,New Jersey 08057 

Merchandiser ?'ilm Products 
■ 419 Park Avenue, South 
New York, -New York 10016 

Metropolitan Visual Products, Inc, 
* 453 West 47th Street 

New York, New York 10036 

Miller-Brody Productions, Inc. 

342 Madison Av.enue 

New York, New York 10017 

Milliken Publishing Company 

611 Olive Street ' 

St. Louis, Missouri 65101 ^ 

Modern Learning Aids 
12^12 Sixth Avenue , * ' 
New York, New York 10036 
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\ '.. . 

• • * * 

Modern Talking .Picture Service, Inc. 


»■ 

PACE International Corporation f. 




^1212 Avenue of the Americas 


124^ Ventura Boulevard 




New York, New York 10036 
/ 


Studio City, California 91p04 


e- '* ft . 


* • . * Nasco / 


PAMI Learning Systems , 




* ' Ft •* Atkinson, Wisconsin* 53538 


P, 0, Box 163 • . • 






. Colliiisville, Illinois 62234 




National Aeronautics and Space 




• 


Administration 


Parents' Magazine^ Films, Inc.. 




Code FE 


52 Vanderbilt Avenue 




• Washington, D. C. 


t^^.BB^J Yorfc, New Yorx 10017 ; . - 




National Audiovisual Center (GSA) 


* ♦ • ' - 

• Pat Bowling Pictures 




8th and Pennsylvania Avenue, N, W, 


' 1056 .South ^obertsor^ Boulevard 


* 


Washington, D. C. 20408 


I^os Angeles, California ^90000 




National Career Consultants, Incf 


Pathescope Educational Films, Inc. 




9978 Monroe - 


71 We-yman Avenue 




Dallas, Texas 75220 


New. Rocnell^, New Yojk lOoUZ 




National- Film Board of Canada 


Perennial Education, Inc,» 




680 Fifth Avenue . 


18^5 JJilloW^Road / • ' 




New Yo^ic, New York 10019 


Northfield, ^Illinois 




X 

National Instructional Television 


Popular Science Audio-Visuals, Inc. 




Center 


5-235 Ravenswdod Avenue 




Box A 


Chicago, Illinois 60640 ' 




Bloomington, Indiana 47401 * 


• 






Prism Enterprises, Inc. 




NBC Educational Enterprises 


200 East" 23rd Street 


• 


• 30 Rockefeller Plaza 


. New York, New York lOOlO 




New York, New York 10020 ' 








. Professional Arts, Inc. 




.Neubacher-Vetter Film Productions 


P. 0. Box 8484 




1750 Vestwood Boulevard 


Universal City, California 91608 




Los Angeles, California 90024 








Psychotechnics, Inc. 




The New York Times Library Service 


1900 Pickwick Avenue 




229 West 43rd Street 


Glenview, Illinois 60025 




New York, New York 10036 


> 






Pyramid Films » 




OIDMA, Ltd. 


P. 0. Box 1048 




P. 0* Box 3868 


Santa "Monica, California 90406 




Centerdale, Rhode ^Island 02911 


♦ 






. Ravell Edticational* Systems 




Olympic Film Service ^ 


1216 Fifth Street 




161 West 22nd Street 


Santa Monica, California 90401 ^ 




New Ybrk, New York 10011 






**Omoi:i's Educatiohal^ Services 


' RMI PJlm Productions, Lnc. 




1359. South ^ing Street, Room 301 


4916 Main Street - , , . . ' ' 




Honolulu, Hawaii 96814 - . 


Kansas City, Missouri 64112 






■ 
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R. 0. A. Films 
tl696 Nprth Astor Street 
Milwaukee, Wisconsin 53202^ 

Sales ^Communications Systems. 
110 East 59th Stree.t • • / ^ 
New: York, New York 10022 

Sanderson Films, Inc. 
1501 gouth West Street 
Wic^iita^ Kansas. 67213 

Schloat^ Productions, Inc, 
Palmer Lane, West 
,Plca6antvilleVNew. York, 115Q1 

>ScHolastic Audio-Visual , 
'50 West 44th Street 
N^w York, New York .10036 

**Science Research Associates, Inc, 
259 East Erie Street 
Chicago, Illinois 60611 

or ' ' '\ ^ J ^ 

1710 Punahou Street, Suite 101 " 
Hoifolulu, Hawaii 96822 ^ • ■ 

Scott Education Division 
' 2D First Street. 

Chicopee, Massachusetts 01020 

Shorewood Reproductions, I-nc. 
724 Fifth Avenue ' 
New York, Newv Yoxk 10019 

Sigma Educational Films 
. P. 0. Box 1235'* 
*w^Studio City, California 91604 

Singer Company 

30^ Rockefeller Plaza 

New York, New*4York 10620 

S - L Film Productions 

5126 Hartwick Street • \ ^ 

Los* Alleles, California 90041 -V^ 

Society for Visual Education, Inc. • , 
' 1345 Diver sey Parkway c 
Chicago, Illinois 60614 



**Stand|rd Oil Film Library 
* 227 Mokauea , ' 

Hona!Uulu, Hawaii ' • 

Stanton Films 
. 7934 5anta Monica Boulevard' 
Los Angeles, California 90046 ' 

Sterling Educational Films ^ 

241 East 34th' Street 

New York, New York' 10016 ' ^ 

Synchronex Corporation 

8220 North Austin Avenue ^ 

Morton Grove, Illinois 66053 

Taylor'' Associates 
Hawk Drive" 

Lloyd Harbor, New York 11743 * 

Teaching Films, Inc. 
2^518 North Boylevard * 
Houston, Texas . 77006 

Teaching Technology Corporation! 

P. 0. Box 3817 

Van Nuys, California 91407 

Technamatic, .Inc^ , 
16 Sintsink Drive, East. 
Port Washington, New York 

Technicolor, Inb, 
1300 Frawley Drive 
, QobSta Mesa, Cali^prnia ?J2627* 



Teleketics ' , 

1227 South Santee Street 

Los Angeles-, California 90015 



Thorhe Films,. Inc^. 
1229 Urtlvers;^ty Avenue 
Boulder'; Colorado* 80302 



Time-Life Films 
4 \les% 16th Street ' » 
.New York, New York. 10011 
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TRAFCO " ; 

1525 McGavock Street' 
Nashville, Tennessee 37203 *• . 

Trans-World Films, ^ Inc. 
^^32 South Michigan Avenue , ' 

Chicago, Illinois"' 60604 ^ 

Trend Films Corporation 
P. 0. Box 69680 

Los Ange^les, ^California '90069^ 

Troll Associates 

East 64 t^dland AveflSk 

Paran^sv-^'ifew JeVseSi^^ ^ r 

.Tweedy Transparen^fies i 
208. Hollywopd Avenue 
East Orange, New Jersey 07018 

United^ Productions of America^ ' . 

600 Madison Avenue --^ 

New York," New York 1J902 ' r 

U. S. "^Bureau of Mines 

C "Street between 18th and 19th, N. 

Washington, D. C. ^20006 * ; 

U. S. Government Film Service 
U. S. Office' of Education 
^DuArt^-l'ilip Laboratories* ' 
245 We*st SSth Street . ' ,^ : ' , 
New York, New York l6019*^< ' 

United "Transparencies, Inc. 
P^ oT Box 688 ^ ^ ' 

BingKamton, New York 13902.;'- 

\ \ 
' United Wprld' Films.. 

2001' South Vermont Avenue. - ... 

Los Angeles^ California 90007" 

^ » . ' 

Universal Education and Visual Arts^ 

221 Park Avenue, South - , " ' 

New York, New York 10003 ' 

Univ^r^ity, Microfilms. , ^ . 

300 Zeeb flo^ad • . ^ 

Ann ^Arbor/ Michigan 48106 - 



Urban Media Materials, Inc. 

P. "0. Box 133 . , .. . 

Fresh .Meadows, New York 1131^5 

Valiant Instructional l^aterials 

Corporation . 
237 Washington Avenue ' 
Hacken^ack," New Jersey 07602 

Video. Tran^ Inc."* ' ' 

3200 Wes-t*Lake ^ 
Glenview, Illinois 60025 

Viking Press ' - ^ 

625 Madiso.n Avenue? 
NeW'Y^rk, NeW'<^iYork 10022 

Visual Education Consultants, Inc^ 
2066 Helena Street 
Madison, Wisconsin 53,701- 

Visual Materials, inc. . ' * 

2549 Middlefieia^Road * - 
Redwood City, California ^4063 

, Visualcraft, Inc. 
12842 South Western Avenue 
Blue Island, Illinois ^60406 

Vopatix>n^l 'Films- . . *" ^ 
ill; Eupli^i Avenue ■ > 
PaVk Ridge, Illinois 60068 

VocaCional Guidance 'Fi.lms-^ 
Des Moines, Iowa •503€b 

VPl '^Color Center- . ' - 

410 East 62nd Street 

New York, 'New Yprk- 10021 



Walden Film tlorporStioa 
' 153 Wav^rly Place 
' New^York, New York '10014-. 



* Warner Brothers, Inc. ^ - 
•666 Fifj;h Avenue ^ 
•New York,' New York 10019^ 
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Western 'Pub li3<iing Company, Inc. 

Education Division 

1220 Mound Avenue ^ ' 

Racine, Wisconsin 53404 * . 

•Western Video-I-TV, 
1541 North Vine Street, 
Los An&^les, California 90028- 

Weston Woods Studios, Inc. 
We§ton, Connecticut 06880 



Wexl^r Film Productions, Inc. 
801 Nprth 'Seward Street 
Allentown, Pennsylvania 18101 

John Wiley and Sons, Inc. / 
695^Th^rd Avenue 
Ne#York, $few York. 10016 



Winstead Brothers 
AV^Division 
330 'Pine Avenue 
LOte Beach, California 90812 

Wombat Productions, Inc. ^ 
87 Main Street 

Hastings-On-Hudson, New York 10706 

^Xerox Films 
High Ridge Park 
St^ford, Connecticut 06904 



( 
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SECTION 2 , • ' ♦ * ' V 

Listed below are sample f ilms/filmstrips from companies listed on the *v. 

previous pages.*- Suggested grade levels are indicated for each* film or 

film series. - . . / 



^Purchase Price 



3. ' Doubleday -Multimedia 

a. Careers in the 70''S series (16niin or Siiim filtns) 

• (Grades 7-12) ■ > 

u' ' ■ V . 

1. -."Making A' Choice" ,$188.00 

'. 2. VGoverhment Services" _ >/; ' ■ ' 98^00 

,j , 3. "Health; ;Se,ry'ices" , , - ^ \ 98.00 

4;- /'General Servi-ces" . ...98.00 ' 

'•'•5. "Agri-^ijsiness" ■ , ' - . ,'%98.-00 

r^' 6. "Clerical"' V ' " 98.00 

. 7 1 "Education" , ■ ■ . . 98.00 

8. "Technicians"'' , ^ ». , 98.00 

9. "Construction". ' \ / '. .98.00 
i 10. ."Communication's"^ " - .. ' 98.00 

' ' II. ,"M6chaMcal" ■ // ' ! 98\-00 

1*2. "Sales"- <■ . ' ' ' • . • 9^.00 

13. "LeJLsure Industries'' . - 98.0j0. 

; " ' ■ ^'^ . 

4\ rEal^ng Films (Grades K-6) . : ' ' ' ' 

a. *'^The FamiV'^'CS filmstrips) - ^ ^ $ 54.00 

b. ^ "Comihunlty Services" .^(9 film- loops) ' . 224v55^ 

c. - "Urban EcoldgyMlO film-l^ops)- ^ ' .^^ ^ ,249.5*0 

. ' o ' * , . * . 

* Prices effective June,' 1974% v * < 



1. ACI Films, Inc. , , » 

a. "When I Grow Up I Can Be" series (lemm films) . " 

(Grades K-6) " < \ . 

1. • "I Can Be A Builder" * ' $150.00 i 

1. "I Can Be A Community Service Worker" . .150.00 

3. "I Can Be'A Food Processing Worker" • 150.00 

. 4.v" "I Can Be A Hospital Worker" ' *. 150.00 \ 

' ^' 5. VI Can Be A Mechanic"^ 150.00 , 

2. Centron Educational Films 

(16mm films) (Grades Kt6) . n 

^ a. "Women at Work" > $150.00 

'b. "Manufacturing Jobs'' ^. 150.00 

c. "Medical and Health' Jobs" - ' 190.00 

d. "Service Jobs" . * 150.00 - 
a. "Construction Jobs" ' 120.00 
f. "Mas& Media Jobs^' / ^ 150.00 



Purchase Price 



Films, Inc, 



a. The Dignity 'bf Work series C16imn films) (grades 4- 



6) 



"1. "Ambulance Aid" 

2. "Clerical Workers" * 

3* "Librarian" 

4, "Market Inspector" 

5. "School Lunchroom Workers" 
6\ "Sewage Treatment Workers" 
7. "Zoo Keeper" 



$200.00 
200.00 
200.00 
150,00 
190.00 
190.00 
200.00 



b. Career Explor§tion series (I6mm films) (grades 9-12) 



1* "Newspaper Careers" ' * 

,2. "Architectural Careers" 

3. ^^ '^Textile Industry Careers" 

4. ^ "Opthamalic Careers" 

5. '^Marketing* Careers" 

6. ^"General Insurance Careers" 

7. ^Iilodeling Careers" 

8. "Cosmetic Industry Careers" 

(all eight titles may be^rent^d for $144.00) 

^uidanqe Associatioh 

(filmstrij^s) 

Career Awareness ^Field Trips (grades K-4) , 

1, "Off We Go to the Aquarium" _ 

2. "Off We Go^to^tFe House Built In aTlurry'"" 
3* ^"0£f We Go to Ulie Auto Proving Ground" 

4. "Off We Go to the Orange Grove" 

5. "Off We Go to the Poster Printer"- 

6. /-^'Orf We Go to the Bike Factory" 



$ 20.00/rental 
20.00/rental 
20.00/rental 
AO.OO/rental 
20.00/rental 
,20,00/rental 

20.00/rental 



17.50 
17.50 
17.50 
17.50 
17.50 
17.50 



b. Career Discovery series (grades 5-9) 
/ 

1. "People Who Make. Things" 

2. "People Who Influence Others" 

3. "People Who Work in Science" 

4. "People Who Helvp O'thers" 

5. . "People Who Create Art" 

' 6. "People Who Organize Facts" 



37.50 

37.50, 

37.50 

37.50 

37.50 

37;50i# 



J 



Purchase. Price 



c. The Job Atitudes series (grades 10-14) 



. 1. ^*rrouble At Work"' - \ '$37.50 

1\ ''On The Job: - Four Trainees" 37.50 

3! "A Job That ^es Someplace" ' * . ,37.50 

4;^-' "Why Work At All?" 19.50 

5. "Liking Your Job and Your Life" ' -37.50 
(grades .10-12) 

^ d. "Jobs for High School Students" ^/ ^37.50 

- e. "Career Values: What Really Matters to You?" 97.50 

f . "The Changing Wojrk Ethic" - 37.50^ 

g. "Jobs and Gender" 5 37.50 

h. "Choosing Your Career". / 37.50 

i. 'Vhat You Sitbuld Know fiefore You Go To Work^^' * 37.50 
j. "Preparing for the Worl^ of Work" ' 

7. Imperial Film Company 

(filmstrips) (grades K-6) 

^a. ."Fathers Work" $42.00 

b. "Mothers Work, Too" , ' 42.00 



National Career Consultants, Inc.' ^ 
a. Career Awareness series (16mm films) (grades 4-9) ' 

1. "The Fascinating World of Work" $ 96.00 

2. '*The Fascinating World of Sales" 

3. '*rh^n?ascinating World of Accounting" 

4. "The Fascinating World of Mechanics" 



4 ' 



9. OIDMA, Ltd. 

a. Career (Awareness) Eckifation. series (filmstrips) (grades K-4) 

1. "What's In Your House?" . $ 12.00 

- 2. "What's In Your School?" ' 12.00 

3. "How Cpme Things Cost Money?" 12.00 

4. "People Who Work For You" ' 12.00 

5. "Making A'Sale"r . 12.00 
6., "Making Our Laws Work" >^ ^ 12.00 • 

7. "B.uilding Things" ' ■ ^ 12vOO 

8. "Making Things" ^ 12.00 
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Purchase Price 



10. Pathescbpe Educational Films, Inc, 





nzD XX iius ) 


Parades 1^\T\ 




a • 


1 1/^ a O O c 


A r\ TofiT^nal i Qm" < 
Xn «j UUi. llctl j.om * 


$ 40.00 


u • - 


' 9 Y* 0 O T* C 


X 11 O ULU^ u L C i. p 


40,00 


^ • 


' 'r^ a o o e 


4 n MiiT* Q 4 np" " 


40.00 


A 
u • 


O CI 1. CC X o 


Taw RtrFoTCPTTiPilt " 


40,00 


e • 




in Sales" 


40,00 


f 


"nafppffl 


In T^usiness Administration'' 


40,00 


S • 


Ool cel. b 


n PnnQ t'Tii p 1*^ on" 


40.00 


11 • 


"PflT*P PT"Q 


^ n Tffln <?nnT*t'r?t' ^'nn" 


'40.00 


J* • 


"PaT"PPT"Q 


•f n "Hpal th 55ervices" 


40,00 


\ 

J ♦ . 


"Careers 


in Education" * 


'40,00 


k. 


"Careers' 


in Agriculture" 


40.^00 


1 

> X • 


"f!aT*p PT*s 


in Ensineerinz" 


40.00 


m • 


aT^O PT» c 


1 n Prrmrmm^ t* v Spt'V^ CP «5" 


40,00 




Oaxeexs 


xn ruuu oclvx^co^ 


40.00 




"Careers 


in Graphic Arts" 


40,00 




"Careers 


in Repair Work" 


40,00 


q- 


"Careers 


in Government^ Services" 


40.00 


r. 


"Careers 


in Social Work" 


40,00 


s. 


"Careers 


in* Social Work" 


40.00 


t. 


"Careers 


in Conservation" 


40,00 


u. 


"Careers 


in the Leisure Time Industry" 


40,00 
40,00 


V. 


"Careers 


in Show Business" 




"Careers 


in Auto Service and Repair" 


40.00 


X. 


"Careers 


in Public Utilities" 


40,00 



11, Science Research Associates 



4/ 



a. Keys - Career Exploration (10 filmstrips) $106.00 

(grades 6-12)/ 

b. Knowledge Needed to Obtain Work (64 transparencies) 50,00 

.(grades 9-12) 



/ 
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,t ' APPENDIX A- 7 

DISTRIBUTORS OF CAREER EDUCATION TAPES 



Book Jobbers Hawaii, Incorporated 
805 Qtieen Street * 
Honolulu, Hawaii 96813 



Cassettes Unlimited 
Roanoke, Texas 76262 



Field Educational Publicat^Lons, 

Incorporated^ ' r,^ 

1423 Ala Aolarii Street 
Honolulu, Hawaii 96819 

Guidance Associates 
Pleasantville, New Yotk 10570 

Hopaco ^Stationers 
604 Ala Mo ana / 
Honolulu, Hawaii 96813 



Imperial Film Corporation 
4900 South Lewis 
Tulsa, Oklahoma 74105 

Instruc^Rnal Dynamics Incorporated 
166 Superior Street 
Chicago, Illinois 60611 

Lono, Incorporated 
743 Waiiakamilo-*Road 
Honolulu, .Hawaii 96817 

Omori's Educational Services 
1350 South King Street, Room 301 
Honolulu, Hawaii 96814' 

Popular Science Audio -Visuals, 

Incorporated 
5235* Ravenwood Avenue 
Chicago, Illinois 60640 

H. P. Ross, Ltd. 

Honolulu Merciiandise Mart^Btiilding 
Room 224 

Honolulu, Hawaii 96813 
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APPENDIX B 
GLOSSARY 

Ability - Power*^o perform physical or mental acts whether the power is 
acquired by training and education or is due to hereditary factors. 

Adaptability - Quality of being able to adjust one's self to changing 
expectations and situations. ^ 

♦ 

Adjustr:ent - Process of making personal i^pdification or adaptation in 
order to fit a situation or reach a state of equilibrium. 

Analysis - Process of breaking a whole into its component parts, by (1) 
identifying the whole organization or structure; (2) determining 
the parts which make* up the organization and the relationship dmong , 
the parts; (3) separating the parts and studying feach individually; , 
and (4) finally, limiting the process when further breakdown into 
component parts would be unwarranted. 

Aptitude - Natural tendency, capability, or potential to learn, under- 
stand,, or do something. 

'Attitude - Predisposition to act either for or against particular .indi- 
viduals, ideas,, situations, or objects. ' 

Avocation - Productive activity; mainly for enjoyment. 

Behavioral Objective - Set of words which gives (1) a description of spe^ ♦ 
cjLfic, pertinent, attainable, measurable, observable behaviors ex- 
pected to result txSXSL planned intervention; (2) conditions under 
which behaviors wi^jpbe exhibited;* (3) criteria of effectiveness; 
and (4) limitations and cons*traiiits. ■ 

Career - Total pattern of activities a person engages in throughput one's 
lifetime; one's progress through lifework, occupation^, and positions. 

Career Awareness - The state of understanding oneself and _the life' styles 
related to different careers. ^ ^ 

Career Development - Process of acquiring knowledge, skills, and, attitudes 
which will erfable aiv individual to take a productive and^a;atisfying 
role in society; this develoiJment is realized through a systematic 
sequence of Jefxperiences implemented in various role6 which exemplify 
positive self-concepts. 
1 

Career Education - The process, of developing knowledge^ skills, attitudes,^ 
and values to equip individuals for fulfilling their unique needs 
for occupational choice, social and civic responsibilities, leisure- 
time, activities, and {Jersinal growth and^development accoMli^hed 
through five levels: (1) awareness; (2) exploration; (3) Reparation; 
(4) 1 placement; (5) continuing adult education. 



Career Exploration - The process of sampling a variety of lifeVoles, 
• learning the aptitudes, interests, and abilities required for\^dif- 

ferent kinds of life work, development of capabilities of goal^^et- 
, ting, understanding of risk taking and value structuring, and ac'qui- 
Htion of the skills of decision-making. 

Career Guidance - Activities and experiences which facilitate- development 
in individuals toward maturity. / 

\ , 

^Career Placement - Pl^ement of an individual consonant with preferences 
and -aptitudes for pursuijrxg career goals; includes educational places 
ment as well as occupational ^glacement. ' -> 

Career Planning - Utilizing decision-making skills and application of- 

knowledge of self and the^ world of work to fortoulate a proposed se- 
quence of activities relk'ted to one's pattern bf occupational growth 
and development. « 

Career Preparation - Development of an individual's capacities and skills 
to enable one to function productively in society. 

Chai4 of Command - Order ^f^ authority in context of job positions. 

Confinunity - Body of individuals organized into a unit linked by conHflon 
interests. 

Concept"- Major idea, thought, or. notion. 

Conditions - Circumstances which exist as a result of modifying factors. 

Continuum - Uninterrupted, * ordered sequence of events, activites, or 
, ' concepts.' 

P^tision-Making - Process by which an individual selects from two or pore 
possible choices. ^ 



* J * Economic ^Structure - Arrangement of the components making up econom^ic . 

/ ' \ systems. * ' ' ' ' \ 

Educational Preparation - Process whereby a person meets certain competen- 
cy requirements in order to enter and remain and ^advance in^ a certain 
occupation or in higher levels of learning. 

Employability - Ability^o secure and maintain employment by virtue 

having the prerequisite knowledge, skills, and attitudes required 
for job placement. 

Employability Skills - Competencies which directly lead into, facilitate, 
and maintain employment. 

* Employitient Trends - General direction, development, and movement of jobs, 
' ' ' , /which include: (1) whether wofkers are currently in demand; (2) 

. ♦ ' whether employment is expected to increase or decrease; and (3) what 

the main factors are which can influence the growth and decline of , 
an occupation. 
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Entry Level - Specified requirements at the beginning position of an oc-*^ 
cupation. 

Entry Level Skills - Competencies necessary for working in an entry 'ievel 
.job, • 

Environment - Surrounding conditions, influences, forces, or circumstances, 

Evaluation - Qualitative judgments describing the value or wo^rth of any 
object, situation, activity, organization or structure in^ relation 
tq a defined purpose;" assessing input, process, output, and outcome 
in relation to a plan -for acco#lishing objectives.. 

Financial Aid - Monetary assistance which enables the individual to meet 
necessary occupational training and educational requirements. 
f t 

General Education - Liberal education which does not have a particular 
occupational objective. ^ . , ^ 

Goal - Broadly defined statement of general intent, givibg direction and 
indicating general nature of desired outcomes but not specifying 
characteristics of expected products. 

Horizontal htobility - Movement from "one position to another within the 
same stratum. 

* • *» 
Individual Potential - Capacity of the individual for developing into a 
state of self-fulfillment. 

Industry - Group of productive, profit making enterprises that have a 
technological structure for production and that produce or supply 
goods, services, and sources of^ income. 

I 

Institution - Sum total of the patterns, relations, processes, and mate- 
rial instruments built up around major human activities to regulate 
. and standardize the behavior of the group. 

Interdependence - Mutual dependence upon one another. 

Interest - Preference for an object, cdurse of action, or situation. 

Interplay - Reciprocal relationships with action, influence, or effects 
on each other# 

' Job - Piece of work of •'defined character ^mdertaken for a fixed price. 

Joh Description - Descriptive statement giving properties of ? particular 
job. ■ <s 

Job Fandly - Constellation of occupations grouped together on the basis 
of -one oj; more job or worker characteristics they have in common. 
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Job Level - Position of a specific job on a career ladder ba^ed on achieve 
ment, importance, and value. ' 

•H" 

Job Mobility - Movement from one job to another. 

Job Requirements - Prerequisite knowledge, skills and attitudes, and spe- 
cific prior training needed to satisfy a particular area of work. 

Job Satisfaction - Sense of personal significance; sense c|f contribution 
to the world that results from the interaction between worker and 
job situation; amount of need satisfaction fulfilled^by job activ- 
ities-^r " A i 

Learning Activities - See Learning Tasks. i 

Learning Objective - General description of anticipated |titcomes from 
learning experiences. See also Behavioral Objective ' 

Learning Outcomes - Measurable, observable results from planned experi- 
ences, relating to objectives. 

Learning Tasks - Activities designed to implement pre-sjet learning ob- 
jectives . . * 

Leisure Time - Time available with no pre-set objectives. 

Life Style - Distinctive or characteristic manner of s^lf-expression 
through a way of life, including tastes and pref efepces^, use of 
leisure, place of residence, career choice, , personal appearance, 
and personal outlook. i 

.Model - Controllable version of or representation of something, serving 

as the plan to be considered a standard. A 

♦ ^ 

Needs Assessment - ^alysis made by comparing the existing situation with 
' the ideal situation to determine what elements are lacking or inade- 
quately developed. 

Occupation - A category in the social structuring of work. 

Occupational Cluster - Occupations related and grouped according to simi- 
larities. 

Occupational Expectation - Reward and satisfaction which a person antici- 
pates from an occupational choice. 

4 

Occupational Fields - Areas dE vocations in society. 
Occupational Infbmiation - Data about occupations. 

Occupational Level - Position on a vertical dimension <^f an area of work 
based on achievement,' importance, and value. ^ 

Performance Objective - "See Behavioral Objective. 



Personal Attribute - Instrinsic quality of an individuals " 

r 
j 

Philosophy - Statement of a se,t'of assumptions 'or beliefs. 

f 

Principle of Compatibility - Rule that the more compatible the organiza- 
tion or structure is with the environment in which it operates, the 
irfore likely the operation is to ^^^acl^ieve- efficiency . 

Principle of .Optimization - Rule that tlys more the organization is geared 
, to and designed for the particul^ mission it is to accomplish, the . 
more likely it is to operate efficiently. 

Principle of Systematization - Rule that the stronger the relationships 
among the, elements in the organization, the more likely i^ the or- 
ganization to achieve efficiency-. 

Principle of Wholeness - Rule that the more clearly. an organization can 
be identified as a, whole, as opposed to fragmented parts, the more 
efficient the operation. 

Process - Series of actions or operations ld.ading to an end. 

«^ 

*- 

Self - Entire makeup the individual, emphasizing the individual s 
perception of self. 

Self -Appraisal^- Evalxxation of one's self with respect to one's aptitudes, 
interests, achievement, personal qualities, 'attitudes and values. 

Self-€oncept - An individual's view of self. 

Simulation in Research - Process of testing a model, or processing data 
through a model to see if it produces predictable results. 

Skill - Learned power of doing a thing competently; developed aptitude 
or ability, including one related to a specific job ob occupation. 

Subgoals - Sub-parts of given goals. 

Synthesis - Process of creating a new whole or organization, by identify- 
ing the parts which will make up thfe organization, determining the 
relationships among the parts, combining the parts into a new whole^, 
and limiting the process when the structure is complete. 

'Systems Approach - Scientific, systematic, rational approach to optimize 
outcomes, achieved through application of systems principles and 
use of systems techniques. 

Technology-- Application of scientific principles of industry. 

Vertical Mobility - Movement of individuals between vertically- stratified 
' situations, status, or categories. 

Vocation - Activities in which one engages for- self-fulfillment and the 
fulfilment of others, including activities in a life pattern which 
is deliberately purposeful. 
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Vocational Guidance - Activities and experiences which facilitate develop 
ment in individuals toward occupational maturity. 

Work -Activity calling for the expenditure of an effort toward some * 
definite achievement or outcome. 

World of Work - The total environment of purposeful activities and ex- 
periences* 



APPENDIX C ' ^ 

SUBJECT INDEX 10-12 ^ 

A subject index for each major goal section follows*,' For each index 
the curriculum Subject is followed by the page numbers ^on which the 
learning experiences suggested for the subject 'appear* When more than 
one learning experience for a certain subject appears on the same, page, 
the p^ige number is listed only once, , * 
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SELF-REALIZATION 



Subject Page ' - . ^ ^ ^ 

\ ^ 57, 68, 80,^ 83, 89, 91 * ; ^ ^ . 

Business Mucat ion . 49,, 50, 52,. 53, 54, 61, 62,' 63, 64, 65^ 67, 69, 

/ 70, 71A 73, 75, 78,, 50, 81, 85, 92 « 

English, , ■ 50, 52, '55;, 58, 62^ 63, 65, 72, 76, 8'7 

FxDteign Language 75 

Home Economics . 49, 50, 52, 53^, 54, 61, 62, 63, 64, 65, 67, 70, 

: '7:1, 73, 75, 78, 85, 91,; 92 

Industrial Education 49, .50, '^52, 53, 54, 56, 61, ^4, 65, 67, 

70, 71, 73, 75^ 78, ,80, 81, 85, 'gr, 92 ^ 

Mathematicfs ' '50^ 65 6J ^ 

Music ^ ,64', 65 - " * ^ ^ 

Physical Education-- 71,\88,' 89 • ' 

Health, . " ^ * • , • . 



Science •- ' ^ 54, ' 65,' 67 , 71 , 77, 84 ' ' '■ 

Social Studies-_ 54, 56,.. 58, 60,^61, 64, 65, 68, 69,'71,'.74, 77, 

8'2, 87, 91 . ' : . 



1 
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ECONOMIC efficiency' 



Subject' 



Art 



ae'e.\ 



. ) 



100, 115 



^^Business Education 95/ 98, ' ^^^jW 105, 'l07-, 110, 111, 115, 116, 



English ' - 
. ' Home Economics 
•I" 

" Tndus tri'aT^Edtrcattion 

^ Ma*tTieraatics 
Music ' 

Physical £duc,ation^ 
Health - < 

Science 

' Social Studies * 



lip, 119,- 120, 122., 123 



)'C 10/, 



10 



116 



95; 99, 103, 105, 107, 110, 112, ^14, 115, U6," 
118, 119, 120, 122, 123 ' , ' 

95, 99, 100, 103/ 105, lllO,4ll^, 115, 116, 'llff, 
^ 119, .120, 122, 123 ■ . • ' V 

111, -112, 123 ■ . 

122 V , ■ . • . . • 

■ 96, 97 . ' ' 

r 

Y \ • ■ 

122 ' ■ : 

106, .108, 113 , \ . ' ' „ • 



SXIC1A|. RELA^ION#LPS 



Art 

. % ^ 

Business Education 

«'* ' 

English / ;/ 

Home Economics 

Inclust^ial Educati9n 

Mathematics 

^ Physical Edtication - 
Health \. 

Science , 

Social ""Studies ' ' 




136 ' ^ . 

127,. 130, 131', 137, 138, 142, M4 

, 128, 135, 1'38, 140,' 141, 143 

127, 130, 131, 137, -138,,. 142, 144 

^127, ^130, '131,' 135,' 137, 138, 142, 144 

' 137 ■ ' . - '. 

128; 133, 134, '140, 143, 14f 

^135, ,141 " 

•129, 133,. 134, 136, 143 . ' 

• ? * 

.•1 - . 



CIVIC RESPONSIBILITY ' 



Subject 4' 
Art 

Busisie&s Education 
English^ 

Foreign Language 




149, 153, 156, 157, 158^, 159,^ 164 



I4a, '150, 163 
147-. 



Home Economics , 148, £49, 156, ^5?, 158, 15^-164 



Irjflq^ trial Education . 148, 149, ISO, 156, 157,, 159, 164 
,Ma£l^ematics ' 156, 158, 161 - • 



\ 



Physical Education - 151, 164 
2a 1th • 



j|^||altl 
S^j^ce 



Social Studies 



156,^ 160,- 161* ^ r 
'147, 149, 150, 151, 153,, 15^," 155 




162, 163 
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